Institute of Community Studies,
18 Viectoria Park Square,
London L.2.

Doar 'F\Y~ fs*“it%~c

Your namo has been given to us by your former
secondary school in Huddorsfiold as being amongst their academically
most successful pupils since the war. With the goodwill of the
school and the Huddersfield "ducation Authority, the Institute
of Community Studies is organising research into the educational
history and present situation of people like yourself. le are
interested in discovering:

(1) What has happened in later life to the most
successful pupils. :

(2) Their momories of what it was like growing up
and going to school, both from the point of view
of family 1ife and of school lifo.

Tho results of this oenquiry will hoelp promote under-
standing and improvement of our educational system. They may be
published, but if so your namo would not bo used.

If you are not already familiar with tho work done
by the Instituto of Community Studies, you may be interested to
know that it is an indepondent rescarch organisation, supported by
grants from charitable foundations, to further human knowledge. It
is quite without any political, religious or industrial connections.

‘lo have already visited and talked to many poople who
were at school with you, and so you may have heard of this work al-
ready. Now, as an exporiment, wo are trying to soce if we can build {
up further vital information by correspondence. Wo havo enclosed £,
two question sheets, and a note about the best wav to f£ill them in.
If this experiment is sucocessful and your help proves to be of great
importance then we may ask you to help us fill in your secondary
school days and after in more detail. :

In any case we would like to thank you for your help,
and to remind you again that though you may not immediately see the
relevance of your information, you may be helping build up small but
important improvements in ZInglish schools.

Yours sincerely,

y < e ackior—

Brian Jackson and Dennis Mars?gﬂ”,,r——————__,«
<



The egtions

There are two question sheets. The firast is
a basic chart that sketches in certain landmarks from birth
to the present day. Tais is quite straightforward to fill
in, and if you feel any of your answers do not do Justice
to the situation there is room at the end for you.to point
this out. »

The second sheet is a more detailed coverage of
your schooldays up to the age of 12. In this we are not looking
for the 'Yes/No' kind of answors. Rathor we hope to read some-
thing more informal, more leisurely, more full of particular
memories and incidents. This will give us the 'feel' of your-
schooldays in a way the factual chart cannot. All kinds of odd
reminiscence and happenings may help us valuably to build up
those days. So it would be of great help if you loosely and
informally recorded anything of this nature that comes to mind,
even if you cannot immediately see how it bears upon the worke.

‘le do not pretend that this 1s an essy task in
front of you. It will take you some time, and a considorable
emount of hard thought about your own past life. But thers is,
in the end, no other way in which this work can be done. Your
. memories hold the answers to many of the important problems
that confront us in eudcation today. The time and energy you
spend on these answers is your contribution to improwving our
schools of the future.



. ~#GRAMMAR SCHOOL SURVEY (CHILD - FACTUAL &KINSHIP) sample noS& 25
1. Were you in a special *A!' streanm at primary school? Yes | | NOEE]
2. Whiéh 11+ list did you pass on? Lst.[ 2nd 7] 3ra.[ "]

3. Which was the first choice of school? Bl IH RH GH HH AG HC Other
1

(a) Self L |
(b) Mother T :
(¢) Father =
%+ Which forms were you in &t school? A B[ 1¢ [ ( Science,

5« Bchool offices pre—School Certificate? S0CLeticSecscooeesroceseosss
Sport O+ 8 & PD be b OSSO LPEEREES S

6, School Certificate results, Passes... CreditsJ?l. Distinctions |

Ring distinchions s E.Iit H Fr Lat Chem Phys Math Bio Other

‘7. SiXth FOI‘m COUIrSE o Ar’tsm SCieIlCE-I [ SN LeBEECERIIEIRNIDROBO DD

LR AE B B IR A B I N B B W N ) .

8. Bixth Form offices Sports captain Head of school
Prefect Head of house
9. HSC / GCB Advanced resulsb.
X good:b- :;%‘gonou-.gop.-oa. Olevel.oo.aoao-.noaoc.l
Ve B00G= seosevoseccsssessscasss A develieseeroesnnereessgoodt
P\‘ e\,\)‘ ‘FHJ'\G"\ seecssnssratonsns NV good

Scholarship papers taken. Yes [ ] o

98006000000 QOG00D0LO0O0C 6D DR

10, Special courses taken after full-time education,
Details

H avnan Yoo T

12. Which university or trainiug college? L. W N Tt i e s enr sanaasos
Bubjects and grade Of Te8ULES e oo ecsoasososroooonanassssesoesosss

a0 00 058 e 0 % 0 00000000000.000'..009.
Length of +ime (age at leav1ng).....i¥n.oo.,.....o..n.,........
13, University DoStE?eeooecosocaoococaoosoensaoosonsosessassoseeosss

i, Army service? ......years old to eeessyeETS 0ld
Rankooonuoennoo

15, Occupations after leaving full-time .eduvation

Occupation from to where living
T ok Wil b d s 7 -

16, Membership of groups.
. Uﬂionnnooeoocuo Glu’bs'l".ﬂﬂﬂﬂto‘*m&'oﬂ'w_/}'ochurchl..UIUGCFOCCO-OPOU..

Others‘ﬂ.oo.l..ﬁ.ﬂoboﬂ.'.ﬁ.lI.l.OOlD.Oﬂ.D.0.0..G..l‘ﬂﬂ'lﬂﬂﬂﬂﬂﬂo..l

. Kinghip (spouse spouse’s parents
gramﬂlar SChOOl YN R Father..%w%“b’b‘ﬁ% Mother.....-.--.
further educatioNesccoscsssecnss Other educatbioNesseseses esvecancss
*H 9w on ..\l.l‘l...'.vl... "'.Q......'.'C.l...ﬂ LN O B N S W N Y
Occupation” PRI IR o7 A2 M A OCCUPa'biOIl. seesnesesca

1ildfrequency of contact with own parvents,,Zs * ™o
' frequency of conbtact with spousds parents.. %

Most seen brother or sister (frequency of contact)eees.

Mow e o 5




Factual Chart

Grandparents

1. Did any of your grandparents receive any grammar, privatoe or public
school, or university education?
Father's side A/B Mother's side ﬁ/;
Type of oducation
2. What trado or profession did your grandparents follow?
‘ —
Fathor's side 'J:hauﬁo»sge, uiju‘
Mother's side W\ o
Parents
1. To which kind of a school did your parents go (grammar, ordinary, local,
commercial, private, public)?
Fathor OrcL«.W, L'uvl In Huddersfiold? /\A
Mother In Huddersfield? -
2. ' Did either of thom roceive any further oducation? What kind and at what
age did they finish their oducation?
Fathor N“ Ago / ‘f
Mother /V; ' ige G
3. What trade or prof ion did they follow?
Father j Z\lo\J (7 Wangy—
Mother (bofore narriage) 6 rd;\ MU L:SQI‘M“.
4, 48 a family have you beon fairly activo as members of a church?
Which one? {VC&
suntes and uncles
1. Did any of your aunts or uncles have a private or grammar school education?

Father's sido (\f;
Mother's sido ﬂ/)

Brothers and sistoers

1.

2.

What brothers'and sistors have you, and what are thoir agos now?
| SoAe~ 24
Can you indicate which kind of education (grammar, ordinary, local,
commercial, private or public school) each of them recoived? .ilso
pPlease write in any furthor oducation (univaraity, Training Collego etc.)

OrvL.w.] . ( Eﬂvw“wy n va-ol-ﬂ'y Moo&nj

‘What trade or profession does cach of them follow? If they aro married

sistors, what do thoir husbands work as now?

Pk &@7 _



Tho Family

1. On an average, about how often do you see:

Your mother W'— 4, w(,jj;& qé, ‘d:. \/QW

Your father . .
Brothers b ‘O‘Q“‘d’ Q‘, a {h& 0[075'
Sistors
s
Tourself
1. Did you start school at the age of five in Huddersfield? ﬂ 7'3
2. ‘Which was your primary school or proparatory school? S i

3. What was your usual oxamination position in class? ‘L\ l;") y (7}

4. On which 1l-plus list did you pass? ‘3{1 M Lt

5. Wag your school 'streamed' then (i.e. wero there A and B classes in
: evory year, or the 1l-plus year)? o

Séconda.rz School

1. What offices did you hold at thls sohool (profoot, sports captain
heag of house, socioties gtc. %Mﬁ‘;z
gh, ; e -c z&dﬂ‘ HM P~

9’“” .

2. ‘What &ae your School Certificate or G.C.Z. '0' lovel result?
Failures in Nm
Passes in MM

Credits in £Ea L.f‘ [ C;,-o.... H,s Gooa. r'-h—el
~§ - J-)
Dixtinctions in P-l, M. GQ.,..\ Lot

3. Which sub:jocts did you spoclalise in, in the VIth form?

Mthedzs (gplid » P )
p!\ysus

4. What ‘was your H.S.C, or G.C.E. '4A!' level result?

Failures in —
Passes in -
Goods in

Very goods in

5 Did you ovor need Latin for a course which you thought of taking
at university, or did tho lack of it hinder you?

N,



If you attended a university

N
2.
3.
4.

5.

Which university? s>2¢é‘aill !
Sub joots read? C-Qem (} \“r‘-) de:é (21&) Qa«ﬁ«zs‘ (37"’5)

Dogroe result? IL .2 Hewonews %s;'s

- Post degree studies, if any, and results

A k Nona e
at kind o ant did you receive 2 . Ady. SM y w
What kind of grent did y ive? }:Ja“ wa(gd‘;)

Syphiades & o Shk szumt,

If you atfended a Training Oollege

l. Name¢ and kind of training collcge?
2. What preoisely were you trained for?
3. If you were recoiving a grant, what kind was 1t?
Carper
1. What posts or jobs have you hold sinco leaving school? Can you give
nanos and dates please(including Army service and ra.nk)?
-’ Y G - .
¢ O KAER e Jiswig Univsky (Mo onny maurin)
1963 - 15577 ScwFiFie O wr
m¢e7? -198o0 Senion Soldifa OL i e _
néo — P%gccgl‘
2, What is your prosoent address?

Rebdode Hawe , Secocale CMJ.WJMI

Church or .chapel

1.

Do you yourself now take part in any church or chapel?

No

If married

1.

3.

4.

5e

How did you come to moet your spouse (for instanco, at & youth club,
rover-rangor group, university or training college}?

Raoeh n aied fcsd

Lt what age wore you married? Z-'z

What kind of oducation and further oducation has your spouse had?
Lat«.Q., W - Um‘kg. :

What is your spouso's ocoupation (or what was it when you married)?

What trade or profession did your spouse s fathor follow?

‘Puﬂl—uf! [ Unhr @ ey M—«AJ’WQ)



General
1. What social olasses, in your opinion, do wo have in the country today?

ind what would you say is tho primo basis of the difference botween
olasses? Are things cha.nglng?

&L.w lﬁ‘ M Molu Qéw arld"‘,o‘l)wén 0‘%,’/
T"kmb mt.n "‘- 0—-.00. CLY ) bu—d -&s‘uok% u..l MJ‘ .

%Fﬂ;‘““,i’ -—tJTa)w wh—?ﬁau wm.fd’,,..!
;tﬁfé?‘:sh ;»“&Lm :4 «..J]:?" ileﬁ Ve ‘)’:2"‘;"**: ﬁgﬂl"?’)k’}
2 W’ﬁat 8 c ass you think poople hatur ly o you in?

Qo b L “ "..‘ - hﬂ-¢7 ‘\‘d )
3. Will this change as tlme‘g‘oos g‘rtl? “r { 4 .rg/"( d{m) ‘.Mm
v U fausm g s - L hQMaé‘
0. l-u’ Lg‘

4. If you feel them to be usually wrong, which social clgss do you thmk

you do bolo to? l‘i‘w WT. w. & aae pe ,r& VGALE Ol oA
.5. In what sooial olass would you sa.y your paronts were, and why?

LY WL\-«- {_ MY Fh.d»\.s !-cklae- {""MJML“

6. In most normal situations which political party do you fool most
sympathetic towards?

Labour Liboral Conservative
TS

O%her views

T Is there any particular political issue which governs your political

sympathies? {
g—w P.—Lr g, f’o‘u\’ O oLS(‘A—»mnmf" .
8. Do you think social class does play, or has playod any part in
detormining people's political views?

Yeo
9. Can you name any strong ambitions you had for your future when you
were at schéol? ” at\'% o\u.L:tTm ., Z Mg WN‘(
ol , fbTe muu_mww L..fw-
of Usmsly T pribedly Lod »l:]f

Ploase add any further comment bolow and ovorleaf if you feel that any of.
your answers 8re incomplete or misldading ‘
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T~ . Detailed Chart: _Up to_tho age of 12

rd

Pre~School

1.

Bducation undoreﬁie he ago of 12

'
+

Where were you living when zou flrst wont to chool?

- Hundduanfuld ( B

Can You describe what kind of an aroa it was, and what kind of
poople you found thore?

boonnid bl o Jsu; A:.é/

{"”“m%t’ m}% = LT e e

- o dly ol

« . Oan you romomber childron you played with at all? Jould you flesoribe

ehe or several of them? Do you kmow them, or of’ thom, now?

”Iflﬁy‘*l -~ "*1’(‘"8““5) obad” IZ,M(‘\H )
L Done &.&.L»L, .L.Ai o wlon Thos well

97'1" wio e whs Luluu. ,ptA’J gm L«J&gxw-’ W H-tuf‘"

“““tM : e o
hszntes ——uJEjgﬁr jnﬁ?o— At”fh.éz:zf T k,no a;te:;s

1.

2.

3.

4.

5e

‘Miwdw

What was your first school?
‘ENJW*@“

What extra help woro you able to got whon 1t cameé to the seolection
examination?

L D

Can you remember thing about passing 1t?
,No%m%fw o ndird T

ey

How did you comsc to chooso your seoondary school?

%m s

What ha pened to your prlmary schﬁol fllonds? Did they pass or fail?

«QM /’ln"“dv.mhln
P /lfmd.iqs S

How has this rosult alterod your subscquent rolationship with thom?

M1 &\»-Jod.., 1etar J'\A.\-»%‘M f‘l‘f"& (»loq,d;alhl

I;\W--m QM ""d-u LVL wea \A‘C«-Ra’:c:! - foﬂ’h

1

{30k 'ﬂ LT S
! k- au»“b Gs ‘ X ~ e R 2> N
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-

T. How did y§u think the children folt who did not sucoceed? .
Todflor - dolt ok Uty o ayalf endid
_ tii c;nftient:nu 4{; {P&a°éf; ax! o ('t;;u&uo tﬂtikl I vtﬁ "Uf—a
1) | bt
8.

Can you recall your relatives having anything to say about your
result (praise, advice, warning etc.)?

oy proin e g,

Can you remember neighbours having anything to say about it (praise,
advice, warning eto.)? '

9’80\;» ne Waba%o‘? ﬂt:j rec. i ~ reaqur
P(aolllniﬁgun 1§ O f’ﬂﬂ;;w . '

‘9,

10. Can you deoscribe what kind of a child you were in those years?

S VSR NS & T NSRSV N SR
P£“7 i Ja'“11£1'f‘£bﬁ1ﬂiml;3 n~¢»F‘{E ~ nd\w~¢wldv{ tE:¢
o™ {.{lﬂnp A f41 wWE i wew omse ‘445&53 qJnuﬁ%“\
t'g:ks ) ‘Kﬁ, E;CJhA;, Clntat. -.‘«ué;al L 1124{ wen C££
' ,t? 1‘ b CﬂC"JLQ:zlvbu 'Iifﬁh~e~.. T ¢Ab~1\¢0' reiua«JLu"
TV 'k*~71 . b oy oy '

Have you any other incidents, momories, stories, aneodotes about your

early school days that you can put down here? (About the teachers and
teaching and the friendships or enemies you had among the children).

il.

R Ehen T madic ot ad cn ww o oo
’i:al' } O ulo QL;LJMJ ~me v’l: ﬁt&i ‘zcuuwﬂ, 2:'touADAGVV?7
Cﬂ#lLY CLJQJ,I(‘JL’VG“‘ - haib~-.l;-ml¢~,?y; §~-ﬁt;° ‘Lw'kﬂ bflﬂ

o fod | poey rrend Makll T o et o

/1’. M: e Wﬁupl C Lqu a‘m-t',w'\"‘ .
For v gomp’ = & MJ‘ bt 2 do nd



GRAMMAR SCHOOL SURVEY (PARENTS:® KINSHIP CHART) Sample No. SGQPL

N veer
\
Grandparents —
£ ou L )
occupation. M fumler N S0 gl gadiax A = O o fR
education 8 PR QPO PF O OOCDOSDE EOEFD *s 0P d [ I I B BN B N I B R ) SO0 RO 08D
(if not el. school)
o N — — i :
Parents d
oohnscwﬁg l I . %“Vb“
went to school in_(town) ..oﬂwahgo..oa. A = o Sarithogy | alhrase
secondary school to0cscwscusampeo . _lseoesesssnsa
grammar school ssescnsssvocene eessesarsoee
age at leaving school N3, years eevedZ.e.eyears
fmther eduoatj-onrwsosaOooasbuvotooooasoo P e s oL 00006
gecupations ey oppr > v
(if different from that during chlfd
school years) al Ad (73 epdéﬁy
Loy
Notes (information for children) (for children's spouses) |
school (university/TC) with age at leaving Occupation (if man) ,
age now education (gs/univ/TC)-
Present occupation parents’ occupation
where living where living
frequency of contact with parent frequency of contact
Siblings (fathexr) Siblings (mother)

—
w

total number = e.8°

to secondary school Lo w2
to grammar scheool
further education
training college
degree

clerical work
business sen e

professional aene

living in Huddersfield or died here =se..

total number ..5&94

e e
LE XN
IR NN
anes

AN VO T [ O [ TR

H
Wi nGnunn

Gousins (father's side) ' . Cousins (motheris side)
Tiving in Huddersfield =.se. -
total number
grammar school
training college
university

o
Ut a%

e

L B,?é

LI

.e e
[N ]

(XY ] ‘bom

LN N ]

g tunn

LR




GRAMMAR SCHOOL SURVEY (PARENT) Semple Number SGCL

1, Was the child in a special *A' stream at primary school? Yes! |

No |»¢i
2. Do you know of anybody who refused an li+ place for their chifﬁ%
Detailas

3. Which 11+ list was your child on? 1st. [ X] 2nd, 1 3rd. [

4, Which was the first choice of schoel? El, LH RH GH HI AG HC Other
(a) Self | 5

Pnu»a : (b) Spouse ! ;

' (¢) Child. i ! |

5. Which stream at grammar school? A []B {1 ¢ [[]or (Science[ H&F 1G[ D

6. What were child's School Cert, Results? Pass[_ | Credlt Dist |
Distinctions (ring where known) Tit, Iang. F. Do Lab. em P M Blo

U Ny -

7. Which course did child take in the Sixth Form? Arts [ | Science [__T

8. Offices held at school Sporte captain ! Head of school
Prefect x| Head of house ggA

9. Has child taken any special courses since school{apart from Univ/TC)
Details :
I Ownich university or training college did child 80 TO? sessasessessocas!
For .b.oW :j_.c)rlg‘P L BB BE BB BB BN

11.What kind of a grant was child receiving?.scssscocansesossansnscancon

12.Who were the refereces for university or training college?.ceeeivennene

500 008G SSAS 0 EE LSS NS00 ST eSO
i

15 'What course d-id Chj-ld take at universthy? L - IR T R I - R B B R RN BN 65

14,Childt's occupations after leaving fAulll time sedugation?
Occupation From To Where living

15,.Membership of groups? .
SElf..oGlubo....eo.-..o.Union...........o.GhU.I‘Cb..-.o.o.on..GOvOP... .
SpO'llSE.ClU.b......oo--.aUﬂion.-.-.-uo-..--ChUI'Ohu.....a.-.oGO'rGP.o. 4
Child..club............UD.iOD..o..--...--.churcho-......-o.GO'rOP-.o .

When is child coming home?
When is child available at home? (Phone number )

Other relatives(spouse)?

Addresses or comments on people for sub-~samples




GRAMMAR SCHOOL SURVEY (PARBNTS' KINSHIP CHART) Sample No.  $G¢724

Grandparents paxrt of foooad MM&

\ | e Ko

. \pox -
Occupatlon..'.........u....a.[,\_ EO sevesses e A:Q

educati@n T eoPOs8s0oCcO0000DOREDE D l LI K LR BE A ) L 2K N N O B B B BN | .D...Qe‘

(if not el. school)
| | i

: P ey v
Parents i i
went to school in (LoWn) ssoecveicssscnae As = () pessveveccssces
Secondaw School 8 09 2080 0GC 0GP gS0 N aHh o8 s bad e
grammax school sassospebcvorbn TR EXEE Y
age at leawing school o ollp .. yeRTS veeo ... years
further education. ... VO casesmnd caave cecocoseecoenoe
occupations

(if ddifferent from that during childfs
school years)

Notes (information for children) (for childrent's spouses):
school (university/TC) with age at leaving Occupation (if man)
age now education (gs/univ/TC)
Present occupation parents?! occupabtion
where living where living

freguency of contact with parent frequency of contact
Siblings (father) Siblings (mother)

tobal nUNbEr = oo total number = .lB K

to secondary school = eees ARb.

to grammar school
further education
training college
degree

clerical work
business
professional sses .
living in Huddersfield or died here =eeess

LI B [ B N
af el e ren
aaee -re e
a0 e L N N

LR N L

g o

LI B

B uuiagnun

Cousing (father's side) ‘ Cousing (mother!s side)
Tiving in Huddersfield =..+ o
total number
grammaxr school
training college
university

L N A
L LR LN J
LI LA R 2

sane (XN

i
i

LI N J cren




Parkinson Smith's Ave, Cw & 5i1r3u
e B0
Father dead, def, manual. Mother now works and did during child's
school time, 'I'1l gell you why not so many children from this
kind of background get theough - it's because they don't know what
grants there are to apply for. The better—off beople know the
ropes, the people who have teachers for barents get pushed a
lot more. Our parents don't know what the opfhortunities are,!
Her mother agreed with Jean, who was very vehement and not a llttle
resentful. 'They should give a lot more advice and encouragememt
than they do, my education was very haphazard and they never
gave me any advice or encouragement where to g0 or what to apply
for., I'd have liked %o go to Unlver51ty too, and T've seen girls
who're teachers with degrees, who're getting more money than I
am and I consider th.t I was Just as good as they were - T got
Advanced in three subjects. They should give everybody a chance
instead of Juet picking iut one or two People who they think are
going to be doectors and pushing those.! 1'T don't think a person
who teaches history up to GCE standard to the lower forms should
be asked to do careers as well. It's asking too much - it should
be a separate job altogether should careers.,!' Ny education was
very haphazard - I went to Scarborough and I'd never been to Scar—
borough before, I liked but there were other things I should have
liked to do as well.' *I1'd like to talk to you about that. Ivd
be very interested.! Single, teaches at Moldgreen, infants.
Said she kunew that otherngirls had gone on %o be student helpers,
at sixteen, but she felt that having GCIT &dvanced was a help
kater on, although not strictly necessary. 'I'd find it very
hard doing a degree externally.' ‘It was veky expensive t00
for my parents,if they hdn't both been working they couldn't
have managed., I got a grant of 20 (? 60)awd my parents had to
pay for lodgings, and buy all my books,




Jor:ing Class fuailies ond Granuar
School Education

Hames

The nomes of all individuals, districts, schools
and the town concorned have now been aitered. Any names
appearing in future re orls on work done will be fictitious,

Middle Class Sub-samples

Je have followod up the sugpestion made at the
last meeting that a small sample of middle clacs children
coulng from the same granuar schceols as our central sample
would be itiuninating, ALt r dividing our original rass
list ue according to father's ocecujation, we drew six names
at random iI'rom the voper scetions of this. Twelve
interviews (six witi children six with parents) were followed
udes These have proved so waluable that we have decided to
expand this sectlon again slightly to twenty interviews (ten
childreny ten perents),

These interviews, which we are keeping quite
sevarate from our main samvle, will be com.leted shortly.,
When tney ure finished we oropose to write a full repo
on them. Vo would ecxyveet to use such a seetion in our
final write-uo of the total survey.

A copy of this rerort will be sent to you when
it is finished, You could ex,ect this in about four weeks
time.

Main Jorkin: Cless Sam:le.

At the sume time we are working through the
intervicws 01 our :win working class samnle,

This sam:le has now been finally drawn and traced.
You will remember that it is bused on futher's occuyation,
Pluce of rcsidence, cnd academic attainment., The f£inal
figures woi.. out at fifty one boys and forty one girlse,
These topether with the interviews with their serents, make
& total of one huddred and eiphty four interviews.

Copies of some of our basic tables relating this
samploe to school aud agce are a .pended, Similarly we inelude
the tubles acnalysing exclusions (dead, abroad etc,).

This nmeans that we are committed to, and
systematlcally woriing throush, a total of two hundred and
four interviews s.reud over the whole country, A formidable
totul, but just within our reach.



2
further sub-suwa-lcs

Jo wre costooning consideration of further sub-
sonples watil most ol bliec main wori is clecred cwaye e
are however noting indormation and ideas whiech wounld help
wore we ultinstely «ole te pursve tae Hwo sub-santlos we
have cn.ciiy in mind -

l.s “oriin: c¢locs boys aud piels who refuse
presgie sehnol Laces.

2¢ oring: cless boye cnd pirls of abillvy
who Lloove 0n.1lye

cogtal Sunvle,

It ooy be worthwhile to have certain factual
infornation {ron &ll children who reached the anpropricte
acadeonic level ot The school: coucorncede 7@ could not
2088.1bly coliecct Uhis in orson, «nd have no resources to
en 1oy hel.erss Je thoerefore »rovose to draft a sostal
questionnuire durin; Junuury, and us a vest of possibility,
forwurd it to twounty ~usils who do not fall on our sample,
If thoe rosulte ure cncowraging we would consider cox anding
this to all "unils in the late soring,

Children at Sehool.

The su;ootlon wos made that we intciview sone
calldren still at scihools There sra obvious difficulties
end safeguards to respucte Bub whilce we have made no
formai ducision to oen thls line u», wc have begun, when
tine snd energy permitted, a series of interviews wlth
schoolciiildren,

Teachers! Discussion Group.

Je hav:: organizo. a bteschers' discussion grouon
in Hudoorsfield, Yhis is n eting dering torm time at
monthiy int -xvals, Discussions lle generally within the
field of the roulationship between edacetional cnd seoial
‘roblens, they touch our ova most inncdiate concocrns ot
sevoral oinbo, The group is orpanized under the ae(is
of tie Jjournul The Usc of cucilshe It has no connection

{uli
w..tih the Institw or nume = but its relevance is
clear enoughe

Brian Jockson,
5rd Jonuiry, 1950 Dennis M rsden.
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Tracing Ix—pu>ils of Huddersfield's Grammar—Schools

The Problems

We prpooscd to take, as our sam:'le, all those surils
from working-clasz homes who had passed Higher School Certifi-
cate or its equivalent between the years 1948 and 1952, In
order to trace these puplds we had first to find out which
boys and girls had passed the exams, This meant looking
through the confidential marks list of Higher Sc¢hool Certi-
ficate results for those years., After this, we had to find
out if the names could be traced in the school edmissions
books From the school records we wauted as much information
as possible about the child's srogress - the howe cddress,
orinary school, fatier's occupation, and the University or
Training College, if ony, which the pupil had atiended after
leaving school,

The object of my trip to Huddersfield was to find
out how much of this information was available, Because some
of it was confidential,I had to secure the co-o0eration of
the various head-teachers., Once I had drawn some names for
our sample, I attempted to trace theiparents of the punils
at the addresses sup lied by the schools. As a further check
I aporeached Manchester and Leeds Universities, where qui.e
a few of the pupils had taken degrees, I asked the Registrars
of these two Universities if they had any more recent records
of pu.ils' addresses, and I ho.ed that thése addresses would
help us to trace a larger rrooortion of the original sam.:le,

The Findings

Co—~operation

I approached the heads of Huddersfield College (now
the head of Huddersfield New College), Royds Hall Grammar
School, King James Grammar School(or, more bopularly,Almondbury
G.S. = the headmaster favours the other name), Greenhead High
School for Girls: all of these teachers were friendly and
co-oJeratives I also saw the Vice-principal of Huddersfield
College of Technology, who offered to hely as much as he could,

(1) Huddersfield College ~ This no longer exists as a school,
The headmaster is now head of Huddersfield New College, and,
more importent, the secretary has also been transferred, HMr.
Bielby is a very nervous man, who thought very highly of me
when I was one of his prefects at Huddersfield College, He
found the whole situation very embarrassing, because I have
not beeu to the school for some seven years. He asked no
questions about what we were going to do, but immediately
provided me with all the narks lists. He also had record
cards wich the puoils' addresses, fathers' occupations (not
very relisble), dates of birth, .rimary school, and,in nost
cases, a note on what had hapened to the boy after he left
school. Ilis records go back as fur as 1949, when he became
headn: ster of Huddersfield College, He suid that the
secreuvury had thie records for the years vrevious to his
headshioe Because tiie school was closi.g for the Vhit,
holiday, I had only time to tale tlhe inform.tion for the
vears 1950 and 1949, I «lso have nmmes going brek to 1946,
but notTurticr ihtrodrmn~tion,

lle said he would be »leused to >rov@de ne with
all the lists, but he could offer no secreturicl help,



(2)Royds Hull Gramnar School - This is a mixed school, o¢nd from
next ycor it will tixe only eecondaxry woderm strecoaums, so that
all Huddersfield's grammar—-schools will be segr gated.
Acadenically,Huddersfield College for the boys, and Greenhcod
High School for the girls rate far high r., For this reason,
the sixth form at Royds is very small, and I was able to
obtain information for the five years previous to G.C.E.

The headmzster was not very interested in what we are doing,
and he is due to retire this year. Ilis secretary and he were
very heloful, and the secretary has been at the school for nouiy
years, so that she noy be aeble to provide further inform: tion
of a more intimute liind., The schocl has seksidwmt records

zoing back to 1918, but some of the cards lack dtailed inform -
tion about wherc the:pupils went after leaving school. I
think that not many of their sixth form pu:ils o on to
Universit;, and this accounts for the lack of detailed
information here, The comments take the form “U" or "TC"

for Universfty and Training College", or just “-'", The
secretary and 0ld Roydsians Association mey £ill in the ge s

a little.

If we require any further mames from Royds, we
should take them before the school closes for the Summer,
This would avoid the uvset caused by the arrival of the new
hecdmaster and the change over to a new school systen,

(3)King James Grammar School « When I arrived herc, the
headmaster had already drepared lists of names and addresses
for me. This was hel ful, but he moy have been reluctant to
let me look at the mixrks listse, The only information missing
here was in the primary school list, About 20% of the sanvle
had no primary school recorded on their admission, This
information may be available elsewhere in the school records,
or in the Education Office, ‘

The headmaster is fairly ne.. to the school, and
the school secretary is unable to give much information
apart from what is in the records. They were intcrested
in our sroject , merely in the hope that we would su. ly
them with a more recent list of addresses of 0ld Almondburians,

(4)Greenhead High School for Girls = This scihool will be
breserved on its present site, but the buildings will be
extended, The headnistress was quite interested in the

survey, and had a faint idea of what we were going to do.

She haé read "“The Rise of the Meritocracy" and remembered

the aut:or's nzme, so I wasn't gnite ~ure how to roceed,

She didn't take oPr survey as a pro-osed attack on gra ..ar-school
education, amd for this I was thankful, On the other innd, she
was slightly a prehensive about the results of owr survey,

a:d confessed that shic had littke idea of what huy -ened o

some of her pupils, She gave us her fullest co-o0 exrilion.

The headnistress huas onlyrgeen at the school faor
a year or so. Fortunautely, the secrdary has been at the school
for the whole time covered by our sample, and knows nany of the
"old girls" cuite well, A remarkable nuumber of the:. hhve, at
sone time,returned +to teuch in Greenhead. All the ingormation
I asked for was available, and the secret.ry knew of more
recent addresses, or of marriages. She said that the school
nagazine would help us a great dezl herej also there was

a flourislhing "0ld @irls® Association", I took information
for the five yecrs orior to GOBE because the samsle will be
very small and we n.y neve to extend it,in time, in both
directions.

(5)The Vice-princijal of Huddersfield College of Technology
Again lists were prepared for nme, but this time I knew thet
I would be allqgedhgollook %tlthe mgrksflistg if I w?nted to.
; > 1 > Trequire 5 thte
%ﬁit%°ﬁl%%3 e IR Tkt A 36 Bequdre fHEEh ﬁdﬁﬁﬁ?g%&eld
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what is .
The students are older, on averagei bub,more important fron
our point of view, they do not take HSC. As a rule they
take Tondon Bxternzl Inber-BSc. as o preliminexry to a
Univer 1y, coursce the College of Yoelmolopy rrovides a
distinct roud of wcuderdc progress by mecns of a different
exam, and I thinic we should have the Inter BSc successes in
our s:uuple, The problen of the students ogpes, wnd the vhole
underlying; assunaptions of techmological education may meun
that we muet tul.c the Collepe of Technolggy iuto account
as & soovruise luddere Apuin, I neceived the Tulleck
co-opexrction, althou h thoy scaid I must do T ovm
secretorial work in Tuturoe,

(6) There wus some suggestion of Yenisione Grammar School
and Illonley Grarmm: School, two grermar schocls outside
the Borough boundary, t:lidn:: so.e Huddersfidld puvils,
The hecdry:ster of io7ds Hall told me that this practice
sto oed in L9484 when the new educationsl systen wag
first st:rbeds Before, when the Huddercfield schools
were part fee-=onying, it wns chetver to attond a county
school outside tne pound:.ry, where there were no fees,
Perinaps we could check with the two schools to nmike

sure thut they took no Huddersfield yupils after 1945,
and that their HSC passes after thut time do not contain
any uembers of our pro osed sample,

(7) Manchesbter and Ieeds Universities - Leeds University
would resulre more evide:ce of our bonn fides before helvping
us in this surveye In particular they ould like o referesce
"vreferably from a “erson of high sta .ding in the acodenic
worlde" I wrobe buck asking then to contzet the Institt.
directly. lanchester were not so sus siclous, I extracted
fron ny gromiar school lists a set of thirsy of so nanes

of pupils wio had gone Lo llanchestere The Registrar icsisted
tuat only he was allowed to look =t the records of students
addresses, In fuct the wiole cheeck only took hin Tifteen
minutes, Lvery year llmechester send round a ckrcular to all
yreduates  asking for inform: ion of their wherezbouts,

7 two cuses had vhe University comoletely lost toudh
with « gridunte, and I think their tracing nethods -ere

not very deep,

Thus, with one &r two minor gups, we should be
able %o obtuin dates of birth, orimary schools, fathers!
occupations(but only sketchily), and an address Xmkxwmrmcdmm
’c:-r-ae.q,:'.n-*:. ateo-atrke for each Lu &1 on ouxr s:ample. “Theire
we need slizhtly more infornution = rimnry schools, Universities
- the records of the Bducution Committec noy help us, or &
more exhaustive study of the schoal records, nmagazines and
old pupils' essocintions may £ill in the €808 e

Mobilkty

Because it was Whitsuntide, the borough offices and
librury were closed, 4i'his meant that I hvid no access to the
Register of Blectors, I had checked the years 1948 and 1949
for Greenhead Iigh School.

thirty-three

Of the froy nemes which I checked, the Register
showed thei twenbty of the families still lived .t the same
address, In addition, of the thirteen namcs which remined,
I was unable to check two because the Louse nume given
not in the register(e.ge the school hid siven me o« nume of a
house wherc the register only hod nunhers) e

I had not time to check on more than five of the
remaining :ddresses(other peovle vere away on hoiidy, or out),.
In each cuse I received sufiicie:nt information to trace the
address of tiie rerson. Three sets of perents hod woved out
of the distriet or died,

It would not seem too ovtimistic to state that
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we should be able to trace the »crents of Y04 or riore of
our sample ae dravm, and 80% should still be in the district,

Iomchestor - Thisg Universiby owobely ecos nore debailed
rocords Tacn we cuan oxcect from ll the higher educatlion
bodies on our liscts, The use which we nake of th:is
inform.tion will Lroduce bius of various kxinds in our scanvle,
and will Leed cioreful vhoughb, Of the twenty-three studenis,
the University suy lied uow uddresses for seven, wiicn Sives
no indie vion oi . .reunbal wmobility, since icme students Iy
be content to luwve viwir lebttors sent on from v.cliry home
addresscs, vitlle othiers :uy love given their own (ddressas.

I have no indic.tion of the difficultics of foliocwing
up the studentc, how .wmy I Uhew now live o, Cwrou .uddersfield.
All the dutbe we have is for rorents, throuh whon we hone to

N

S S -V | - R
vluce the studentse

Conclusions

Fron these réults, it looks =s though the survey
will be possible in the form which we originally proJosed it
The sise of the swuple Tfor five years(lu46 to 1950) was just
sbout three hundred, The girls in this sumple (100 avyrox.)
were very much nore middle-class, judging by fat:iers8 occu-
prations, e cun exbend this s.mple dovmr to 1954 orl955
beccuse the girls do not have the break of Nationsl Service.
The Huddersfield College of Tecluiology may Trequire sepurate
treatuent, because the whole nuture of the educational
ladder provided theve is diffcrent from bthat in the gra..ar
schools; differeat iu & we, which may throw more iliznbt on
the town's educational o oitunities,

There are some other sources of inform tion which ‘e
should examine, The school magczines cnd pupils associuztions
will aely, bub »ill rovide & furtler bias in 6w sanle
towards the fistablishment, AL o late# stace we should cont: et
the Education Officer, for infor.u:tion on University crents,
cnd addresses while ¢ Universitye. Ile may also suwply
inf'ormation on prim.ry schools, ond alternative cha nels of
education, particulirly the self-educated students who have
left school butbt taiten HSC in their own tine.

At tane noment, we have about hulf the names we
require for the f£insl sample, end if we intund to sturt on
September lste e should remember that we crumot comdlete
ocur sample duwing school holiduys.
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Tuesday.

Dear Dennis,

I wrote back accepting the
terms over the week-end. I also took the
occasion to push in a series of new
demands, and to back them up enclosed
the outline sketch of the summer's work.,
Here are copies of both. No reply yet.

“he llsts arrived today, and
.I've glanced at them over tea. Hell of
a lot of work. You've made a very
presentable job out of it. As it comes
to me it seems to be slightly incomplete.
There are no Greenhead girls. for 1954 as
we proposed. We'll have to make a
decision over HSC equivalents.

"HSC pass in any form

GCE 3 'A's

GCE 2 fA's + 2 'O's

GCE 2 'A's + 1 'St d.
~ all seem straightforwar

I think the addition of
GCE 2 *A's + 1 good, other, '0O!

. '1ls reasonable
enough, But does it mean you will have
to check back through all lists? We have
todeal with the special circumstances of
maths Specialists - but I don't think we
can regard GCE 2 'A*s as an HSC equivalent
educationally. That certainly isn't se.

If our smmple did turn out to be too

1 over
Sl

7@;2‘* \ ~

A
. o8

small then we might check back fer
GCE 2 'Afs er GCE 1 ‘'A*

which as
yeu point ewt are partially social
equvalents, and it's the secial =~
equivalence rather than the academic one -
that we are cencerned with. Bubt it |
exposes us in many ways, and I feel myself :f
that this is a reserve fall back : ne more,
Agree?

. As for the meeting with PW and MY . _
that will be - failing enslaught of express
telegam and sudden curtailing.of funds -
next Septemeber.

Any leads ento unefficial HSCs?

h 11}
EAS

\

This is a very meaty account of
Jazz club life you sent us. I think we've

both read it three times!

I'm writing this om THE NEW DESK -
it's splendid : I advise one., We8re looking
&b fillng cabinets now.

Sheila sent off the lamp shade togay.
Sorry about the cold.

Keep writing. Will let you have
the lists soon. Expect us now on Sunday
August 2nd. by bus. ,

. N e
D a——



dear dennis : nasty about the accident. not really clear
how much damage wad done. are the police involved?

i must have expressed myself wrongly. i wanted
no of girl prefects, because of course i had the boys. Ddut
i didn't have boys who tried jobs at 15, so that £fitted ok.
occupational class very useful, 17% class 1, 76% class 2,
6% class 3. shows how deceptive these figures are i think,
wnen we consider our class ls and lls. deceptively limited
mobility. not sure about contacts with parents. we ought
really to have sub divided but doubt if we can,

gbout early leaving., is it a chapter or is it
a rather full appendix. how is it coming out? be careful over
repeabing other material, especially descriptive. i fear we'll
claf our readers! and remember that some parts of this aréd
bdtter established elsewhere. leakage before e¥even plus is
done definité¥ely by Jjean floud.. but observe that almost all
children with necessary 1lg from working class homes get through,
i may deal with measured intelligence in final section, but it
is a gsophisticated matter, and am not sure that it will be
relevant. refusal of places is negligible, and of c¢ourse a
triumph, c¢f Lindsay analysis of Bradford in 1923 whare
it was over half, or lady simon on manchester in 1936 where
it was thirty odd per cent. 1 don8% have figures to hand -
downstairs - bub don't make an emphasis there., remember this
tgelection at lower social level! seems to intrude again into
megsured intelligence, which varies consistently with
economic level, size of family, position in family, age of
mother etc, much information known on this. see scottish
mental survey of 1947. so eareful of ‘'targets'. need as
always 1 think is for clear emphases, highlights, basic truths,
rather than close mirror reflection of life - which is Jjust as
confusing as life. '

yes my sent copy of letter to me last week. but i
had to write twice about it, how do ydu fancy a spell
interviewing for him in bg.

i think pe book on lagesg is good.

will post origihal lists separately.
can you give me details of family size on our main

smaple now e¢f to crowther figures?




BRUTE .5 AND SISYTERS

The different degrees of parental pressure,
aspiration and ambition which we could see at work
shaping the child's educational course, finding fulfilment
or release through the opportunities promised by a
grammar school education, were not restricted in
influence to the one child that we selected from
each family. Although these working class families were
below average size, most of the children on the central
sample had brothers or sisters who also sat for the
scholarship exam for one of the 20 — 256 of grammar
school places in Marburton. There might be two, three,
and even four brothers and sisters in a family. What
happened to these other children?

As a rule we saw ouly one child from each
family, but occasionally we found parents much more
eager to talk about brothers and sisters, and we might
come away with a clearer opicture of the children whno
had never gone to grammar school, or mmm who had left
after taking School Vertificate: Mrs. Rippon 'didn't
rightly know what University was®' where her son Neil
had been, but she had a clear grasp of the details of
the life of her eldest daughter, Rose. 'She's always
been in shovs has our Rose. Now she's working in a
paint shop up by the Alhambra. She likes that, it's
all matching colours, she says, and it's very interesting,
yery interesting, and she knows all the colours that
goes with all the other colours, and she helps all the
customers. But she's got a boss that doesn't apprecidte
anytning. If only he'd say that he appreciated it when
it was well done she'd like that.' Success was not
always measured by the sim)le standards we had applied
when we drew our sam.le. Mrs. Hammond had a son at
Oxford, but she said, 'My youngest daughter didn't pass
at all, and she's the brainiest of the lot of them; she
could buy and sell the other two, she's ever so quick.'
In another large group of families, however, the
grammar school child was the apole of & a varent's eye,
and the parent might be very closely identified with
the childs achievement. 'He's always holding our Ruth
up to the others. He was onto our Anne last night about
it, saying "Our Ruth does this,'" and "Our Ruth does
that," but they can't all pe the same can they. He
thinks they can all be teache%ﬁ'

But usually the talxk flitted at random from
child to child, and tne parents might be puzzled and
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suspicious, e¢ven resentful, at our insistence on one

particular child in the family. Thirty-six or the

poys and twenty-one of the girls had brothers and

sisters*, their ages ranging from thirteen to over

forty. Information and comment Hmmss clustered thickly

around their educational exj)erience, but peonle

tound it much more difficult to formulate and discuss

family relationships with a stranger. iere we had

to recognise a basic limitation of this kind of survey:

family relationshi.s are sacred, and there were limits

of decency set uoon what any memoer of a family would

even think about a relative, certainly upon what he

would Teveal to casual strangers dropping in for a

chat on some seemingly neutral topics 3 even though we

were often surprised at where these limits were set.

The most tactful excursions into this field brought

replies such as, 'We've never made any difference between

our children, we've always treated them alike,' or, 'Oh

no, thef%'s nothing lmke that about our €hildren, thank

goodness. They've always got on well together,' and

the temperature or the interview would drop markedly

for a while. We respected this privacy, even when

families mignt be most reticent where we were most

interested. And occasionally people were ready to expand

a little whdn disparity of education had become too

great and broken througnh normal family obligations and ties.

Older brothers and sisters - the overlay.ing generations.
Free grammar school places had come too late

for some of the older brothers and sisters. They had
passed for graummar school, but thes or their parents had
chosen central schools instead, or they had remained at
council schools. At one house we visitea,the mother brought
down half a dozen large paintings executed by her daughter
at the art class at the Technical College. They were
competent, very ipnocent, picturesqur views of Marourton
and district. In the front room were two large book—-cases
full offi well-kept oooxs in their bright dust-jsckets;
books oy Eric Williams, and Nicholas Monsarrat, travel
books and book clup ilssues. 'She likes reading. She's
always read a good deal.' At the other end of the room
was a pile of records and gramaphone. '0Oh, them's hers
too. She doesn't like all this modern silly stuff. She
likes the older stuff, good singers, real live music.'

* This is in 55 ramilies because there were two sets of
sisters on the central samole.
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Like Mr. Waring, the sixty-five year old father of one
of the boys ou the ceuntrai samole, this daughter whose
age was rorty-two found a release for aner frustrated
abilities in painting, and they did the vest they
could in tneir daily work, one as a blender in a
mill, the other in a decorating sho», to work with
colour.
Finding thce way to grammar school.

There were other families unruffled by the

grammar schooul success of one child: Ivor Gledhill
was virtually adopted by an un-
- to next vage.



married aunt who lived with the family, so that by the
time he won an Opren Scholarshi» to Cambridge he had
little intimate contact with égg'three brotiiers who
reuained at the local school, even though they lived
in the same council house, Yet such instances are few, ‘obe.....
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Where there were no middle-class relatives or friends
to give advice, parents had to learn from ex erience as
each of tueir children gussed through schoolg a wasteful
irocess where the succes. of the child on our lists was
built on the wreck of ’arents! ambitions for older brothers
and slsters. Or the progres: of older children might
re resent a pradual awauenin; to the possibilities of
education, 'Well the way it wuas was this, you sec,!
8aild Mr Turnbull une.sily. 'I'1ll say this to you where
I wouldn't scy it to soie, When you're Jjust married and
you're ha -y togetlhier, and you've got your own little
femily, you don't think ahead like you should. You
tond to sit back in your own litile world and you think
everything's going well, and you don't look around and
taie everything into account, You think ever thinc's
going vell and things like that don't scem to uatier like
trney do later on.' His two eldest sons went to Mill COros:,
end then Ronald, the youn;est son, went to Marburton College,
After the mistikes of older brothers and sisters, the
yow:er children in the ramily could tread more-sunehy‘t4u¥e&3
towards gram.ar school, tue sixth form and univer ity,
as parents found out that sowe .rimsry schools were
better than others,anghggme gramusr schools were a better
avenue to university, Mr Thurston sent his two older
sons to Thorpe !Manor., 'I never thought about it, with
Thor -e Manor beigg just up st the end of the roasd, and
I wus getl.ing re orts of how b:d he was, and then when
the exam came he wis always top. I thoupht, "Well, this
is & bit Chine., is tids." You see, I never got to know
how good he was until after he'd taken his School Cert.

I went down ard hed a row with tic headmaster sbout it.
I cen't muke him out somehow, He sauld they didn't believe
in giviug reople too much cncouragement, He tried to



rersucde we to send him b ck to school then,but I wouldn't
hzve it. I said, "No," I s:.id, "You've messed him uy

now, lle's going to Tech."' The youngest son went to
Marburton College and won s ~lace to Oxfoxd, -even thouih
ir Thurston rated him £e# below his brotler in ability,

In these very hit-or-uiss first encounters with
secondury education mistakes were uadej and while the
majority of ~erents pressed on with—$heir betiefin the
grouua®-—scheod—idecl—unshaterr, threc fumilies found thset
gramaar school .«s not the sure neass.ort to success
which they had imagined., Mary Nurton's brother was
+laced in the 'B' streum &t the villase school where
they lived. 'lle wus fulrly average intelligence and he
went to a secondury modern school., “hen I was the first
one that cawe along tlit showed any oronise, so 1 was
¢llowed to go to Thor.e iManor,' She wus a very shy,
colourless girl who didn't show go well :t the
university entrunce iutervicws, and much to her father's
dis_ust she wos set too hirh a staadard® cnd foiled to
get into university., Vien her youngcer brother pussed
his 8chool @ertificate, Mr Norton said, 'i'o, I were
th:t disa ointed after our Mary thet I wouldn't lct him
%0 on. They wanted him to -0 on ¢t school, but I saild
uo, I weren't s tisfied with the wal they'd earricd on
with her.,' The boy went into $ihs mill like his father,
Tne other children in these fsnilies beecme dyers,
Joiners, engineers, or shop ¢szista tse They com-lained

impracikica!l
of the Lepgieveaeéhaf graa...r school education, the

lack of infori:tion 4*9m—eehee&~ag¢ho;;$ios, and shey Ha

‘ -
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sreferwerrt of middlerclas. ca;ldren. They were curiokly
like und unlike the children we discusddlater in the

section on Farly Leaving s the distinctlon se:ms8 to be
Aot om

that these children had Jarevﬁzggﬁﬁgsgze mo intere.ted
in {remm r schools initislly, had more moncy
80 thut $#he-unsucces: ful ex erimentsin pducation could
be srolonsed until it w.s definitely 1032‘3“ < gailure,

Grummar school families,

The families we have discussed so far a »oroached
grammar school very tentatively, with many false stevs
and doubtful pauses. They h:d no gramu:r school tradition

* At this time the County authority interviewed each

scholar%Pip as:lleant, and set different minimum standsrds
or e:ch,



\in_tho—ﬁﬂrenbsl—geneeetigzri Buey cre not the fumilies
which we terumcd‘sunken middle class'. If we now Hurp—se-
consider the brotners und sisters in these other families,
we can see whut large variations in social climste can

be covered by the occu.ational grou. we have chosen.

The most strikingly successful family, the -riestleys,
who- had two girls at Ash Grange during the .er od e
covered, belouged to s.rburton's non-conformist middle
cless 1in every res.ect but that of father's oeccupation,
Mre rriestley's father and greudfather had been to Abbeyford;
she hLerself h:d b.en to the Technical Oollege,w' she \ad een
taugiit there for ten years, Mr rriestley would have had
the family furm, but for ill-health, and he was doubly
unlucky when he lost another business in the slump. There
were four children : all of them went to grammsr school
and university, and the eldest girl took her rhDe And
there were other families of four cLildren whome suecess
8orang directly from a parent's tuste of pgro..ar school,
Mrs Johnson szid, 'Ve eouldu't sto. on. There wasu't
the moneys. I don't know why they let us po reclly. It
se.us 80 foolish to give ns 8 glinm:se and then not let
us .0 on, Still, I don't know., It's never wusted is it,
education? Tune children get it,Y

When we take into aecount the successful children
from these fanilies, and the lar e number of emiy children

amtchtitdresn from f&mllxes ef—bwo—where—lagk—of nonerwas
aot—so—iteenty—£eotd, the overall statistics show =2 success

-rute in the scholarship examluation which quite masks

the differences between the Ri cous and the rriestidys,

In the nsture of the sam.le,we lied select d families where
there might be inherited'intelligence'(without defining

too closely what this means), or soclal end econoumic
conditions fevourable to grammar schoul cdvesiion, Ve

would ex.sct the brothers and cisters to gnin more than

an average number of places, end the ;lirls to do less well
than the boys because fewer ;laces were provided for girls,
In fuct, three quarters of all the children in these funilies
gained gram.:ar school ,laces, and one in six of the brothers
and sisters sto. ed on into the sixth form, ®ix of them
reschimg university, ( Tab\e..,,,)

preer Begerey
Further small prosortions went to «d schools,
some because they did not pass for grau.ar school, others



from a definite refere.ce. Some children who failed the
scholarship exanin. tion received a "cow:erciul" education,

.. 2

4t one of the fee- ayiug scliools which existed rarestvieaiix.
Ca—ERemita T STIOU L BdueTtIonY to eater for scholurshiu

'foilures' 3 et
&nto—dccvmat Ouly seven families hud a boy rem:ining at
M"ﬂ m school, ~ad only eleven had a girl there = this
out of a totgl of LLfty-flV families, Most of the
fauilies aggead-tu edvueation wus in-
adeyuate for their children's needs - 'You necd a School
Certificate to whitewash ¢ cell-r those days.!

These could be de:cribed as grammsr school femilies,
yet among their numbers there was a wmariked orocess of se-
gregstion, whereby those fumilies which clreudy had money
or ex erie.ce of grauw.ur school took a lirpc. shure of
vleces, while tihose who have zever seen tiie inside of
a grai.ar school bofore arrived tiere «¢:.d in tlhe univer—
sities by a series of hLa..y cecidents. Arthur Robi-ason
was the only onc of three boys Lo resch grum o school

e came
and university,xfrom a ~oor rimary school against the
advice of t .e hcaduaster t.ere(who recomscnded “ill Cross
ard with 1litiie hels fro the gram.:r school in the way
of care.rs ~dvice., His brother ex resied very wcll the
fer-lexity wiith which tie fonily vicewed {ihe vhole
system of selection aftcer his ow. scholarshin results
had sin 1y gol lost sowmewhere in the education oflice,
t%ell I don't taink our Arthur's brains come from any-
where, I don't think ¢f$ ﬁeredxtdry et -1lile, I thiak
our Arthur's t'sturt o summat, that's what he is, He's
t'beginaings o' sumuiat.!' Under the ;revesilir. conditions
Arthur's education had been the start of souething for
his own children ond himselfj not for his youn er brothers,

Gramusr school education for boys.

Marburton provided fever g rumaar school places far
glrls, =nd this may aeccount for a curious fzcet of the
BuIrvey., Among the sistég§§%gg§ four girls who, purents
sicd, vere reg:rded by their ,riusry school tcuachers as

ccrtaiaties for gr m.wwr sGlools  But even after thisg
ok ““’!
restriction we noted,t .t working class frmilies were v«a:Vmguﬂ

under-re rese;tcd in the girls' gram or schools when—we

»

for—ne—mein-sam- A ; ; ;i Kese




srovided

brothers and sisters >
opYimusha

& polnter, Their ,arents came frown the most
section - f the worklm; eles ', yct there wus still in nany
fauilies a te:dency for btieuw to gilve their doughters!
eduecation sccosd sluce,

At thic coial a basic dif. erence bebween the funilies
o UUysond-ghale—en—tie—aurvey chows uv, The girlst?
fumilics wre fumilive of girls; or, to puvt this enother
way, if the .urents hod hed any views on the rel-tive
be.efits of education boys :nd girls they were left without
the alteraative, siuce t.eir families were mude u; of
sirls, W T N e 2w
Fhe rirls' feamilies

are subsleatlolly smaller, —vith fe er Lrot ers and sisters

end m-ie only children (db—4e-me—seeideny that the—tarTeste
" e , ] oy - 4 3 3. ¥ 3 £11 i

C

irls' eduecation

eo—buab-Ciow the

betr:ys m-st signs of ccono ¢ stress,

Very seldoam would jare.ts state this position directly,
exce. .t perha 8 those in t.e very lowest income grouns
where such things werc tuken ss common knowledge, or where
there were no girls in tie f.mily 2.4 fonily lovaltics
aund obligwtions were not called in question. One woman
wag 80 nervous wabout the way in which she had atiem ted
to block her dsughter's careur tiat she refused to be
interviewed, and it was only through a relative that we
found out what hoad hapoencd, 'Barbara's mother mede her
leave at Bchool Certificate, and she was very unhadnoy,

She had wanted to ;0 on and 1,0 to a tecchers' troining
collece and do music, but her mother scid, ™o, I can't
have two of you at uvniversity and reter's zone," and
siie made her leave,' Tnis mother had beun to gromor
school nerself, but felt that office work wus the best
Jgob for ier daushter, even though the child had been
outsta.ding both st osrimery school and later,



Usually the issue wus not as clesr-cut as thisy not
80 much & direct obstru tion to a girl's wishes as a whole
climste of o.inlon which guided decisions about girls!?
educution and carecrs 1nt5hﬁatural "limited success"
r08itions such as of{ie& %%%k er—wofk—ia—eho—81 Only
if sarents wished to encourage their child along some
ecadenic course did they run counter to locul ooinion
and hubit of mind, The "business course" »rovided by
two of the gram:szr schools for thelr 'CY' streams was a
vereunial »itfall for wre:ts with ecsdenic aubitions for
their d:ughters. Mrs Johnson had wanted the best of both
worlds, wcadenie ualifications and truining in tyoing
aud shorthand. TLike the iAsh Grange autihrities she failled
to reulise tiat if you wsrk out sremuturely a distinctly
lowerelevel of pos:ible attainment for one section of
children in « school, they :re liable to lose interest
even in thut. 'Sue wus all right at first, Ohe got on
very well. She used to be third or fourth in the class,
but leter on shs didn't seem as interested and she cume
houe one day wheun she was rfifteen and siie said, "GLverybody
else is leaving. Tney're oll f:fte.n, ond tes're ioin
to le:ve, and I wait Lo leave as well," but I wouldn't «
let her do it. But you kuuw she dldo't try at all in that
lzgt year. She must huve lost inberest altogetier, and
wien she came to the exsm she failed her certifiecate,
She cried thnen, of course, but it was too late.,'*

serha '8 lack of encourage..ent »as the n..in cause
of tlhe xmxewk® girls' poorer scholarshio record. Frie
Weston had won an Open Scholurshi, to Cambriage, yet uneither
he nor his mother encoursged his youngser sister te—bake-
tre—Zutedevelocrs oxanination—to—po—to—TOr—o—Mamors
'TI don't think it's ss ia ortent for a girl is it??
Girls who had sassed for griumaa school were alloved to
€0 to Howurd Court, tué‘ school (when we came to
draw a sangle of children for a study of Early Leavers
we found that most of the wore intelligent girls from
bwo schoold at least we.t to loward Court), %ven the
most delicate ~are.tal ‘ressure, which almost amounted
to : com-lete nbrogution of res.onsibility = the faully

quoted earlier wiere a motier merely had t.e forms signed
for the child, but left to him the decision of sosting
tne a> lieation for gramm:r school - even here the sressure
was for tlie son of the family ouly; the daughter’s papers
went unsigned when Sle S denur:ed at going to grauuar school,
¥ A Grange sromed e typley comne i aun akcunph o enp Ot oy Lain of o

whos P“’&‘fv’w > Mzo.\- ng"Qx‘M.’ ’th! swidd e
Wohh"\ Dt taxrly Ronura Aa 0! aea 'apmg s Fake



Tiis steudy rarental biss explains ti:ose small trends
in the stutisties, which cannot individually carry any
gre.t weight, but which add up to a major statemeunt of
limited o:portunity for girls in education., More brothers
received a commercisl educ:tion when they failed the
scholarship exominationy ro ortionately more of the
boya'sisters stayed at school., More of the
girls' sisters sto:.-ed on into the sixth {orm and went
to university, (Toble.... .)

The sim.lest im.ortant stuteuent to be m-de here
is that if a girl was successful at grammur school,
then her sister would almost certainly have gone to
gramuar school too; while the most common cduesntional
s-1it in the f£rmily w s a boy at gr:m..r school with
a sister who fuiled to gain a place.

Fstran ement,

Almost half the boys, but only one successful
gramisr school yirl in six,hod o brother or sister
not at gremtcr school. Only six boys and one girl were
in ®*minority* jositions in heving two or more brothers
or sisters who did not £0 to gram.cr schools And if
we take into occountgm:éﬁ‘adcoumercial schools
therc were only two boys, Ivor Gledhill and Neil

" mnw PO Sons
Ri.-~on, Wﬁgﬁ we digeuss children who have not gone to
gramuaxr school, then, the sver.:iec bovhcr—gtr} on our
central saicle will either be @n only ehild or have
one brother or sister who goes to gromusr school, ard

6nly a minority will hu jye one or more brothers or sister:
who stayed at schools,

Where & boy had a sister who weut to 3332:25?schooi

&ll the members of the femily regurded this es a nmatursl
state of vf.airs:, there has grown up a feeling that boys
are more :I.ntalligent thal girls, Their dif erent schools,
different jobs and o portunities were all jpart of being
men or women, end there was a decidedly comfortable tone
in the way mothers spoke of their daughters who lived
Just down the road, or on & convenient bus-route. 'No,

Bhe never went. I don't think she was as clever as leslie,

anrd I don't think I wus right bot.;ered whether she went

or not, somehow. I meun, with her being a girl and Leslie
being « boy and the oldest, I think I was sort of more
botiiered that Le should o, She wesn't bothered herself,

o
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Sbe thought it wus real that Leslie went, znd she had a
brother &t high school, but she didn't want to go. 8She
alwgys wunted to ;0 into a sho. and that's what she did ¢yt — <
_ Mrs Keith,who lived on & council estate, almost
next door to her daughtergsa situation which hud been
re: ched by several dextrous transfers from estute to
estate. Liogst of the sisters were youn er, and it skmest
gsecued &8 if the family's ambition had s ent itself
with the succuss of an older boy at gram:.«r school. In
four of these familics an age-gup of seven years or nore
between & brotiier and sister furtier lacreuscd the
non-educstioual gave Yet, if there was no teusion here,
or feeling of los. of intimacy, there was a definite
se. aration of the grammar school ¢hild from the elose
family grou.y a feeling that ~henever the son returned
from Newcustle of Leicester for a short visit he was
never in the quick of family life, the life of mother
and daughter., Some such exclusion wus inevitable,
in the normal _«tiern of woriing class life:s +the son's
education serhaps carried this further, but went
largely unnotieed when it was su~erim .osed on the
accersted uneven growth of famnily bonds,

Where two brothers or two sisters received dif. erent
forms of education, und where a girl was educated but her
brotiier refused to tuke an interest in a more acade.iic
course, the contrasts between children in the sauwe family
were brought much more into the oren., Relatives could
no longer remain unaware of a lack of warmth or freedon
and intiuoacy amoug thenselves, They accomodated their
views of normal family life and the ;rowth of .erson:lity
to account for whct they felt around them.

Jean Ash was the only girl whose sister remained
at council school. Her family is in one sense atyvicaljp
but,in the acuteness of her discomfort and her B-elings
of los:s and abnormality,she became articulate in a way
which alerted us to nany of the slighter hints we received
from fumilies with more closed ranis. rrecisely because
her foukly situztion wuas so unusual, she exjerienced in

her relationshi, with her sister a much more intense form
of the saine discomfort that she felt with many of her
day-to-day working cless acquaintances. And her
separation from her family and the life of which they
were part made it easier for her to talk about them,



even thouch she silill com.lained of fe:ling disloyal,

Her sister, Margaret,w:s two years older, and when
she was born the femily were livin. with Jean's grandparents,
Jeali's mother and father still 1live. nesr these grand-
perents in back-to-back houses on the same DRSSTEe=WLY o
During the early years the two sisters were cloce laymates;
ani they played together with the many other children
nearby, went to parties toget er, z:d slept in the same
bed at nigut. Jeun felt very keenly the sevaration when
HMargar-t had to go to school when sihe vas five, and two
yeurs later when her turn cuuwc to ;0 to the same school
she was again disa pointed to find herself in a different
clses. But it was t..e sume school end they still had
frieuds in coumon, mostly Margaret's friends for she w.s
always the lewder., When the scholars..lp examination came
Margurct wes eway 1ll: lirs Ash suid, 'I don't think she'd
hive .assed, She's not the ty e.' Jean, when her turn
came, sassed out toy and we:t to s%hgrange, lesving
Murgaret behind will: only one yea Lo doh %?g%e she left
school,

They no lonjer hud school mat crs to t:olk abouts
Jean was reluctant to talk about Ash Grange at home in
case she wul thought uppish, and she seldom bro:rht her
few Ash Gronge frie..ds houe becu:se they lived in other
varts of ti.e town, Jler sister's frieuds visited regularly,
but Jdean did not know them now. Marparet went to work
in a shov, 'She started g#in out with boys a let sooner,
She was working, you se.,' suid Mrs Ash, 'And you do when
you're working. Jean didn't reslly slurt going anywhere
until she was sevente.n.,! To Jean, 'Sie was always two
years older, but Jjust tl.en she sec.ed to shoot away from
me, Whilst I, well I was still a schoolpirl, She did
seem very old. She was older really at fourtecn when she
left school that I wus when I was eiphteen, She was much
more adventurous. 8She'd come home and s.y, "I'm going
to do souething,” whereas I'd suy, "Cun I do s0 and s0."!

The sisters see euch otler o..ce or twice a week,
but this does not indicate auy close sisterly feelings
a8 much as an em>ty formslity., 'We've just cot nothing
in common, When 1 go round to see her I've got to think
of things to say to her, It's a bit betier now we've both
got married because we've (7 t household things to talk

about, rerhaps when we have souze children that'll bring



| 3

us closer toget..er.' Jean's mother sald, 'They're as
dif ereut as chulk and cheesc,!

By chance this wus one of the very early intervieus,
and although it inforwmed our discussion with the other
children on the survey we never found & ain sueh &« olean
division between two close relotives. scriw s the nearest
wus this, another fumily hich was unusual {rom a statistical
voint of view, yet which .y in 1e.resents & clash between
gramm:r school education wud a traditional family pattern.
Joyce Teasdale weut to uuiversity aft.r her elder bLrother
und constant eom wnion hid died after taling his School
Certificates A youuger brotler took no interest in gran.or
school, and he Lad formed quite a2 diff .rent set of friendishios
which never liun..ed with the grami:r school organisations
witkgk the two older children had joined. Joyce said, 'No,

I neve. nave any conversution with him now. He's a very
difiicult Jserson to talk to., }Me never answers you, He
just says yes or no. You can't have & conve.sation with
him, it's lile tulking to a brick wall,!

Several purents, faced with thiese very obvious dif-
fereuces betweci: tieir children, seized woon the .hrase
vhich Mrs Ash had used, 'As difierent us chalk and cheese.!
Or, if they had seunt both their childrer. to grammar school,
they would s .y they had done it because, 'We didan't want
to make flesh o'one wud fowl o't'other,' ind yet scarcely
anywhere did we fi.d that parents thousht edueation had
8o dee’ly changed their children, aud mede them strangers.
The dif.erences were so bold, so fixed and final that it
sevimed to parents tuat tuey had slways been tliere, inborn,
cleurly visible from cn eurly age. Investigating ut &
fixed point in tiue us we were, it would be rash to sak
that what pareats see in their children now is the result
of edncational se.urution and mouldinge The whole gramuiar
school system is designed on the assum tion that children
fall easily into 'ty -es', and parents too tended to classify
thelr children into *grouwar school ty.es!'! and 'not tlhe
ty ee' All we can do is reort such sug sotive family
histories &as those of Jean Ash aund Joyce Teasdale. Tiere
were also discre. uncies between the views of close relatives
on those matters, discre uncies which hint that the *chalk!
and 'cheese' nay not always have been quite so clearly
disbinguishobles, What, for instance, are we to make of
the confllicting views of Mr aund Mrs S.encer tulking about



thelr two sons, Jefrrey the eldest who had faziled but
later took his Higher National Certificate at the Technical
Collcge, and Harold who pussed for gram.ar school but failed
to gelin university entrz.uce? !r S-encer said,'I don't
know why he fuiled to this day, He pesced all right when
e was tihirteen, auad we tlought he'd have pas-ed when h
eleven - the teschers thought he'd pass.! While Mrs
Bvencer thought, 'You could always sec it, even when they
were little et home, when they were sitting by the fire.
There'd be ilarold reading a book &t one side, and Jefirey
at the other doing something. He was zlways better with
his hands tharn with his bead, if you understs .4 what I
mesnes We've aiwuys encouraged him to do thinss about

the house,'

And children who huve becn through the scholarship
selection tucmselves, and, a8 we re,orted in the section
on primary schooling, wholeheartedly support the examination,
were more nro::ie to make the clear distinction than their
varents, altho.zh they toued down the rether—severe
descri tions of 'thick' peovle who had failed the scholarshi~
when they came to speak of their own brothers and sisters.
Ronald Tuirnbull found himself com>letely unzble to eo.e
with the question on what would hove ha pened if he had
feiled the scholarship examiur.tion, and his tuin sister
(vho failed) had just ves ed. He thou;ht the idea quite
absurd, 'Oh no, she was:'t the ty~e., She didn't want to
learn thisgs.' Yet he himsclf hed not anted to learn,
he sald, until he was half way through the sixth form at
gra usaer schools and lirs Turnbull sketched in a Ffew details
thet Ronald had either forpotten or been unaware of in
his different graumar school world., 'Our :at could never
pasy a ocublle exals She could always get 1007 in eny
other exaus, but wien it came to tue real thing she always
floppeds Bhe was top girl at *ill Cros: for two yecrrs,
and the teachers there couldu't understa..d viiy it wes
she hedn't got tnrough,!

The way in which tliese brothers and sisters 'weren't
the typc! to cess for grom.ar school reflected badly on
gremmar school selection methods or on gramiar school
education itself, according to whether one looks at these
differences s inbori or the result of moulding., The
qualit.cs which gremiucr school children were said to lack,
in contrust to brothers und s sters who did not go to
grumscr school, were'umat rity'snd inde endence, serhsos
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3 Robhert

"wrsle:nd's elder brotier had L:iled =t a lit.le church
school - Robert hiuself had bencziited from this £:ilurs

by being trensferred to & better crimerv school. 'i.oarently

he was ones of the intelligent ones, aud they told him he

ougnt to have j.cssed, He's totally diffcreut from me.

Tt's diffievlt to say wiwt he was like earlier on, with

such & big diflference you sec, four or five years, but hc's

a lot rousher then me, and he was old for his age, He's

sociubility,

very big, seventesn stone now, six feet. 4And I was very
young for my cge. I usked somecone how old they thought
I was «ud they said 22,the other day.' Ue is 27, and
contrusted very snar ly with the photogra h of hiz elder
brouther, © huge, pugilistic-~looking meun, .ith a very
scuare face wnd 2 small, poinbted hard Jaw with a dim-le
et the end, The brotiher h:d been a profes-ioial Rugby
League ovlayer.

The nmirds of these brot.crs an! sisters ..dght now
be closed to much thet wus aveilable to a grammar school
child; but &s o comeusation they frequently had a con-
fidence and assurance in everyday contucts, end an
undivided seanse of pur.osc in tieir work which led them
to a liwited f:_tccesuulreciscly becn ise tuelr field of
sueces: was - ' vell—defined, And their conceyt
of the good life was not beégzgiied by visions of *getiing—on®
st the gramsar echool child's knowledge of liwits eud
unattaivable areas of ower., !méduestiom Tt trmuse——a it

N . Yy - [}

#erriege, rather than hordeniug the lines of division

between children, neri:a s rovided tiiem with a clearer
vlacing of one another within suciety, and allowed the
graaiar school child to sew a b ubier or sister as orrt
of his parents' world rutii:r tham a failure in i.ls own.,

Family Cont:ucts,

Ve can do litile to messure t.is estruugement
within the family quantitutively, Statistics of family
visitiug 'rovide a gulde only in exce 'tional eircumstances,
and the fact thaet Jean Ash saw her sister so often indicates
only tiie strength of tradition in the Ash family, and Jean's
vliant nature., Occasionally they are direct pointers i
Ivor Gledhill's rc¢lutives told vs to'tell him we still
Live here,'sand ne said, 'Waut's my broticr doing now?

] VT ey 3 2 .
I'm afraid I don't really knowe He lives somcwhere neur




\&

tlarburton, and 1 haven't secn him for a long time, oh,

about eighteen months, Somehow I never secu t0 have the

inclination to so aud see him., I'1ll heve to stir my:self
and go to sec him soumetlie.' But the main factor in

fanily visiting was distances Here the differe:t grouws

of children show u» very distinctly: over two tiiirds of

the children on the centrul sam.-le had left t..e district,
and more were »re .ring to lesve; but only one in four

of the otner brothers aid sisters who had gone to gramisr

school liad gone away, and all but two of the medera
school children still remained in the district. A normal

rattern of visiting for tiie gram.ar school ehiildren on

the central scumole might be to see a brother or sister only

Tthree or four times 2 year under ti.ese cilrcumsbonces,

a fact which mas no definite indicution of coolness between

relatives,

The mein clues to family coherion were to be looked
for in less tangible mutters, in accent and tone in
ereaking of relatives, or tie staadards which the grammar
school child a:plied to"success", Mrs ILynch s.oke of her
two sons plenning togetier, 'YI've laughed an laurhed
to heur him :nd Derek talking. They talk for hours and
hours, and it's all about monc,y, h.w they can rexe more
moneys It's reclly z using so..etires, Geoffre; Bays
to Derek, "I hear tley're doin_ very well et Blackpool
with tue hot dogs." Iney're serazed to do anything,!
Pnerewes—a—wernth—ol feeli . i-dleekof-eny—sipn—ot
“tension—in—the—weyrthe—wpicatievo—t—oho—-ofl SHO—AROLHOPy-

The sense of loss «.d seraration was least in th.
sunken middle clas. familics, where children took
grammar school almost as & birth right, or in those Some
familics where the ~arents were solidly behing tl.eir
children's education. Under these conditions wsrm

family tles could be maintainec over long periods of

se aralion. Where the .arents have succecded in crossing

into the*u per working class® (or *niddlc clas:" as they

might vrefer to call it), the gram or school child is

liitely to feel a common sym athy with a brother or sister,

who probubly .eut to grawwar school. But —arents who ﬁ::;

education form with a sehags]

c&&ld.a\closed grou.- which gives the gram...r school child

an—une*sy;§;3¥§h»
e ® of exclusion,
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Chapter V1

Brothers and Sisters of Early Leavers.,

Class of family Brothers Sisters Ash Gr. H. Ct Ab. UorT(
IT .

3 1 2 2 1 1

ITI clerical

1 - -

ITT Manual

4 8 12 1 3 -

IV

i 1 1 - - -
Totals 8 14 3 3 1
Notes

1) The three schools listed above were the only schools
attended by any of the brothers and sisters who pessed
the scholarship.
2) Average sigze of ~irls' families = 2.25(all girls)

Average size of boys' families = 3.125 (girls:boys -1.125:2)
The size of the boys' families is brought un by one family
of ten children; otherwise, the remnining families are

the same size 28 those of the girls, awé There are four
only children,
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Chapter V1

Farent interested in edncetion

Clags of family

Boy izl
IT
i
21
1
ITI clerical
1
ITT manual
2
1
Z
1
1v
1

Mothe T Father w
For Aeainst

For Indifferent
For k) St’?omrlz for

A Strongly for For

For Against
For Lgainst
For Indifferent

{

Sor P

¥ \eodung puren



m?bj-p‘liﬂh..

- Chaoter VI
Chi'Arents school c2meers,
Rove Girle

TxpelleAd 1
Tef+t before 16 2 1
Teft after school cert/GCE 4 2
Took GOF Advanced 1
Behaviouvr orohlems 4 (all Railway St)
'AY gtream + 3
'B! strean ¥

rCt stresm g

1l

Unknown




Table 1

Girls passing Higher School Certificate or G.CuE.
at TA' lovel : 1OAG-DH

(1) Ash Grange High School

1946 1947 1948 1949

Girls who 19 19 16 17
pPassed.

Girls on

working ' 2 3 3 %5

class sample.

1950 1951 1952 1953 1954

Girls . "

passing. 16 14 B W 15

Girls on 5 3 3 -3} 5

gample. |
Totals Paxr _cent

Girls .

passing 145 100%

Girls.én ‘ . s W

sample., 21 : A

¥ Note  Thir doetrsr mean thok oy 9% were manual, woor kux’
chddren, |




Zzble 2

Girls sapssing Hiches SBehool Cerbivicatse or Galalis
& TS, § 4L

mor Gramoar Sehool
1346 1947 1948 1949

Glrls who

sapsede 8 i L s
Girls on o = o 2

working
class pamsle,

1950 1951 1552 1953
Girls 7 & 5 &
yﬁ‘-&i:ﬁbé&%&,w
Girls om -
samolay 2 21 2 £
Totvals Per gent
14 w ' .
pasting. 4% 100%
Girls on

smple, %.’a LR | z%




Zable 3

Boys passing H.8.C. or GsCuEs at *A' level g
e '

(1) Mazrburton Collepe
1949 1950 1951 1952

No. of

boys ocassing. &9 26 20 24
Toe. on
Wox"lting 11 ? & 6
class sample,

Totals Per cent,
Boya passing. a9 100%
On sample. " 23%

33




T&b:l.ﬁ 4,

, OF GyOuBe st TAY lovel i
SHG=BT

1949 1950 L95% 1952

Roy of : :
bo}s pagsing . 1 3 & 3
Nos on
we;'king 0 3 > 2
class sample.

Totals Pex cenle
Boys passinge 13 100%

On sample, 6 55%




Boy: pagsing

HeS8.0y ox G.0.E, abt tAt level g

e

(3) A‘bbe;ya‘.‘oi‘d Graﬁmag- Scheal for Boys

Ko, of
buyas passing.

Hos on
working alaes
Bample

Boya passinge

On samples

1949

10

4

Totals

1D

1950
i

3

195, 1952
0 i3
0 %3
Par cenlis
100%
%

9%
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Table oﬂggggﬁ Exeiun Q% f

te BCROO

Reason ewoluded Thorpe Muor. Abbeyford  Maxburton C,

Pupil dead. | 9 1 3
Oceupation of _

father : clericaly 3 20 55
Iate arrival in

diptrichs 2 G 1
Parents &aa&* b3 3 X
Parents awaye 0 i 3
Puplle abroad. 1 G 3

Reletives and

BelVet, L+ I B ¢ ] 3
Total pupils

not eligibles ‘ 7 2% &5

Hote 1

This ig a tﬁbla of progressive exelusion, Some
puplls migh{ £all inte mepe than one section, Hers they
are recordsd only oncee




| T%bla 8

Table of Girls Excluded from the Central Ram accordin
T scﬁbﬁI ang aigguaIifIcaEEan.

Reagen Exeluded | Ash Grange Thorpe Mnr.
Pu@i; dea&. | | 3 )
Occupation of I | i

father i clerieal. = . 0% 26

Abtended Privabe S&hoel,
{father's oceupation
manual)e

Iate arvival &n
districte

Parents desdsy

bt
o

Parents away.
Pupils abroad,

S W oD
TR I

Tobal pupils : ,
not eligible. _ - 115 31

Note ¢

As with Table ¥ this is & record of progregsive
excluslons




Fatber's Oecupation 9rpe ' Abbeyford Merbucton C.
Qlerical 3 20 ' 3

Manuwal, 8 C Al Zg
Unlknown 2 3 | o
Totals 13 . 3 99
Percentaze menusl

workers @ S0 326 -
Veximam 75% hg% 424

Note ¢

This is & Bable of all bam appearing on the HeS,¢y -
or GuCsFa YAY level paps list.




Teble 10

Deble showing percentage of children of menmel workdrs.

(2) Girls

IFatherts Oceuratlon Thorpe ¥nTe Ash Gronge
Clerical 26 109
Yox 16 3
Unkovern _ 1 3
Tobals 43 145
Pereentage manusal _
workers -
Mininnm . 37 23
Maxdlaounm e ] 25
Totals g

Clexical 135

Fenasd,

known

Total

Minipum % 26%

Moxliomum % 28%
Hohe :

This is a table of all girls appearing on the H.8.0,
or G.CuBs *Atidevel pass listi '




Bobal Numbers and the |

(1) Boys

Total passings
On sample,

(2) QGirlsz

Total passing.
sarplos

‘Totals

Boya & Gﬁ.x'is passinge
On gamples ings

51

188
51

534
92

Table 11

10
3

100
2%




Table 14

The "G" Stream at Ash Grange

Composition by social elass (Yop line manual, bottom clerical), as
a percentage of children of that class entering the school & 1l.

29 % 3 32 3% 3  Total
22-35  25-38

2328 33-46 41-57 18-24 2235

15-20 21-37  16-26 ~ 15-20 518 8=18 12-22

Or, in words, out of the children of different classes entering
Ash Grange between Tthe years of 1940 and 1945, 25=38% of the manual
workerg! children finish up in the "C"™ stream, and 12-22% of the .

clerkcal workers?Y children.




Boys _

Merburton Oollege  Abbeyford ' Thorpe Manor
27 | | 9 2 on sample
50 10 2 passed
Gilrls
Ash Grenge Thorpe Manor
74 ' 10 , passed
52 ' 7 on sample
Flrat Pllot
Boys

i.ﬁ!é took twe boys from Marburton Gollege, one from the
year 1952 and one fyom the year 1949,

We ook one boy from Abbeyford in 1840
Gipls

One Lrom 1952 and one from 1949 at Ash Grange

One from 1952 at Thoxpe Manor, , ‘

Second Filob

Wg s%lll require another boys interview each, from
MG and 4, owing %o the inadequscy of our original grading.
Therefore I propese to take fwe more boys from the
College, and only one from Abbeyford, sincke this will give
us a iinal ratic of three Gollege inferviews to one Abbeyford
interview = an equal proportion to the number of pupils
from esach achool, T :

Similarly for the girls ¢ Ash Grange has such an
overwhelming proporbion of middle-slass girls that I feel that
“the middle class sub sample would do bebter to cover this mors
thoroughly, ¥Therefore I propose t0 Yake two more Ash Grange
girls at this stage, and no more Thorve Manor girls.

Pro osed BExtension of the

A B s A Y o
Wﬁ from Thorpe Manor, twoe from Abbeyford, two from

- PR — p — et penge . . [EPRPTPR
Ofe ~oTrGT0 TDOGAT 0T G 0T el TTEIO0N

SizlaTnree £ron Ash Grangs, two from Thorpe Manor,
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;// Btatistics from the 1951 CGensus tables

r’lﬂ
Bducation
These are difficult to work with and liable to be inaccurate in
some respects(the census takers warn against some inaccuracies).

Cheek these Tefore use in book!

Tables of leaving age of children.

17-19 20-24 25+
Average WR 7 ‘ & 4
Marburton 13 88 6
Harrogate 12 13 12
Rotherham (e.g.) 5 y 3
Rural dikstricts 4 6 4

(Note : Harrogabe, etc included for comparison to khow very wide
variations in educational opportunity and esteem) :

Proportion of persons still at school (%)

20-24 5.8 l.4 5.6 1.8
West Riding boys girls Great Brit.ooys girls

Census comments on the low proportion of girls who stay on at school
and also suggests that the proportion of poys is low.

Doncaster gYork, Keighley, Wakefield, and Marburton are picked out
for gpecial mention ag places where the %,of children stopping on
1s higher than the average (Marburton 15% still at school 15-19 age)




Statistics from the 1951 Census tableg

Social classes (1 o V) by oeccupation i

Average for G.B. 33 150 52 162 128
West Riding Conurbn, 22 127 239 187 125

Huddersfield 28 135 559 163 115
or 1,299 6,293 26111 7,611 5,380 total 46,674

(figures per thousand -~ the census-takers nobte the striking variations
in classl, singling out such distBicts as Harrogate, Ilkley, and Otley
for special mention. In comparison with Bradford, Leeds ete,
fluddersfield is less rich in the higher social grades, but stands

out strkingly amongst the company of Rotherham, Barnsley etec. 4lso,
the industry of the distriect tends to fall more in class 111, since
there are more processing workers, and fewer extragtive workers

than elsewhere on the Yorkshire coalfield.)

Class 11l ecan be split roughly inbto manual and non-manuval so that

the whole population can be divided according to our division for the
working class sample (the figures are not exact since we XEFEXNEITEsd
SRme RO e rrrkrxsysiwl excluded more business owners who
employed fewer than ten men., The latter will cause a slight
discrepancy, making the Registrar General's figures show more
working class population than our definition would allow).

The figures are obtained from the Registrar General's occupation
tables, coupled with his scale of 1 to 11 different grades(Table 1).
On this table Class 111 was split into catagories below 7 - i.e.
clerical workers - and all the totals were added to produce a

111 non-mznual® class from the complete table of occupations for
Huddersfield(Table 20).(lumbers excluded as non-manual were 2
676,691,693 705,704,715,710-9,741,749,754,755,778,849,890,891,892,
894,97%,9745 There were no grade 2 class 111 workers.

Non-manual, classlll Maximum = 2949 Minimum = 2608
(the discremancy oecurs because some sets of numbers are grouped
together in table 20 including, possibly class 1l and elass 111 non-m.)

S0 class 111l gives : total 26,111 of which 23,162 to 23,50% manual.

Therefore ratio of non-manual to manual(approximately on our scale)
is .
10,541 to 36,133 or 2.95 10

or 10,200 to 36,474 or 2.8% : 10

a8

% menual workers of all grades is 77% to 7%




Taple 12

Some Ash Grange Entrance Statistics.

' 651
Total entry from local primary and private schools = 238 (from!'29 to '

Manuval workers 298 42, 5%

Doubtful 63 Ye7%
Clerieal élo 47 ,8%

Therefore Ash Grange takes in during those years 42.5 to 52.2%

manual workers children.
For the separate years:
29 30 3 32 3 % 35 3%
- 35=38 37-50 40~55 42-50 48~68& 45-57 45-50 43-51
Chief feeding schools (%manval workers children)

Hillhouse 75 (45-56%)
Birkby 60 (40-50%)
Moldgreen 54 (42.5-54%)
Oakes 5L (37-45%)
Paddock 38 (53~71%)
Crosland Mm35 (43-54%)
Private sch32 (3%)

Stile ¢ 30 (33=~40%)
it “leasant?3 (45-B3%)




Table 13

Form ¥ - "C" Stream

Ash Grange Ieavers ( a rough estimate of the girls who leave from
the lowest form, the Tgeneral®, “eommercial®, or "C" stream. One
ok two of these girls may have gone on inbo the sixth)

The figures are complicated a little by the inc%g§§8£ gf the
German scholars, in some years(possibly all). T 8% lumped
together with the"commercial™course for practical reasons of
space, and there was no way of telling to which portion of the
form a clerical worker's child belonged. It seems reasonzble

to assume that the German course had a higher proportion of _
clerical workers'! daughters than the commercial coursej so that
taken as a whole these figures are on the low side, if we wish
to determine grammar school "rejects".

Man% 38 40 61 44,5 67 65 54
% 15 25 13 11 22 17.5 17.5
CLlo% 47 35 26 44,5 11 17.5 28.5
Tob., 13 20 23 18 18 23 115

Note The figures of gimd= university and training college entry
are not sufficiently reliable for any analysis to be worthwhile.




The following is an appendix from the first edition of Education and the Working
Class, that outlines the demographics of the sample. It also includes the operational
definitions Marsden and Jackson used for "Working class™ and "Middle class™
occupations.

This appendix was not included in subsequent editions of Education and the Working
Class.

Brian Jackson, Dennis Marsden (1962) Education and the Working Class: some
themes raised by a study of 88 working-class children in a northern industrial city,
(London: Routledge and Kegan Paul): 250-262.



Appendix 2
ADDITIONAL TABLES

Tapre IX

Appendix

SAMPLE NO

Girls

Boys

87 B2 53 8% B5 GI 62 63 GF G5

Private school

Secondary school

Technical College

g

Training College

FATHER

7

Z

University

Private school

Secondary school

N\

secretarial College

Technical College

MOTHER

Training College

Middle Class

Sample.

%Ten Parents

Edueation.

26 units.

TapLE X
I Boys Girls
SAMPLE NP S2 8f4 528 530 8537 5633861 S6356/88623

Private School
Secondary schoof« 7 Working Class

: N
Techrical College | ¥ 7)) Sample
Training College |
University Ten Parents
Private school Education
Secondary school & /‘
Secretarial College| 3

5 h
Technical College ;s
Training College =

4 units

250

Tasre XI

Soctar Crass oF CHILDREN PASSING A LEVEL 1949-52

Second Class Grammar Schools First Class Grammar Schools

Higher Professional

Lower Professional

Clerical

Skilled

Semi-skilled

Unskilled
Total %
Number

6%
27%
2594
347,

3%

5%

100%;
64

251

14%
377
135
28%
6%
2%
100%
161




Appendix
TasrE X1

‘Tue Firra ForM ‘C’ STREAM AT AsH GRANGE

Year of Birth Average
1929 1930 1931 1932 7933 1934

% % % % % % %

Manual 38 40 61 445 67 Gs 54
Doubtful 15 z§ 13 1T 22 17°5 175
Clerical 47 3 26 44'5 X1 175 28-5
Total % 100 100 100 100 100 100 160
Number 13 20 23 18 18 23 115

INojes: (a) This estimate is necessarily rough since it is compiled from school
records not designed for sociological analysis. In assigning gitls to the class
of doubtful occupations, we have been most stringent with those children
who might be manual wotrkers” daughters. Probably most of the doubtful
families wete working class. -

(b) The figures are complicated by changes in the naming of the ‘C’ stream, and
subdivision of the classes into ‘German’ and ‘General’. This s too difficult
to follow statistically, but it looked as though thete was 4 further concentration
of manual workers® children in the *General’ section of the ‘C’ stream.

TasLe XIIT

PERCENTAGE OF MaANUAL WoORKERS® CHILDREN LEAVING FROM THE ‘C’ STREAM
{as a proportion of manual wotkers’ children entering the school)

Year of Birth
1929 1930 1931 1932 1933 1934 Toral

% % 7 % % Yo %

Manual 23-28 33—46 4157 18-24 | 22-35 22-35 25—38
Cletical _ 15-20 | 21-37 | 16-26 | 15-=20 518 8-18 | 12-22

Notes: The same limitations apply to this table as to Table XII.
In words, out of the children of different classes entering Ash Grange between
1940 and 1945, 25 to 38%; of the manual wotkers’ children finish in the ‘C’ stream,
with 12 to 22%, of the cletical workers” children.
There was no reliable record of how many gitls subsequently went to training
college. The school records gave only one manual wotkers’ daughter, but this is
probably on the low side.

252

Chapter 3

Appendix

TasLe XIV

Occuration oF 86 WorkmNG-cLASS FATHERS

Ocenpation Working-class poprlation Sample
of Marbarion .

% %

Skilled 64 73
Semi-skilled 21 7
Unskilled 15 $
Total 100 100

TasLE XV I

Success OF SIBLINGS IN PASSING THE SELECTION EXAMINATION

(i) 20 families in which a parent had had secondary education

No. of siblings to

grammar school efe.

No. of siblings to
secondary modern

20 3

(i) 16 families in which a patent had been unable to take up a secondaty school ‘

award

No. of siblings o
grampiar school eke.

Na. of siblings ts
secondary modern

14 3

(iif) 50 families in which neithet patent had passed a secondary selection exam-

ination

No. of siblings 2o
grammar school eie

No. of siblings to

secondary modern

27 20

253



Appendix Appendix

Tasre XVI Chapter §

Tase XIX
Parenrs’ Povrrics anp HoMeE OwWNERSHIP
. SoctaL Crass oF 88 ForMER WORKING-CLASS CHILDREN
(main sample)

Conservative Liberal Labour iI (135
. 7
o o o 111, 5
% % % unclassified 1
Tenants 21 11 68
Shmnees # 16 3 Total Nos 28
Chapter 4
Table XVII ——
Grammar School Streaming: main sampl
s o S SR ProFrssioNs oF 88 FORMER WORKING-CLASS CHILDREN
Boys Girls TOTAL
‘Teaching ' 46
A Stream 33 33 75% Industrial Management 7
B Stream 8 4 14% Industrial Reseatch 11
C Stream 2 °o 2% Civil Service 7
Unstreamed ot Medicine 2
unknown 6 .2 9% ﬁli;tch . 3
tary or police 3
49 39 1007, Others g
TasLe XVII
TasLe XXI
DIsTRIBUTION BETWEEN ARTS AND SCIENGE SIxTHS
ConracTs OF 84 FORMER WORKMNG-CLASS CHILDREN WITH THEIR PARENTS
(main sample)
Marburton sample Oxford sample * Men Women Bosh
o A % % S
. Daily 18 27 21
‘g:it:nce 4;" :;i At least twice 2 week 7 10 9
Mized 45 58 Weekly 7 13 10
Monthly 22 24 22
3 Monthly 20 16 18
Per cent 100 100 & Monthly i3 o o
Annually 1 nil b
Nos. 88 2,822 Total %, 100 100 100
Total Nos. 46 38 84
* calenlated from Ares o Scince Sides in the Sixih Form
254 253
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TapLe XXIT
EpucatioN oF Bors’ aND Giris’ BROTHERS AND SISTERS
(Main sample)
Boys Girls
Type of School Al
Brothers Sisters Brothers Sisters 2%
Secondary modern 6 13 3 1 27
Fee-paying ‘commercial’ 5 X 1 2 11
Secondary technical 4 3 o z 11
Gtammat school 15 11 9 9 51
Totals 30 28 13 14 §5=100
Sixth form 5 z 3 4 16
University 1 o 2 b1 7
TasLe X XTI
NuUMBER OF BROTHERS AND SISTERS
(main sample)
Boys Girls Both
%
Only child 13 21 38
One sibling 22 10% 36
Two siblings 8 5 18
‘Three siblings 5 3* 7
Four siblings 1 o I
Totals 49 39 100
Total brothers 30 13 43
‘Total sisters 28 14 42
58 27 g5
Size of family ** 2:2 average 17 Avetage 1-g average

* Tn each of these totals there is a family with two gltls on the sample—
each girl has been counted separately, so that two families appear

twice in these figures.

#% ‘The average size of the families in the three groups of matmal workers
in the Crowthet Report “National Service’ survey (vol. 2 p. 125 and 8)
ranges from 31 to 3°8.
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Appendix

TanLe XXIV

QccupATION OF PARENTS

Railway Street 1943
Former social class
(children at Primary schaol)

Class 11 1 1II manual
Class II1
clerical 1
own acct. ¥
manual 2z
Total 5
Carthorpe
Class II 2z 111 eclerical and 11T manual
Class 11T
manual 4
Class IV 1
Total 7
TapLe XXV

SociaL Crass oF GRANDPARENTS

Parents® Class

IT (total 3)

Both sets of G/p class IE i

Mother's patents class II 1

Both sets of Gfp manual 1
3

Clerical

1T (total 1)

Both sets of Gfp class I 1

I {manual—7)

Both sets of G/p class II 1

Mothet’s parents only class 11 1

Grandparents all manual 5

IV (total 1)

Both sets of G/p manual 1
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Tapie XXVI

PAReNTS EDUCATION

Selective school

Class II (total 3}
Both parents 1
Neither 2

Class TII elerical (total 1)
Both parents I
manual (total 7)
Neither

Class IV (total 1)
Neither 1

Passed scholarship, but not allowed to go:
Class IIT Manual (total 7)
Both parents b
Neither 6

Class IV (total 1)
Father 1

Tasre XXV

SociaL Crass OF EARLY LEAVERS

Appendix
Tasie XXVHI

Porrricar Views oF Earny Leavers’ FaMILes

Father [mother No. of families)
Ir
Labour/Labour
Liberal{Libetal
WNon-voter/Liberal

IIT cherical
ConservativefConservative

HI manpal
Labour/Labour (3}

Unknown/Labout
Labour{Liberal
Conservative[Consetvative
Unknown{Unkaown

n
Non-votetrjunknown

Children’s political views

Conservative
Not seen
Liberal (doesn’t usually vote)

Conservative

Communist/Labout
Labour
Liberal/Conservative
Labour

Labout
Consetvative

Not seen

Labout tendencies

Labour 10
Labour 5

Liberal 14
Liberal 1

Parents:
Children:

Unknown &
Unknown 2z

Conservative 4
Conservative 1

all within the range of the class TIL.

hands at a trade.

at a trade).

Broadly speaking we were trying t
people who might be doing clerical jobs,
districts on a low income—people who have never wor

At the same time, we wanted to exclude those workin
owned businesses (as opposed to the men who were self-

Tye DEFINITION OF ‘WORKING CLASS” FOR THE SAMPLE
The problem was how to use the Registrar General’s Classification

of Occupations to give a sample of occupations which most neatly
fitted the social facts of the Marburton area. The problem lies nearly

Shop and business owners ate the main cause of confusion in this

o cut down on the number of
and who lived in middle-class
ked with their

g men who
employed

Parents” Class Child
Railway Street
I 11T clerical
11T clerical I managerial
Iil manmal Two are 111 clerical (one gitl)
One is e own account
Carthorpe
I Both gitls II, teachers
101 (4) A girl e
Aboy
A boy lle
A boy Hle
v A boy Ile
258

classification so that this is the code we adopted:
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Those included in onr sample

(1) Owners of businesses which do not sell retail goods, nor employ
people, whether other members of the family or sot.

(2) Firemen.

(3) Unqualified nurses.

(4) Part owners of businesses employing nobody else (not retail).

Those excluded

(1) Owners of small refail businesses, regatdless of size. (e.g. chip
shop owners, coal merchants, mixed shops).

(2) All owners of businesses employing workmen. This is a
departure from the R.G.C.O., which would include employers of
fewer than ten men with manual workers.

Procedure for drawing the main ‘working class’ sanmiple

(1) We visited all the grammar schools and picked out from the
Higher School for 1946 to 1954 certificate o G.C.E. pass lists all
those children with a H.S.C. pass in any form or its ‘equivalent’.
Equivalents taken were 3 passes in G.C.E. ‘A’ level, two ‘A’ level
passes with two ‘O’ level passes, or two ‘A’ level passes and one good
scholarship pass. This was necessary to allow for mathematics
specialists who often only took two "A” level subjects. We only used
the boys results for 1949 to 1952.

(2) All the parents occupations on the school records were classified
according to the Registrar General’s Classification of Occupations,
using the descriptions provided by the parents. These were some
inadequate descriptions:

(a) Cletks, cashiers, civil servants, were all assigned to 8go,
“othet clerks”, in the absence of any further information. This gives
them a grading of Illc which may be incortect in some cases. The
number involved hete is four cashiers, ten clerks, four civil servants
and three secretaries.

(b) All parents describing themselves as “small business owners’
“master tradesmen’, “‘painter and decorator”, “engineet”,
“clectrical/tefrigetation engineer”, “cobblet”, etc. were visited.

?
(¢) All parents with manual occupations, skilled or unskilled,
were visited.

The information from these visits enabled us to assign all the manual
wotkers, ‘business ownets’, and those connected with small business
to their class on the Registrar General’s Classification.

260

Appendix

(d) The remaining shop-assistants, shop managers, shop owners,
and works and production managers of various kinds were not
visited, but were classified according to the description which they
gave on the school records.

(Note: This places reliance on the truth of these tecords, and in no
case were they found to be inaccurate. In the cases where the parent
had moved to an occupation of a higher social rating while the child
was at school, the highest classification was adopted.)

(3) All parents having a social grading of I, II, or IMc (clerks, shop
assistants) were excluded from the working class satmnple.

In addition, all small business owners falling within class TITe
(except those working by themselves, “own account”) were excluded.

(4) This gave us a set of manual workers’ children. We further
excluded all ‘late arrivals’ in the district—children who had not at
least been to local primary schools—and one girl who had been to
private school.

(5) Two pupils had died. Three parents had died and two had
moved away. We could not coatact fout pupils who were abroad
throughout the survey. We also excluded ourselves and one relative.
This left us with the sample set out in the following table—30 girls
and 49 boys.

(6) Two gitls refused to see us, and the parents of two boys also
refused to be interviewed. We failed to contact two boys and two
gitls, but they filled in elaborate schedules which we sent by post.
These wete not satisfactory, but they helped to complete the statistics.

Procedure for drawing the “middle class® sub-sample

The intention, in drawing the middle class sample, was to provide
a set of twenty interviews (ten with children and ten with their parents)
with people of a social grading markedly different from the main
working class sample.

(1) All parents with occupations rated III or below on the Classifica-
tion were excluded from the middle class list. :

(2) All these master tradesmen who were employets but who could
not be definitely placed in classes Ille or class II (for lack of information
as to the size of the business) were excluded from the list. There were
three of these, who were known to be employers in their own right,
who were not visited during the drawing up of the working class
sample.

(3) We had no systematic information about the size of the shops
listed. (Some of these had been visited during the check on “small
business owners”.) We grouped all persons connected with shops
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CeNTRAL SAMPLE

(A sample of working-class children drawn from boys (1949—52) and girls (1946- i
1954) who passed HLS.C. or G.C.E. at ‘A’ level.) :

1946 1947 1948 1949 {1950
No. of gitls passing 27 23 17 20 23
No. of boys passing o *2 +* 40 40
Gitls on sample 2 5 2 £ 7
Boys on sample e i x4 15 12
Total passing 6o 63
Total on sample zz 20
1951 1952 1953 1954
Gitls passing 20 20 20 18
Boys passing 24 42 ** xE
Girls on sample 5 5 3 3
Boys on sample 11 it ** hE
Total passing 44 62
Total on sample 15 17

Total girls passing  188:  Total boys passing 146
Girls on sample 391 Boys on sample 49

together, regarding shop assistants and small shop ownets, together
with branch managers, as similat to the clerks whom we placed ia IlIc
and the lower patt of group II. Licensees and commercial travellers
wete also excluded at this stage, owing to similar difficulties in
determining the status of individuals in those occupations. We
retained coal merchants, thinking that the nature of the business
necessatily involved a larger amount of capital equipment. Owners
of chemists’ shops wete retained as being, probably, pharmacists
differently described.

(4) We excluded Haulage Contractors (rated Ille by the Registrar
General, but possibly class IT on a level with “garage owner.”) The
engineering aspects of the district were already adequatcly represented
on our list.

The final list contains approximately one third of the passes, and
after late arrivals, and pupils at private schools had been excluded
there were 38 boys and 58 girls drawn from the same years as the main
wotking class sample. We selected our ten familics at tandom from
these: three girls from Ash Grange and one from Thorpe Manot;
five boys from Marburton College and one from Abbeyford.
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TasLe XXIX

Tae ExaMiNaTioN ResuLts oF Bovs oN THE WORKING CLass SAMPLE (Notes, containing a key to symbols and abbkviations, are at the foot of the table)

«

. G.C.E. ‘O’ Level or School G.CE. ‘A’ Level or Hi ! .
Father’s Occupation Certificate Results ‘Total School Certificate Results ‘Total University, training collegq examinations, or courses after leaving grammar school Pupil’s Occupation
% i
il 2 ] i
512131l | B2l 2 HAEHE RN |
<l§lﬁt§:m306y23 82|52 (S|5|& 3813 ’.
Painter and decorator x x Xix gig|g 3g . Apptentice engineer, took ON.C. Very short Technical College courses for seamen Ship’s 3rd Engincer
Cloth finisher x x x vig vixig, 2av London School of Economics, 2nd year—z2-2, Finals—2-1. Civil Service -
Skilled engineer x x pir|Elg 2p, 2g Pharmacy Diploma, 2 years atBradford Technical College Pharmacist
Chemical process worker X {x[x|x|x X|x|x x|x x|x Leeds U.* English. Failed 3td and 4th years Unemployed
Spinner v v|iv|x{sv Cambridge U. (English Exhi!:&ion) Ist year—2-2, 2nd year—2-1, 3rd year—a-1 ! Publishing manager
Cloth finisher x x x viglv x|g 2v Manchester U.* Languages. ‘Finals—z-x. Abandoned M.A. Took Dip.Ed. l Sec. mod. teacher
Cabinet maker x[{x|{x|{x|x x| x|x x x|x Civil Service entrance cxamiﬁ;z'tion ‘ : Civil Servant o
Worsted spinner dicjcfdid pjc|d D 36, 4d v viv x| 3v Cambridge U. (Minor Schol, Maths), znd year—s, Finals—z2nd, 4th year computers’| Operations research’
. . K (1 year) course—pass 5 Lo . | .
Presser ° ciple K cle|d 2p, sc,d glg|8g x| 3g Edinburgh U. Philosoph &!His:ory. Manch U., Theology Curate )
Carrict (own account) Pipjc c plcle 3p, 4c,d - gliviplx{pav Manchester U.* Latin & Fxc?c.h. Finals—2-2, Took Dip.Ed. Primary schoolteacher
Maintenance engineer clcjefec|f cleclc f, 7¢ g p x|2p,g Civil Service entrance examiniation ; Civil Servant
Electrical fitter clejdfcid clec|d 35¢,3d vivix|g a2 Manchester U.* History, Finak—2-1. Civil Service entrance examination Civil Servant .
© Weaver ciclefdld cic|d sc, 3t v v]v x| 3v Manchester U.* Maths, 1st yéar—2-1, 2nd year—2-2, 3rd year—3ed f'Rescarch in indnstr‘;u T
Brass finisher clejd|eic clc|d 6e, 2d glvivix|gar Manchester U, History. Fimls'—-rx. Failed Civil Service entrance exam. Took Dip.Ed. Grammar school tcnchexv-
Railway porter dicleldijc cfdid 4¢, 4d g glg X138 Manch U. Mechanical E 'V' ing. Finals—z-1 Research in industry
Lead butner Xix{x|x|x x{x}x X}px|x|x Oxford U. History. Took Diploma of Education ! Grammat school teacher
Labourer ciclec|dtc cleid 6e, 2d viglplx|pgv Leeds U.* English. Finals—2:2 Primary schoolteacher
Skilled engincer cleid|c|d dicic s¢, 3d ] x Oxford U. Hiscory. Finals—3fd Manager in industry
Skilled engincer x Xix|x|{xX|x x| x ’ g 518 x| 38 Leeds U. Maths, Finals—pass degree. Took Dip.Ed. some years later Sec. mod. teacher -
Woollen spinner ciplplpPlp did|c 4p,2¢, 244 | g viv ; x|g v Failed to win scholarship to take up place at Leeds U, Biology Kenya Police Inspector
Machine operator clclectec]ec cicld 7¢,d p X} p2g Leeds U. Mining engineering (Coal Board Schol.) Finals—2-2 Mine Planner
Print‘er PiPlpPiIP|P clpie 6p, 2¢ f glp £ x :ffol:-;c% Civil Service exam. Abandoned external economics degree after 5 years Civil Servant
Assistant stoxekecpex; ciclelet}ec cleld 7¢, d H x Xix x Manchester U.* Civil Engineering. Finals—z-2 Civil Engineer T
, Carpenter x|x|x|x}x x|x|x ; x x|x x Sheffield U. (Edgar Alln Scholarship) Maths. Ph.D. Technical College lecturer
Electrician c cidld cleid P, 4¢, 3d‘x vivig|{x}g av Manchester U. French. Finals—z2-2, "Took Diptoma of Education ! Grammar school teacher
Lathesetter clflcldlc clp|ec f, p, 5¢,d p elg p, 28 Failed O.N.C, in dyeing at Technical College. Training College after gap of 5 years— ’ Sec. mod. teacher
. Diploma of Education .
Bus-conductor P diclcfc|e cld p, 5¢c, 2d glg glx|s3g Leeds U. English. Finals—2-1. Evening courses O.N.C and H.N.C. in Engineering l Manager in industry
Electrician X|x|x|x|x x|x!x x x|x x | allowed . | Cambridge U. (Minor Schol. Maths.) 15t year—1, 2nd year—fail, 3rd year—;. London I Grammar school teacher
School of Economics Degree course in Economics ;
Joinet and carpenter c{cid|d|d d|dld 2¢, 6d g g x |38 Leeds U, Medicine. Unclassified degree ! Doctor (Air Forcc) -_;
Tailor’s cutter cipidjc|ec cleid P, 56, 2d g ¢le x |38 Liverpool U, Mechanical Engincering. Finals—z-1 l Research in industry
Fiteman dieclec|d]|d cid|d 3¢, 5d v|ivig|x|g 2w Cambridge U. (Exhibition in Latin and French) 1st year—1, 2nd year—2-1/2-2, 3rd year—3 l Primary school teacher
Engine driver x{x|x|x]|x x| x glegleg 35 Abandoned external science degree at the Technical College l R.ALF. interpreter
Engineering inspector d{djd|djd did 8d v|viv x| 3v &@E&qg’;hlelél(ggyjm Sc/hol. in Natural Sciences) 1st year—1, 2ad year—1, 3rd year—z-2. i Curare
Woollen spinner p didlclc]e clecie p, bc, 2d x| x x Oxford U, Theology. Rawden Baptist College | Minister
Weaver x x|x|x|x dlx|x x|x|x x External degree in science abandoned | Lab. assistant ~
Metal turner x!d{d|ciefclc]eclc]|d 6¢, 3d gle x| 28 Leeds U. French Finals—2-2. Diploma of Education | Grammat school teacher 5
Diesel cnginccx" c|f[f|lecjc|c|d|d]|d 2f, 4c, 3d 1elels x| 3g Leeds U, Chemistry. Finals —z-1, Ph.D. i Technical College lecturer
Skilled engineer c pipiple dipipip 6p, 2¢,d v p bV Failed to take up place at Training Colleee. Technical college minineg course for managers | Shotfirer/denuty
Woollen spinner P d ‘ d I c , cle cicic ‘ p, 6c, 2d i x| x x Oxford U, Theology. Rawden Baptist College Minister
Weaver x x{x|x]x d|x|x it x x| x x External degree in science abandoned Lab. assistant
Metal turner xjdidfclelciclelc]d 6e, 3d glg x | 2g Leeds U. French Finals—2-2. Diploma of Education Grammar school teacher
Diesel engineer ciflflclc|clald|d 2f, 4¢, 3d’ glegle x| 3g Leeds U. Chemistry. Finals —2'1, Ph.D. Technical College lecrurer
Skilled engineer’ c Pip;plc dip|pi|p 6p, 2¢,d ; v P p.v Failed to take up place at Training College. Technical college mining course for managers Shotfirer/deputy
: “Fitter dlclecle|clclele]e sc,d . ! glegle x{3g Leeds U. English Language M.A. Laundry manager
Painter and decorator sixixfx|x|x|x{x|x N X[x|x x Manct U. Chemistry. Fina 1. Ph.D. Research in industry
Motor mechanic dicix|elefx|d|d|d 3¢, 4d glplp 2p, g Manchester U. Maths. Finals—z-2. Diploma of Education. M.Sc. Technical representative
; Lead burner XIsixpx|xix|xjx|x xix|x x Sheffield U. (Edgar Allan Scholarship) Science. Final . Research in industry
: Pattern maker cjd{d]|cle|d]c|e sc, 4d v g g|x|2gv Cambridge U." (Exhibition in Geography) Finals—z-1, Leeds U. Dip. Ed. Blackburn | Time & motion officer
s . Technical College—O.N.C. in engineering abandoned | : .
Woollen spinner d pld c dic d p, 3¢, 4d glg g x| 3g Manchester U. Geology. Final—r. Ph.D. Spectrographer
; Weaver cla c cid|{djd|c]ycad glv|v x| g 2v. Leeds U, Chemistry. Final—1. Ph.D. Grammar school teacher
Blender c plid|p cld|ecje 2p, 4¢, 2d glg|v x| 2g v Leeds U. Chemistry. Finals—z-2 Dyeing chemist
- Percher clidicle dlcfd; c{sc3d glglg 3g Technical College external. chemistry degree abandoned. Leeds U. chemistry degree | Telephone supervisors
. abandoned after two years selector
Weaver cic p didi™dididp,zecsd x| x Tix x Leeds U. Physics. Final—z-1. Ph.D. University Lecturer
Painter and decorator c i cip P P ' didld 3p,26,3d |[plpiplp x | 3p. g Phatmacy Diploma—z2 years at Bradford Technical College Pharmacist
(1) The pupils are divided into five g}oups, according to the grammar school - (3) ‘x’ indicates that a subject was taken, but the standard of pass was unkn‘own. (5) ‘U'—univessity, “T.C.’—training college, ‘Dip. Ed.'—Diploma of Education,
which they attended. In the three groups on table XXIX, the first group The girls (table XXX) tended to take more varied courses than the boys, so ‘O.N.C.’~—~Ordinary National Certificate.
contains 33 boys from Matburton College, the sccond group 10 boys from . there we have indicated only the more exceptional, high or low, marks. . .
Abbeyford grammar school, and the thitd 6 boys from Thorpe Manor. ©(4) P —failled ’ (6) The subject immediately after the name of the university is the pupil’s
On tble XXX the first group contains 27 girls from Ash Grange, the : ‘p’ —pass (30% in School and Higher School Certificates) . ‘main degree subject. Special sch hips (e.g. Cambridge Open Awards)

Within
(2]

L

second 12 tgixls from Thorpe Manor.
cse groups younger pupils come first.

£

The symbols used for examination results refer to thcb old School Certificate
and Higher School Certificate taken by most of the

upils. Where possible
G.C.E. ‘A’ level percentages have been converte

into the ‘equivalent’

Higher School Certificate standard for purposes of rough comparison.

c
D
g

o

‘2+2’—a ‘bottom second class’

This is the most common

‘credit’ (50% in School Certificate)

‘—‘distinction’ (70% in School Certificate) - .

—'good’ (5094 in Higher School Certificate or G.C.E. ‘A’ level)

v’ ‘very good’ (70% in the Higher School Certificate or G.C.E. ‘A’ level)

egree, the lower part of the second class list.
egree result.

‘2:1’—a ‘top second class’ degree, the upper patt of the second class Jist.

are printed in brackets.

)
tions of Oxford or Cambridge.

®

“*#* against a university indicates that the pupil first tricd the entrance examina-

The tables show only the main vocational examinations. We give no indication
of the multiplicity of single G.C.E. subjects and other evening courses.




G.CE. O level result of G,C.E. ‘A’ level or Higher University, training college, examinations of courses atict
Father’s Cogupation School Certificate Total School Certificate result Total Teaving grammar schoo! Pupil’s Occupation
g |
2 s
o 8 3 3 a 1P
S|2|5|8|E1E (213 18|8]£)5 (8|2 JlEI12|£151E |58 8| | 522
Clectrician z g g, v Civil Service cntrance examination Civil Servant
Warehouseman d dipld d P> 36 4d v g glxlzgy Bitmingham U. Geography. Final—z-z. Leeds U—Dip. Ed. Geammar school teacher
—C::'Evscning machinge tenter d d d 56, 34 g'E 2g, v Coventry Trainiag College Primary teacher
Fiectrician v|g glx|zev Livetpool U. Social Studics. Final—21 Bimmingham Diplorna in Social Science Social worker
Driver d d pld mse,sd g v v £ 2¥ Homerton T.C. Primary teacher
Blacksmith Scarborough T.C. Primary teacher
Elcettician Failed Civil Service entrance cxamination Draughtsman
Weaving overlooker dfd 2p, 3¢, 26 I P z p 2, 8 Gloucester T.C. Grammar school and Sec.
: Mod. teacher
1;\—:: driver f d [ AL g ple P, 28 Dudley T.C. Primary teacher
Grinder p d p pld|p|ap 26 2d P p P 3p Bingley T.C. Primary teacher
Textile worker P p 2, 7C g P P P £ Southlands T.C, Primary teacher
allowed
Kgmsivc wheel maker didid d|d d|d 3¢, 7d v v x| av Hull U, Chemistry—4 year course abandoned after r year Lab. assistant
Verger d|lpip 764 £ g 28 Noville’s Cross T.C. .| Primary tezcher
Watchousean d d|d 6c, 3d g|g 3 % | 3g London School of Tropical Medicine and Hygiene, Failed twice. Abandoned | Cookery demonstrator
degree in economics by correspondence course
Iron turnct d 4 plp 76 2d Failed external degree in pathology after 4 years Sweet packer
Groundsman dfd|d d 4c. 4d g p P 2p, g8 Leicester T.C. Primary teacher
Loty driver d d d d sc, ad g p x|p,z8 Sheffield U. medicine, tst year fzil. Shefficld Technical College 1 year London| Doctor
ext. MB Shefficld U.—pass medical degree
Percher E Manchester U,* English Dip. Education Grammar school teacher
- Textile worker dfd d d ¢, gd £ g x | sg Manchester U. Science Final—3 Grammar school teacher
Seouter x Primary teacher
Bus driver d d G, zd glp 3 P,z Homerton T.C. Primary teacher
Skilled engineer P p 2p, bc Dudley T.C. Primary teacher
Refrigeration mechanic P d|d dlpid|pscad P P plx|sp Hull U.* Geography, Finals—3 Dip. of Ed. Grammar school teacher
Weaving overlooker did|did|sead glvl|v¥ g 2v Westficld T.C., Maths, Final—z-z Dip. of Ed. Grammar school teacher
Electrician d 7c,d Dusham U, English, Final—3 Dip. of Ed. Grammar school teacher
Card sctting machine tenter d 4 djseqd plp plxise Civil Servics entrance exarnination Civil Servant
Plumber djd d|dfd d ac, 6d g x|g Birmingham U.* Botany Final—2-z Abandoned Dip of Ed. Technical College lecrurer
Beaner Leeds U. Geaeral degree. Dip. of Ed. Grammar school teacher
Labourer | . Arvey Hill T.C. Sec. Mod, teacher
Mill engineer al a7 | a — x Sheffield T.C. Abandoned exteraal degree in French Primary teacher
Electrician didld|d]d d|d ¢ v v g|=x|gav Birmingham U. French & Spanish. Final—2r2 Sec. Mod. teacher
Skilled engincer d d|d d|d B d z¢, 6d B glx|se Nottingham U. French. Final--2'1, Durham U—Dip. of Ed. Grammiar school teacher
Fele worker d 7¢, d glzls x| 38 Manchester U, Natural Science. Failed after 1 year Nurse
Electrician d d d 5¢, 3d pip B8 ap, B Hockerill T.C. Primaty teacher
arciakcr p|f f,p. sc p p P 3p Darlington T.C. Primary teacher
Dyer p|f £p, e P P P 3p Lefeester T.C. Primary teacher
Grinder T.C. Primary teachet
i)l overseer d 7¢, d P rle Ip St. Catherine’s T.C. Primary teacher
Tuger d|d|d|d d d 2¢, 6d |l 3L Manchester U, Maths, Grammae school teacher

No detaiked information wis. availible sbout the subjects in which girls gor credits in Schoal Ceriitite



REVIEWS

Social Class and Social Education

Education and the Working Class. B. JACKSON AND D. MARSDEN.
Routledge. 28s.

Ability and Educational Opportunity. Ed. A. H. HALSEY. O.E.C.D.
15s.

The last ten years have produced an increasing amount of data
which conclusively demonstrates that the ideal of equal opportunity
expressed by the 1944 Education Act is not reflected in the process
of educational selection. The removal of the crude economic
barriers to further education could not, of itself, alter the realities of
a complex social situation, interwoven at every point with the whole
educational fabric. Social Class and Educational Opportunity!
showed by a striking documentation of the workings of the eleven-
plus in South-west Hertfordshire and Middlesbrough how greatly
technical equality of access to Grammar School education was
affected by social class factors. Since 1955 when Floud, Halsey and
Martin published the results of their research, there has been further
analysis of some of the elements of the broad social class differences
which contribute to the unequal chances of the working-class child.
Early leaving,? language and learning,® family size,® inherited vs
environmenta] aspects of intelligence,’ family background® have all
been discussed as social aspects of the selection process which deter-
mines educational chances and increasingly life chances. This
research has raised doubts about some of the assumptions on which
the process of selection rests, although the necessarily piecemeal
nature of most of the enquiries has prevented a detailed critical
examination of the whole process of educational selection in relation
to the social structure.

Two recently published books have now carried the discussion
into the wider area of the total educational environment. Education
and the Working Class by Brian Jackson and Dennis Marsden
provides a vivid profile of the process of selective education at work
in the experience of 10 middle class and 88 working class children,
a selection of the products of the grammar schools of Marburton, a
city surprisingly reminiscent of Huddersfield. (One wonders whether
there is really any valid reason for this concealment, particularly in a
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piece of research which does not pretend to be representative.) The
second book, Ability and Educational Opportunity, edited by A. H.
Halsey, is a report of a Conference sponsored by the Organization
for Economic Co-operation and Development held in Sweden from
June 11th-16th, 1961. The papers which are included with this
report are all concerned in different ways with the problems of the
selection of ability which must be faced by any country concerned
with the maximization of its educational resources. In different, but
complementary ways, these two books suggest fundamental questions
which must strike at the very heart of the assumptions on which most
education in Britain is based; at the structure of educational
administration; financing and school organization; at the curriculum;
at the compulsory years; at the problem of the early leaver; at the gap
between types of school, at the recruitment and training of teachers
and the relationship between them and the parents and children. By
virtue of their wider scope, incisive and comparative, these books
question the usefulness of many of the palliatives that have so far
been effected. Is it enough, ask Jackson and Marsden, to open the
grammar schools to the working class child if they learn from these
schools only the tradition and not the living reality of expanding
educational horizons? In commenting on the new conformists who
must assert their new status by emphasizing their superiority, they
write:

There is something infinitely pathetic in these former working-class
children who lost their roots young, and who now with their rigid
middle-class accent preserve the ‘stability of our institutions temporal
and spiritual’ by avariciously reading the lives of Top People, or
covet the public schools and glancing back at the society from which
they came to see no more there than ‘the dim’, or ‘the specimens’
(p- 219).

It may be idealistic but it is surely not idle to question some of the
operational assumptions which have become implemented as
rigidities in the educational structure. Such ‘acts of faith’ are of
course a necessary beginning to the operation of any educational
programme but they should not be allowed to become so much a
part of the situation that they are accepted uncritically, as untested,
unexamined, unquestioned acts of policy. Most of the working
assumptions of education in Britain today derive from highly con-
troversial and far from definitive premises. We do not know; our
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tools of testing have only a limited use; our methods have a limited
value; they cannot and should not become ends in themselves.

The question of ability is the touchstone of this discussion. A
number of contributors to the O.E.C.D. Conference made clear the
inadequacies of a unitary concept of ability, where in fact what was
needed was a view that embraced a ‘whole range of human skills and
excellencies, literate, numerate, and manual.’ Not only is ability
something which cannot be treated in the singular only—‘the ability
to pass examinations’—but also it is much more the result of society
and culture than the property of individuals. Human abilities are
learned and developed in different ways by different societies;
economic and social development may therefore be seen as a means
of creating ability. Any change in the definitions of the school
curriculum or the demands of society will bring to light new abilities
and new talents that formerly lay hidden. The fact that abilities are
more and more defined through the educational process in modern
society suggests that a premium should be placed upon educational
flexibility.

Significantly the O.E.C.D. delegates agreed to abandon the meta-
phor of a ‘pool of ability’ which implies that in a given society so
much and no more potential ability is available. While clearly genetic
limits exist they are not the main factor which limits the release
of human talent, intelligence and energy. At any rate in the
immediate future it is the factors of environment, economy and the
educatipnal system which provide the major barriers to the release of
ability. The rejection of the ‘pool of ability’ implies eventually a
rejection of educational selection based on the assumption of a
simple hierarchy of superior/inferior intelligence. It is true that
measured intelligence does correlate with school performance to a
high degree. It is also true that in tests of measured intelligence
middle-class children score more highly than working-class children
and are generally more successful scholars. But as Jackson and
Marsden point out: ‘Because children do less well in terms of
measured intelligence this does not mean that they are unintelligent;
and certainly it has nothing to say about the possession, or not, of the
many other human qualities that make the mature man or woman.’
We simply do not know how much measured intelligence is a reflec-
tion of environmental factors. Just as there is found to be a direct
correlation between the national income per head enjoyed by a
country and the amount of human ability which can be mobilized,
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so the advantages enjoyed by the successful child in intelligence tests
may be the result of the superior standard of living of his home which
in turn releases in him a greater amount of ability.

Whether or not intelligence is randomly distributed between the
social classes, as Halsey suggests,’ does not affect the dangers which
arise from basing a whole system of élite education on the assumption
that measured intelligence is the most satisfactory predictive guide
we have to educational and consequently life performance. The
earlier the test is taken, it is argued, the more will it be a test of true
intelligence and not just acquired factual knowledge. The result,
however, must be to increase the influence of non-educational factors
of background, speech, language, skills and the values which induce
competition and the will to succeed in tests of one sort or another.
Educational classification may be a necessary means of dividing
large numbers into manageable units but when these units become
the basis of definition for an élite on one side and a group of rejects
on the other, the ends are defeated by the means. Children after all
are not equal and one would not wish that they were, but because
it is statistically and administratively convenient we are often tempted
to assume that the measurable distinctions are the true realities. There
is a real danger that we assume that because the law applies equally
to all citizens in respect of the compulsory attendance of their
children at school after the age of 5, that these children are thereby
equally endowed, that all start the race on equal terms and that any
selective test at 7 or at 11 is a ‘fair’ test between equals. How equal
is the ‘only’ child Unity to her class-mate Faith, the third child in a
family of ten? How equal is Grace, whose mother is a Jamaican
immigrant, to Charity the daughter of the local bank manager? In
real terms, rather than the assumptions of idealism or bureaucratic
expediency, it must be recognized that a wide variety of social
experience up to the age of compulsory schooling produces broad
inequalities among the children who enter the schools.

And what of the schools? It is too easy to assume that they play
a neutral role in the process of social selection. Social classes define
a way of life, a background of the known, against which the way of
life of the school must be assessed. The schools are acting as social

selectors less through the difficulties of testing abilities at entry than

they are through the high rate of attrition as the result of perform-
ance. As Halsey points out, changes in the rank order of children on
entry to the grammar school in England are systematically related
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to social class origin. Much of academic selection, after all, must be
in terms of ‘giving teacher what he wants’. Not only are the four
main methods of assessing ability—school marks, attainment tests,
intelligence tests and teacher’s estimates—socially conditioned, but
also the schools themselves impose conditions which affect perform-
ance in many subtle ways, and demand assumptions about life on
the part of the pupils which they may not be equipped or able to
meet. The kind of ‘middleclass’ assumptions on which our educa-
tional selection procedure rests are perhaps typified in certain of the
tenets of the grammar school—°I see grammar school education very
strongly as a matter of communicating middleclass values to a new
population’, remarks one of the headmasters interviewed by Frances
Stevens for her book The Living Tradition (quoted by Jackson and
Marsden). Yet in the grammar schools the gap between these middle-
class values and the skills and assumptions of the children is widening
by virtue of the increasing number of working-class children who are
being admitted. As a result of the pressures of competition and the
high premium placed on examinations the dice may be loaded ‘more
and more heavily against children from underprivileged homes and
in favour of those who come with an initial set of cultural advantages
in the shape of parental supports and pressures, which are in the
same direction as those of the school’ (Ability and Educational
Opportunity). Jackson and Marsden note how great the advantage
of the middle-class child may be simply in terms of communication
and the fact that the world of the grammar school is a meaningful
and understandable world to his parents who feel no difficulty in
talking to the teachers as equals and arguing out their children’s
case. The workingclass parent can in most cases see it only
as an alien world, full of incomprehensible educational tags he can-
not readily understand, a world which every day widens the gulf
between his son or daughter and himself.

It is clear from both of these books that the world of the school
and its culture is the major unexplored region. There is a pressing
need for detailed sociological analysis of the school which can clarify
some of the ideological as well as methodological aspects of the
teaching process. A little is known about the grammar school but
even here one is left with questions about such vague concepts as
‘character’. Almost nothing is known about the rest.” What actually
goes on in the schools? What are the values and assumptions that lie
behind their organization and administration and curriculum? For
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what is the curriculum selected? Are all school subjects throughout
the system defined in terms of the ‘academic’ quality of the few? Are
traditional teaching methods and subjects such as Latin and
Physical Education merely sacred cows or do they have a value which
can be explained and defended in the richness of creative activity, the
encouragement of imagination and the spirit of critical enquiry.

It would be misleading to suggest from the foregoing consideration
of some of the points raised by these two books that their authors
were lacking in charity toward the work of the schools or that they
or myself were unaware of the harsh realities involved on the ‘shop-
floor’ of the class-room. One is impressed by both the charity and the
balance exhibited by both books and appalled by the ignorance and
lack of self-criticism in the schools, well illustrated by Jackson and
Marsden in their plea for the constructive keeping and use of records.
Education and the Working-Class raises many critical questions
about our educational and social responsibilities at home; Ability
and Educational Opportunity provides a perspective which allows us
to see our experience as one which is shared in all its difficulties by
other European nations and the U.S.A.

The generally agreed aim among all the countries represented at
the O.E.C.D. conference is that the individual must be afforded the
opportunity for the attainment of his full human stature. This
involves not merely a conception of formal equality of opportunity
but also a recognition that the ability to profit from education is a
result of social experience. As Halsey points out, in his Introduction
to the book under review, the influence of social factors on educa-
tional attainment must lead to the moral conclusion that ‘equality of
opportunity must be redefined in a stronger sense to include also the
opportunity to overcome such obstacles to the development of one’s
ability’. Such a view when combined with the assumed duty of the
state to mobilize the full potential of its human resources poses
radical questions for social and educational policy. Whatever the
virtues of one system or another, one set of subjects or one kind of
teaching method we cannot afford rigidity, inflexibility and isolation
if we are to pursue these goals. The social cost of inflexibility in the
educational process as the result of narrowness of view and unwilling-
ness to encourage outward looking, critical inquiry, imagination, and
interest in the real world, for all our children, is likely to be very
great.

J. A. JACKSON



302 UNIVERSITIES QUARTERLY

NOTES

17, 1;19051};1, A. H. Halsey and F. M. Martin. Social Class and Educational Oppor-
tunity, .
2 Central Advisory Council for Education (England). Early Leaving, 1954; and
15 to 18, Vol. 1, 1959, Vol. 2, 1960.
3 ?'1 912.0Bemstein. ‘Language and Social Class,” in British Journal of Sociology, XI,
B. Bernstein. ‘Some Sociological Determinants of Perception,’ in British Journal
of Sociology, IX, 2, 1958.
4 op cit. J. Floud, et al.
5 A. H. Halsey. ‘Class Differences in General Intelligence,’ in British Journal of
Statistical Psychology, X11, Part 1, 1959.
For the opposite view see: J. Conway. ‘Inheritance of Intelligence and its Social
Im6plications,' in British Journal of Statistical Psychology, X1, Part 2, 1958.
op. cit. J. Floud, et al.
See also the paper by J. Floud in A. H. Halsey (ed.) Ability and Educational
Op7porturu‘ty and her discussion of ‘la famille éducogene’.
A forthcoming book will help to fill the gap in our knowledge of the secondary
modern school: W. Taylor. The Secondary Modern School, Faber and Faber.



EDUCATION AND THE WORKING CLASS.
By D. MARsDEN and B. JACKSON. (Routledge and Kegan
Paul Ltd.) 28s.
This book is an investigation of pupils who gained Higher
School Certificate or G.C.E. at “A” level in four grammar
schools in a Yorkshire industrial town, between 1949 and 1952
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in the case of boys, and between 1946 and 1954 in the case of
girls. Ten of them are described as being from *“middle-class™
families, and eighty-eight from ‘“‘working-class’ families.

By a process of intensive interview the authors sought to
explain why the proportion of middle-class children was sub-
stantially higher in the schools than it was in the population at
large, and why so many of the working-class children chosen for
grammar schools were leaving at fifteen. This precise problem
is no longer serious, but the “wastage” has shifted upwards to the
sixth form and to University entrants, so that although its terms
have changed its essential nature has not. The book is therefore
relevant and topical.

The authors’ answer is that the middle-class families support
their children in obvious and subtle ways to get the “most’ out
of school—a thesis which is confirmed by their discovery that the
great majority of the successful working-class pupils come from
families which have middle-class characteristics, either because
one or both of the parents have fallen in the social scale through
financial misfortune, or because the parents have acquired
middle-class aspirations through education, family contacts or
social connections.

The second part of the authors’ explanation is that the schools
consciously *“‘accept” middle-class children, and reject the whole
complex of values associated with the working class. They talk
in terms of two cultures—one a national middle-class culture with
strong local characteristics which the teachers themselves accept,
and the other firmly rooted in the working class which is highly
local and inward-looking.

The book is well-written, it is fluent and easy; only at times does
it condescend (“the odd Van Gogh and the few Penguin classics
in the book-case may not mean much, but they do seem to point,
if slightly, to something. Whether or not education has enlarged
or sensitized their personalities in new ways . . .” is a particularly
flagrant example) and it has a kind of sanctimonious seriousness.
Nevertheless what it says is well said, and is an interesting
argument.

How true is it ? The authors decided to use social anthro-
pological techniques on their own home town and their own
contemporaries, and to do this moreover by means of intensive
interviews. In the hands of unscrupulous or even high-minded
and self-centred people this often means that the behaviour of the
subjects is in the eye of the beholder. The authors basically
reject the more accepted kind of sociological investigation, citing
its best examples, Miss Kerr’s Ship Street and Coal is our Life
(Norman Dennis and others) as “fundamentally hostile report-
age.” All sociological investigation is subject to major limitations
and certainly this one is unduly handicapped by its profound
subjectivity.

Their use of class as a technique of analysis is very rough, as
they acknowledge on page 53. The infinite variety of working-
class life is really not susceptible to the blunt instrument of the
Registrar General’s categories. Furthermore, their policy con-
clusions are strongly dependent both upon the geographical
nature of this town about which they make a number of unveri-
fiable assertions (such as that it has more Rolls-Royces per head
than any other place on earth), and the fact that the age group to
which they refer entered the universities about a decade ago—
that is to say, before Conservative affluence had in any sense hit
the country. Their grammar-school entrants had in many cases
gone to the grammar school before the 1944 Act, and could in
only a few cases have entered later than the year in which it first
came into operation. This severely limits their analysis of the
grammar schools, and is only briefly acknowledged in a footnote
on page 94, where it seems a quarter of the years of schooling of
which they were writing were war-time years. Since the schools
were nothing like normal until 1947 this suggests that over two-
thirds of the time of which they are writing was a period in which
the teachers were elderly, tired, inefficient and in many cases
unqualified. Now, fifteen years later, the situation may well be
different.

Their critique of the grammar school acknowledges the import-
ance of the intellectual excitement which the academic programme
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gives, though in their view the academic programme “influenced
their children to accept, to belong”. Such basic curriculum
changes as the switch to science may well have changed a great
deal of the atmosphere in the grammar schools.

There is a long section, intended to be moving, but which
becomes heavy-handed, about eating sweets in the streets and
turning up to cricket matches in tee-shirts with cowboys on. This
is better done in the “William™ books.

Nevertheless, despite one’s criticisms of the partiality of this
enquiry and of its smallness, obviously this is a contribution to
knowledge about the social influence of the schools. It now
needs to be followed by a more up-to-date enquiry in a wider

number of areas.
JOHN VAIzZEY.

FIGHTING TER_MS.
By TuoM GUNN. (Faber.) 12s. 6d.

Fighting Terms was originally published in 1954 by the Fantasy
Press, which in the early 1950’s published also the first volumes of
Donald Davie, Charles Tomlinson and Elizabeth Jennings. For
the American edition of 1959 Mr Gunn made extensive changes,
many of which he now considers unsatisfactory. This volume is
much closer to the original than was the American edition, but it
omits “A Village Edmund,” and ‘“Contemplative and Active,”
and deposes “Carnal Knowledge” from the beginning of the
volume to the middle. There are a few other changes, for, as
Mr Gunn says, “I have made quite a few minor alterations in
language and punctuation where the earlier version was unclear.”

The best example of this kind of revision occurs in the last
stanza of “Helen’s Rape,” which originally read:

Helen herself could not through flesh
Abandon flesh; she felt surround
Her absent body, never fresh

The mortal context, and the mesh
Of the continual battle’s sound.

As G. S. Fraser pointed out in Critical Quarterly (Winter, 1961)

-the syntax and the punctuation of this stanza are so clumsy and

cryptic that one can only guess at the meaning; whereas the new
version removes the uncertainty :

Helen herself could not through flesh

Abandon flesh : she felt it bound

Her absent body, felt afresh

The mortal context, and the mesh

Of the continual battle’s sound. ‘

Despite Mr Gunn’s claim that he has made alterations onl
when the earlier version was unclear, some of the changes occur
where there was no obscurity. The original version of “Carnal
Knowledge” runs:

. . . an acute girl would suspect
That my self is not like my body, bare.
This now becomes
. . . an acute girl would suspect
My thoughts might not be, like my body, bare.
The second version may be a shade smoother than the first, but
it seems to me less effective and no clearer. Nor do the alterations
to the second stanza of “A Kind of Ethics” clarify or improve the
original, which was perfectly comprehensible as it stood.

These points are of minor importance: what matters is that
everybody interested in contemporary verse can now get hold of
the earliest collection of poems by a poet who, at the age of
twenty-five, was already a writer of remarkable distinction. “The
Wound,” “Lazarus Not Raised,” “Helen’s Rape,” “Looking
Glass,” “A Mirror For Poets” and “Incident on A Journey” have
the intellectual force and verbal assurance that only a major
talent can command.

The early verse of an enormously gifted writer often has a
peculiar tang and freshness that he never recaptures, even though
he may later surpass his youthful achievements, and Fighting
Terms contains a great deal of such verse, which is of interest also
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COUNTY BOROUGH OF HUDDERSFIELD EDUCATION COMMITTEE

Telephone :  Milnsbridge 2178 ' W HUDDERSFIELD NEW COLLEGE
B NEW HEY ROAD
BB
Headmaster: A. R. Bielby, M.A. @ HUDDERSFELD
ARB/MEM

23rd February 1962

Mr. Dennis Marsden,
17 Queens Road, -
fidgerton,
Huddersfield.

¥y dear Marsden,

Thank you very much for your letter with the
promise that we shall be able to talk about this matter. I now
enclose the statement which I made after ny first reading of your
book, which I hope will £ill out some of the points I made in my
letier,

I wrote in much the same way to Brian Jackson,
though, as I did@ not know his address, I had to write through the.
Institute of Community Studies. I have not heard from him yet,

I hope, however, that you will let him see the comments on the

book which I enclose. I foolighly did not get a spare carbon

copy made at the time when it was typed. I have been interested
in reading the various reviews of the book in the papers that I

see, and one,which is of especial interest to me, is in the Methodist
Recorder. ‘

Please let me know when you will be able 4o come and
talk about these matters. I should like to make as much +time free
as possible, '

Yours sincerely,

T

Headmaster.




COUNTY BOROUGH OF HUDDERSFIELD EDUCATION COMMITTEE

Telephone :  Milnsbridge 2178 HUDDERSFIELD NEW COLLEGE

NEW HEY ROAD
HUDDERSFIELD
ARB/MEM 15th February 1962

Headmaster: A.R. Bielby, M.A.

Mr, Brian Jackson,

c¢/o The Institute of Community Studies,
18 Viotoria Park Square,

Bethnal Green,

London, E.2,

Dear Jackson,

I should like to thank you and your colleague, Dennis
Marsden, for sending me a copy of your book "Education and the Working
Class"™. I have read it with a good deal of interest and thought the
first part well written and well observed. I became increasingly
worried as the emphasis was put on a particular selection of "working class"
children. I should like to explain to you why I was worried and, indeed,
~ have given onemason in a letter I have sent to the Times Educational
Supplement, which they may publish this week. That letter was rather
more concerned with the leader gbout your book than with the book itself.

What I should like to do, if I may, is to send you in the
course of a day or two, not a full and critical commentary on the book:
I am not able to do that for I have only read it once, and not consecutively,
but some of my first impressions are some of the reasons why I am worried
by it.

I am quite certain you have something very important to say
about some of the working class homes, especially those which in the
psychological sense suffer from an inferiority complex and, so, are on the
defensive, if not a little truculent, when they come into contact with the
grammar school,

It is because I am afraid that you have not altogether been
able to look at the problem objectively, but are still involved, or at any
rate seeking release, that I find some parts of the book unfortunate, I
think it could have been a good deal better had your observation of the
working class home been as detached and objective as your observation of
the middle class home,

But I shall become a schoolmaster again if I am not careful
and I don't know whether you want this, In some ways I wish you had
discussed the findings of your book with us in the school beforehand, but
enough for now,

Best wishes in your further writing.

Yours sincerely

P.S. I am sorry I do not know your addre
he has been away from school ill for somfe ten days” or so.

r. Darke does, but
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Comments on, and thoughts prompted by, Jackson and Marsden "Education and

the Vorking Classﬁwgfier a first reading.
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I read the first part of the book with considerable pleasure - the

writing was terse and perceptive, and the observation good. I became
worried as my reading proceeded because both the writing and the observation
seemed to me less good - as though the writers were too involved in the
situations described, and could not stand back and see all sides objectively.

It became clear that their main concern was with that minority of the
'working class' group which was disgruntled at school. Despite their
repeated recognition that these dissidents were a minority, a 'vivid!'
minority, the tendency was to equate them with the me jority.

The obsession with 'class' worried me. Teachers do not think of

working-class or middle-class children. They Jjudge pupils on ability
and on character as shown by attitude and behaviour (how else Judge
character?) Even adults joining & new group (e.g. a new job or a new club)

expect to meet new patterns of behaviour: many of us are not at home in
certain groups, not because of a 'class' difference, but because of
differences in habits, customs, interests and pre~suppositions. Most
children learn to adapt themselves to the grammar school as they learn

other things. Reactions against this, in the form of truculence, etc.,
come from lack of social confidence and a resentment that other people are
different. These are among the usual "perplexities of growth" (page 186),
but, repressed, bacome a permanent chip on the shoulder - an obsessionp'class'.
The girl 'confident'at school, "'unsure' at home (page 135) is in a more it
normal transitional stage.

Yet the educated man must learn to move freely in groups of various
interests. It is impossible to accept "the work" and not "the school
(page 103) - as though learning wgs an ecquisition of facts leaving the
person unchanged. Some technical college instruction has this qualit "
but a good school is primarily a ®ommunity in which pupils (and m&stera{

row,

One feels that the authors are winning their own release from these problems
by writing this book = in this sense their '"findings' came first and
determined their selection of material to stress. One hopes that this
ca@&égpis will release their real abilities for more objective further
reséarch. Nevertheless there is a problem and they have brought it to
the surface and focussed attention on it. I know of working class
parents being advised by neighbours when one child has been awarded a
grammar school place "Don*t send her there, she'll only grow away from
you". There is a need to bridge this break in communicetion between the
grammar school and some working class homes. How difficult this is is
not -always realised, for (i) the best teachers are already fully committed
in their work and (ii) it is difficult to help the hypersensitive,

The 'us', 'them' ettitude is seen most clearly in the unedifying story
of the prize (page 131) - a travasty of what happened. It is a pity
that a passage like this, which is not said to be reported speech, was
not checked. (Another inaccuracy is in the history of Marburton College
which, in fact, began as a boys' not a mixed school,page 58).

The 'anti-school' group highlighted was, however, a particular group
centred in one or two strong personalities. It is a pity that their
subsequent careers were not dealt with separately. It might have
revealed a fault in them rather than in the school. There have been
misfits since then, some from affluent homes, but never another group
such as this one.-

The book fails to follow up items of real significance. There is a
suggestion that the church bridges classes (pages 23, 134), that 48 of
88 have church loyalties. Questions not asked are:

§i) How is it that the church does do this?
ii) Does anything else?

Eii? ¥hy so large a percentage with church loyalties?

iv) Has the decline of church loyalty affected the situation?



9+ The reference to Jouth Clubs is relevant here (page 109). The
text @Mk does not distinguish between Church Youth Clubs and Civic
Youth Clubs, but Heads did. It wes the Civic Youth Club which
often pulled against the grammar school, especially at the age of
15 when in one week the modern school leaver became a man.

10.There are a number of places where the authors show themselves
unfamiliar with school organisation

(a) for instance (page 100)
one reason for a 'rapid' stream is to save
35 periods per week teaching time in the Nain
School, This makes possible a third year
Sixth Form. A Headmaster with a limited
staff (and the number is fixed) has a choice
between

two five year courses and a 2-year Sixth

or one five year course plus one four ysar course
and a 3~year Sixth

(b) the suggestion of different standards of entry into the
Sixth (page 125) for middle class and working class
children is monstrous. No doubt the canniness of
working class parents makes them demand a higher mark
before they 'risk’ an extra two or three years' schooling.

(¢) I cannot acoept the suggestion (page 230) that teachers do
not want to see working class parents.

11. Despite all the confidence of the book that schools have regard for
class there is a recognition of the facts that

(1) Heads do not know the 'class' of children's homes (page 198)
(ii) The L.E.A. does not ask for information about parents' jobs

There seems to be inconsistency here.
12. Another assertion

that nominally academie selection is in fact Bsocial selection
(page 210) is inconsistent with the recognition, only reluctantly
accepted, that working class children did better at winning office
than middle class children (page 132), and this is inconsistent
with the stated "failure of the grammar schools to enlist potential
leaders from the new generation of working class children" (page 249).

13. The main value of the book is the stress it lays on the poor
communication between the grammar school and the working class home.
I think the emotive writing at the end .gets nowhere. I should like
to know what 'working class values' are - I think humen values are
not tied to any particular 'class'. I should like to know how the
grammar school has "foundered on a rock: the working class" (page 215),
and just exactly what is meant by an ‘open' school (page 224) - in
terms of organisation and the "vision of greatness" or even those
Sixth Form excellencies which on questions of ‘response, evaluation,
Judgment, imaginationt, mentioned[ag;fage 129.

14, These comments are not meant to be factious - remember the Headmaster
himself is a first generation grammar schoolboy from a working class
home., In fact, I should like very much to discuss the matter of
the book with you whenever you are in Huddersfield. I think it s
pity that so little reference was made to the school before the findings
were publicised, nor that the findings referred to a period ten years ago
80 that in some ways judgments are already ten years out of date. I
think you will find that in the last ten years the position has changed
very much in Huddersfield. I hope that the book, while airing a real
problem, does not damage the schools to which it refers.
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~ EDUGATION AND THE WORKING GLASS

ECEN'ILYIattandedthemeedngotnPumts’Aaoda

nonofaPﬂmaryldloollimtedlnanbnrbmmiddle
class district. The subject under discussion was whether or -
not competition was desirable in the schools. One father

present, speaking in favour of competition, stated
was necessary to initiate children into the rat race

that 1t
at an

early age and instruct them as to how to push aside their
feii~ws.” At this a murmur of approval went around the
hallandfmmallsideslheardmultermgsof“n’sonly

human nature”.

'l‘heparem:prumtappnmﬂynvameonddenﬂonu
to why, if this was human nature, it was necessary to teach
the children the art of the rat race.

I recalled this incident when
reading Education and the
Working Class, by Brian Jack-
son and Dennis Marsden, issued
under the auspices of the Insti-
tute of Community Studies.
The authors interviewed 88 per-
sons in a northern industrial
city. These B8 were stated to
have come from working-class
families, passed the r1-plus,
attended Grammar School, and
from there had entered Univer-
sity. The authors also inter-
viewed the parents of the 88, in
order to provide the reader with
details of the home background.

Jackson and Marsden were
surprised to find that no child-
ren of unskilled workers were
among the 88 interviewed, and
that a large number could be
described as ‘sunken middle
class’, the grandparents on either
one, or both, sides having been
part of the middle class.

The authors alse discovered
that those who had stayed at
Grammar School until the age
of 18 years and then entered
University, were not the
brightest . children . in their
schools, as most of . these had
decided to leave school. upon

by Sheila Leslie

taking“G.C.E., or in some cases
without, taking this examination.

The . interviews. with the
parents; of these 88 revealed that
they were all persons who
rcgarded themselves as superior
to their neighbours and not part
of the, working-class district in
which thcy were living. In the
cases of those who were termed
sunken middle ¢lass, the child-
ren had been spurred on educa-
tionally because of the parents’
strong desire that they should
regain’ the social status which
the parents' themselves had lost.

While a few of these parents
voted ifor the Labour Party, a
great many were Conservative or
Liberal. However, one father
who was an active Labour Party
worker stated that the working
class had always been forced to
turn to the middle class for
representation’ ‘and  assistance.
He had hoped that his son
would use his education to be-
come an educated Labour leader.
Instead, his son became a.-Time
and' Motion: Study Officer.

It was clear that those who
were successful within the educa-
tion system were those whose
main desire was to climb up the
social Jadder. The working-
class child who came from a
home in which the local way of
living and manual work was not
despised, lacked this impetus
and so was unable to make use
of the education system.

The writers felt that as the
Grammar School bases itself
upon the Public School, the way
of life and values taught within
it are those of the middle class
and are contrary to the experi-
ence of the working-class child.

Interviews with working-class
Grammar School -pupils who had
been unable to conform and so
became early leavers, revealed
criticism of rules forbidding
children -to eat ice-lollies or

sweets in the street. The Gram-

mar School was also troubled by
working - class children eating
fish and chips out of the paper.
As one girl put it: “all the
things one would do naturally”,

One of these ex-Gram-

not the kind of persons

with whom one consorted

socially.

The authors noted that those
children successful in the educa-
tional system conformed com-
pletely to the Establishment.
Their favourite reading matter
was by Winston Churchill, Earl
Montgomery - and
Eden.

It was interesting to compare

: Anthonv .

this reading matter with that of
a young man who had failed at
Grammar School and was read-
ing such books as Women in
Love, The Rainbow, Mice and

Men, and Crime and Punish-
ment. .
PUPLLS
INTER

The interviews with the 88
revealed that they iall voted
Conservative or Liberal. In
most cases, however,
that they did not politics
very seriously: “We just laugh
about it and joke about it. We
treat it like trifles.”

Others had a definite dislike
of all nonconformity.. “I dislike
all extremists. I don’t like the
fitters at work, for example. I
don’t like these nuclear dis-
armers and people like that, All
these extremists. I'd like to send
a lad of mine to,a Public
School.”

All these graduates »hnd devel-
oped a strong ad tion for

the Public Schools. discuss-
ing State education ithey were
opposed to  comprehensive

schools and in favdur of the
retention of the Gramfnar School
system. Many thought that too
many working - clasy children
were attending G'rammar
Schools. One graduaie gave the
opinion: “Abbeyford ‘was a very
good school. You got lots of
boys who came from good homes
there. You got boys"coming to
school in cars . . . But later on,
when we got’ furt.hcr up the

“school and' you didn’t have to

pay: any more, it changed ‘a bit
. . . you began.to get all those
boys from the estates.” Another
graduate wanted scheol fees

ey stated -

-Eventualiy. he

authors ‘remarked that

brought back. “I ‘think you
should still have to pay to go to
Grammar Schools. It became
much worse after they let any-
body go who wanted to without
paying .. I think we should go
back to what it was before and
charge everybody and keep it
select.”

The authors also -interviewed
a few working-class children
who, while successful atr Gram-
mar School and University,
could find no niche in society
when they were forced to.follow
a career. One of these, Henry
Dibb, on leaving University
returned first to work in a mill,
but stated: *T used to work such
long hours, and then to do that
all my life—it would be helL”
emigrated to
Canada, working as a clerk,
milkman and bus cenductor.
Then he heard of a job on an
isolated weather station, several
hundred miles north of the
Arctic Circle. He stayed there
for three years and came home
with £4,000 to his account. After
spending a year in his home
town doing nothing except sleep-
ing and watching television he
enrolled for a course at the
London School of Economics,
finding some relief in a return
te student life, but no nearer a
solution as to what to do with
his life.

Those who attempted to enter
industry in managerial positions

. found' that they could climb no

higher than the junior rungs, as

the higher positions were
reserved for Public School boys.
Some of those who took junior
‘managerial positions found it
difficult to settle down, and the
when

these managers ordered their
workmen about, they were
giving orders to men who could
have been their' own fathers:
“These difficulties are inlaid
with those other problems about
background and class, which
education seems not to have
resolved at all.”

: TEA_CHING FOR

The authors also interviewed
ten middle-class graduates who
had attended Grammar School,
and perhaps the most telling
comment upon the education
system was made by one of
these who had entered the teach-
ing profession: “The way we
teach, we teach .for results. I
want the passes, the schols. and
all those things. Tests all the
time and scrub the teaching
methods, forget about the educa-
tional side . . If a boy asks a
question it might raise some in-
teresting matters . . . We've got
no time for any questions or any-
thing that leads off the syllabus.
You've got to get through it.
What I want now is a head of
department in a really good
school, and then I'd do what our
head of department has done.
I'd put on the pressure' really
hard. Really work those child-
ren, tests, tests, tests and get the
results . . . and that would estab-

-lish me, wouldn’t it? It would

give me a reputation.”

It is interesting to compare
this attitude with ‘that of a
Derek Ackroyd who ‘had been
expelled from Grammar School
for ‘independent - mindedness’.
He had- become -an. unofficial
leader—‘the kind of man who in
industry might be a

shop -

steward, or a leader of
strikes’. ‘He occupi- .
with the day-.~

of the peopk

which he liv. 4

COM™ o -
SPIRY{

The authors comr. - .
unlike the. political atr: .
the working-class gradu.
whom politics was not c..nr
ted with life, Derek Ackro «
politics were rooted in the co -
munity: “On this estate you’vc
got more comnfunity spirit than
you would have, say, down Edge-
field (a middle-class district) —
réal colnmunity spirit. We've
got to think first of all of get-
ting this on a local scale . . .
then on a national scale . . .
then on an international scale.
I take it that’s brotherhood.”

The authors were of the
opmmn that if secondary educa-
tion was revised to include
within it working-class values,
society would in time be man-
aged by a genuine meritocracy.
Socialists, however, are able to
understand that education in
capitalist society has as its pur-
pose the ﬁmng of individuals
into class society. This con-
fonmry of those who rise to the
top is not an accident of the
system, but its Ppurpose.

The reformer’s. viewpoint upon
education is that it should pro-
vide .greater opportunity - for
working-class - children to climb
up the social ladder.

The socialist believes that the
purpose of education' should be
to develop the abilities and; in-
telleets of all children, irrespec-
tive of the job in which they
may evcntually be engagcd



Grammar _school and working class
‘ Mr' 'Davies, who is M@Wer of High Pa:i;?eﬁ

ment School,” Nottingham, is working -on a
book to be called “Culture and' the Grammar

by Harry Davies

HE recent study, “ Education and
the Working Class,” by Brian

Jacksen and Dennis Marsden, has.

"aroused much attention amon,
those concerned about the place o

. the grammar school in modern

: society. The book appears to me

| to give a misleading picture of the

; tﬁnu;nmar school today, in its rela-
, | tlons with working-class children
. and their

[ to offer a different view,

. _The eyidence in the book is
. obtained from a smail saggl’e of 88
1 boys.and girls, in one Northern city

- belween 1949 and 1952; on this
, Blasgis the t}:l.éthgs come to the ﬁoni

i clusion that the %‘ammar schoo!
today is an .incurably’ middle-class
institution unsuited to the task of
tansmitting our cultural inheritance

to working-class children. Through- -

‘out there is an assumption of a clear
‘cut difference - betweerr working
class and middle class which is
_alien to my own experience.
My own school consists largely of
wer  middle-class  and working-
lass children and 'I' find myse
ften quite unable.to distinguish

‘the one from the -other. A more

. helpful distinction would be between
generation grammar school

- firg
| children and those with at least one
; grammar school parent, Even since
- 1952, many cultural influencés have

" helped. to blur class differences.in -

 the adult world. In, the world of
the -teenager, with its revolt
against parental standards, we find
oung people from all kinds of
lomes coming together to accept

- similar leisure time pursuits, spend-
ing habits, clothing : in fact, we see
here many signs of a subculture

- which is quite different from that
of home and school.

It is dangerously easy to make
generalisations about working-class
and middle-class culture, and what
this book succeeds in showing is

. something considerably less than its
. authors imagine. They tell us that,
by ‘1952, these schools had not yet
eared themselves effectively to the
act that many more worki‘,;lg—class
children were entering their doors.
‘But duting the past decade many
grammar schools have tried to do
precisely this, and with varying
degrees of success are turning
to this as one of their ‘major
tasks.

It is perhaps time to ask what
are the values  for which the
grammar school stands? Amon
these, I should emphasise a liber.
outlook which generates respect for
facts and Tespect for persons,
tolerance, a readiness to discuss
rather than to dictate, a belief in
the value of disinterested service.
The school must be creative, in that

it develops good taste and dis-
crimination, judgment, a conception

ents, and I would like:

of personal res‘ onsibility. It must

transmit our cultural heritage in art,

literature, politics, and religion, and,
at the same time, encourage an
openness to new ideas and
developments in a rapidly changing
world. . ‘ N
It x::fy be said that these .are
middle-class values, but I cannot
see that a boy from a working-class
home is in any way harmed if, so
to speak, these values “take” and
he is influenced by them for the
rest of his life.- Richard Hoggart
has made it impossible for us to
ignore the cultural strenﬁ: of a
good working-class background ;
ut 1 detect no .essential conflict
between these and the standards I
have mentioned. .

In so far as 1 can recognise him,
the. working-class boy is, in his own
words, unwilling to be * pushed
around.” He is not much impressed

'by, what “ Beyond the Fringe” has

led us.to identify as ‘“a smooth
man.” He has a simple directness,
illingness to ask questions, to

a
demand " explanations, and to. pro- .

test v;%rorously when he thinks he
1§ unfairly treated. It is quite wrong
to attempt to submerge these
valuable qualities beneath a super-
ficial conformity, and I should con-

demn as insensitive and out of date .

a4 grammar school which placed
heavy emphasis upon middle-class
manners, accent, and conventional
gentility. - . . i
- We cannot pretend, however
that all working-class children ﬁnd
it easy to understand their school
environment ; standards at home
are different from those at school,
and will continue to be so whether
the school calls itself grammar or
comprehensive.. Not all parents are
sens?tive enough to. be- able to
develop some way with their sons,
though quite a number do. "By the
time he reachesthe Sixth form, the
boy has probably 'acquired interests,
attitudes, and values which almost
inevitably tend to separate him
from his friends outside school and
even from his own family. .
The §rammar school, then, can
hardly be blam )
which may 'arise when a working-
class boy experiences an education
which" is outside the range of his
parents.” It can be blamed, how-
ever; if it fails to understand what
is happening, or if it does nothing
to help. The atmosphere of the
school must be humane and gfm
pathetic, liberal and permissive.
Authority must be approachable.
The school must work with the

parents, make them to some extent

conscious of what is happening to

their son, and as the boy approaches -

the top of the school may think
it wise to do the rame for him.

attempt . at  an imposition

. things out for himself and, sta
from whete he is, to wofk out his .

lamed for the tensions

“educated:”

School.”

PN A N Lo
It- is encouraging wheh a Sixth-
former can approich his headmaster
and say, “Can you help me, sir?
I've got parent trouble.” Serjous
friction in the home need not last
long and is by no means corifined to
the working classes,
. When the grammar school goes
about its task of handing on “our
central cultural inherifance,” it

faces its main problem. The danger,

and temptation, would be to think '
of it in some such terms as *“ciyil-
ising the mob.” Here the implica-

tion would be that of an- élite -

sharing their precious-treasure with .
the barbarians . outside the - gate.

ch an authoritarian' approach . is

indefensible. Thetre should be x"n;
o 3

“ culture,” no dictation of a .code

-of morality. . Each “boy must be

d - to think
and, starting

encouraged - and he

“own " standards of morality and

_achieve his “own" %ultural;vam

es.
A . working-class ' boy - who ' is

" interested in music may come by a'

natural transition to prefer Brubeck '

to 'Presley, . and later Mozart to
Brubeck.. We help him to learn to
discriminate, and to appreciate with
dele) e{ understanding and a greater
subtlety. - Lo

The mistake is to think of some

“cultural objective, finally attained by

the teacher and therefore admir-
able, which the boy must reach. The
boy must, rather, be given the

widest possible raﬁg of opportuni- .

ties to develo self, and be
encouraged to choose those areas of
human experience which mean
most to . L

The acute class’ cons¢iousness
which afflicts the ‘inhabitants of
these islands, now. becoming con-
siderably overlaid, is neither' the
invention of the
is it caused by its existepce., The
grammar school is attempting to
cope with most difficult problems of
social mobility at a time ‘of rapid
social change. If it were abolished,
the same problems would remain
to be dealt with by the comprehep-
sive school. It'is a great encourage-
ment to find teachers, many from
working-class homes, who cqme.into
teaching not as drifters who are
unable to find a secure place in

- gociety, but because they wish to

join in the work of social integra-
tion, ‘the achievement of a syn-
thesis of what is best in what the
working-class hoy brings. with him
from home with what the grammar
school has to offer in the way of
standards. It is my hope, and there
are some indications of success, that
the grammar school is helpi.nfg
produce the classless society o

to
"the |

|
s
i
1

ammar school nor )

'

|
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“TI

HOME TOWN

HUDDERSFIELD

HUDDERSFIELD EXAMINER

A critical look at the two Englands: the industrial
North and the commuting South. What do people
who live there really think of their environment?

Are ‘dynamic social and economic changes’
affecting the two kinds of community? What does
the future hold for them?

HERE are scenes of absolute and incredible desolation
Tdown the valley into Huddersfield. The last four miles
is a mixture of tips, smallholdings and factories, jumbled up
with chimneys, black. Huddersfield at no time gnawed the
greenness, it never crept over it as Birmingham perhaps did;
it never surrounded itself with a crawling mass of semi-
detacheds. Instead it replaced nature; it obliterated nature
at one blow. It was a wholesale violation. Now trees don’t
grow but mills and houses. Huddersfield is embedded,
rooted. It grows. It is like any jungle. For the old mills die
and support themselves precariously between their more
robust neighbours, and the old stone slates drop out of the
roof until a skeleton remains. The old boilers, the old
machines are thrown out and rust red in the rain. What is
still alive grows on. None of the debris is moved until it
gets in the way. The base of the valley is about half a mile
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in width and consists entirely of what has been titrown
away and what is still in use. The immediate valley sides
are too steep for building. They are used mostly as tips.
The tips stream like vomit down the sides of the valley. By
them are the outlines of deserted henruns and smallholdings.
Here the hens are said to have one leg shorter than the
other.

It is about seven miles to the highest part of the Pennines
and a little farther to Lancashire. From this point down-
wards to the town there is little or no change in colour.
Prevailing shades are variations on black and brown. The
moors are black and brown. Years ago farmers built dry-
stone walls across parts of them which are now falling
down. There are empty and broken-down farmhouses and
barns and cottages. But the story of the town is an indus-
trial one. Any relics are left-overs from previously thriving
industries. Thus the canal in the valley; and elsewhere,
driven horizontally into the moors, are old coal-shafts with
small slag-heaps covered with moorgrass. The outlines of
many of the lower hills are made irregular with old quar-
ries and tips for the unusable stone—the whole overgrown
so that it looks almost natural.

To the north of the town, in the direction of Leeds (the
two towns are divided only by rhubarb fields, hoardings for
the News of the World and industrialised villages) is the
vast acreage of the ICI Dyestuffs Division. This is a mysteri-
ous place where the men come out at five all colours and
die of cancer at the age of 40—so they say. It is a huge
mess of red rusting vessels and pipes and different coloured
vapours. It smells, Still it is widely stated that ‘where there’s
muck, there’s brass’.

Trees have been virtually eliminated in Huddersfield.
Only recently they cut about ten down by the roadside and
planted flowering cherry trees, made rose-beds and put down
seats where the old people sit and watch the lorries go by in
the summer evenings. Parks (strictly ornamental) are kept
down by a mixture of pruning and air pollution. It is a
violent black world, a replacement of nature, a replace-
ment which itself grows. But it is ugly in one way only. It
has its own magnificence. The few parks are really only
concessions and manage to be some of the ugliest things in
town. Recently someone from the Parks Department com-
plained that Huddersfield had less than half the recom-
mended acreage of park land for its size of population (more
than 100,000). He regretted that Huddersfield seemed to
have less than its share of ‘public spirited business men’
willing to donate land for parks. But there isn’t really the
space anyway. v

Nearer the town you get, the less broad the accents
become. In the industrialised villages, up to several miles
from the centre, which were most of them ‘made’ by some
handloom weaver grown rich, accents are broad, more
dialect is used. Nearer the town, a more standardised, a
more careless language is employed, one which has been
subject to more outside influences. The change of accent and
of locutions is also considerable from grandparents to parents
to grandchildren. Proverbial phrases, dialect words which
have their origins in farming, or in the woollen industry,
or in local legend, pass out of use. Old houses in the centre
of the town being pulled down for re-development are
occupied mostly by coloured immigrants. The nobs tend
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to move farther from the centre and the tendency seems to
be to go and have your own house built near Almondbury,
the only part of Huddersheld with historical pretentions,
and where perhaps you strain for a southern accent. But
at least people don’t come to retire here; there are really no
suitable sites for the bungalow. You move rather in the
direction of the Dales or Scarborough.

Standards of living have suddenly altered in the last five
or six years. You now get coloured bathroom suites, steel
sinks, spin-dryers, etc. But there is still the smell of wool
grease at 5 p.m. in the buses, still the carefully preserved
atmosphere of stale cigarette smoke, the dreaming, bored
motionless bodies in wool-greasy overalls and macks. The
theatre was demolished some time ago—the site is to be
redeveloped. At about the same time as the riots over
coloured immigrants in Middlesborough, there were several
successive Saturday night skirmishes. These had no con-
nection with colour prejudice but were glorified brawls after
closing time and the crowds assembled to bait the police.

There is still a lot of opposition and misunderstanding as
far as education after the age of fifteen is concerned among
the working class. It is still something whose effects are
unknown. “Think you’re daft, not sending your kids out
to work. Get some money in before they get wed.’ Or
‘you're still at school aren’t ta lad?’ Meaning university.
The local grammar schools seem to fail in many cases to
take these attitudes into account, even if they recognise
them. The authors of the recently published book Education
and the Working Class are old boys of the most promifient
grammar school in Huddersfield and conducted their sur-
vey from a sample of Huddersfield people. The headmaster
of the grammar school lately has introduced even more
features of public school culture; such things as gowns for
prefects, a complete hierarchy of privileges from top to
bottom of the school, school society dinners, special ties and
badges. This must seem incongruous in a school of 1,000
pupils built about four years ago on a campus in company
with a girls’ grammar school and a secondary modern
school. Half the teaching staff seems to be guilty of roman-
tic attitudes. On arrival half of them set about devising
means of giving the school a sense of tradition. So un-
satisfactory head boys are appointed; intelligent people of
superior character are driven into childish antagonism, or
simply leave. Real talent is wasted. There is a wide and
unexamined assumption that Oxbridge is the best and pro-
vincial universities are inferior, and are specially for people
of inferior ability. Whether this is so or not is unimportant.
The assumption remains unexamined. This school is a
brick box on a windswept plateau where the saplings grow
at forty-five degrees, and is without corridors because it
happened to be built during a credit squeeze. Some staff
were put off by this, ‘it’s awfully bleak’, but soon put the
uncomfortable fact away in their subconscious and strove
on with the indoctrination of imported standards. But surely
a school placed in such an extraordinary position, with
pupils coming from a town of such individuality need not
work for a rootless and foreign uniformity. This kind of
education sometimes has the most disastrous effects on
students when they do arrive at university.

The Huddersfield Examiner suffers from lack of com-
petition. It is claimed it has a readership of ¢8%. and the
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Huddersfield Weekly Examiner is read by the other 2%.
It is a Liberal newspaper. (The town has strong Liberal
traditions and they manage to keep at least one of the two
Labour men out of Parliament by a pact with the Con-
servatives.) In common with most provincial evening dailies
it has gone in for more and more national and inter-
national news, probably from imitation, not for fear of
being superseded. These stories are all obtained from
agencies and as a result individuality suffers. Photographs
are of poor quality. It is not an avidly read newspaper. Its
main function and service seems to be that of the old
Advertisers and the papers is taken mainly for entertain-
ments, situations vacant, wills, local courts cases and sports
news. It could provide more of a service than it does,
present a different kind of local news, but ir is frightened
of giving offence. But journalism is and always will be wide
open and one feels it is about due for another revolution.

Huddersfield has three main industries: textiles, heavy
chemicals and dyestuffs, electric motors and tractors, etc.
The last two grew out of the first. Concern is frequently
expressed at the state of the woollens—the uncertain pros-
pects of the industry attract few young workers, the labour
force is decreasing, the Japanese now make worsteds of the
same quality as Huddersfield and no longer need to pirate
trademarks. The heavy woollens section is under severe
competition from abroad. But it is a fairly safe industry.
You occasionally lose finger-ends if you break the safety
regulations. But you don’t catch mysterious diseases.

On the tractor assembly-line you can work nights all the
time. Once they gave a gold watch to a man who worked
about 30 years non-stop on nights. He looked like a ghost
and was seen flitting about the streets occasionally, pale-
faced. Another man had a series of abdominal operations
but still went back on nights. Some people said he had had
his ovaries out. ‘It’s the nights that do it. It’s not natural.’

LC.I is really regarded as a place where West Indians
can work, or semi-skilled labourers. Young people rarely
work there for more than six months, unless they have to.
For most of the apprenticeship you labour for a fitter and
most of the ‘fitting’ is semi-skilled pipe-work. Still they
pay you as a tradesman and the money’s good. This 6o-
year-old foreman had worked there all his life. All the
men he worked with at one time in a certain shed had died
of cancer of the bladder except him. He said he felt as fit
as a fiddle. It was this stuff you breathed in and it wouldn’t
dissolve.

There is still a considerable fear of occupational diseases,
especially of cancer, and they never tell you you're due to
peg out. But things are changing-fast. They've cleaned up
the river by running a sewer alongside of it and they put
some fish in the river. It’s still occasionally blue or green or
soapy though. Black smoke is illegal and smokeless zones
are being introduced. A large section of the town centre
is being gradually razed to the ground and rebuilt. Gangs
of children have been planting trees on the bare hillsides.
With these benefits and changes will eventually come, one
supposes, red-brick, gables, pebble-dash, yellow-painted
houses—they've got them already in the posh areas. But at
least no one will ever come to Huddersfield to retire.




THE GUARDIAN x Women and Motoring 3% Monday March 19 1962

mainly for women

From the sﬂging/ summer collection of Berg of May-

fair, this white wool collarless coat is a

mg

reminder that the longest winter will inevitably at
last give way to spring. The coat is edged with
white braid and wom with a white fringed
stole. The approximate price is 24% gns.

WOMEN TALKIN C] by Lena Jeger

T is strange to read a book in
which one expects to find some
mirror of experience and then
suffers instead a sensation of having
walked into a brick wall in a fog.
This happened to me over * Educa-
tion and the Working Class,” by Brian
Jackson and Dennis Marsden. The
authors, very briefly, are concerned
with what happened to 88 working:
class children .who went to grammar
schools in a northern industrial
city. There were dislocations,
traumas, tensions, cartloads of misery
as ‘ working-class” children were
confronted by a “middle<class”
environment,

I found nearly all of this unrecog-
nisable and 1 am therefore haunted
by the fear that grammar schools are
getting more snobbish (which 1
don’t believe), that teachers are less
wonderful (which would be sad), or
that children are getting less robust
(which I do not want to believe).
Working-class children have been
going to grammar schools for a very
long time. All five in our family
went, thirty-odd years ago. My
father had a stern idea that exams
were there to be passed and getting
one’s scholarship was a matter of
course.

If money counted we were working
clasy. Both my grandfathers were
colliers, My father came to London
after serving in the ranks in the
First World War and was glad,
among the unemployed heroes,
to get a job as a Post Office
sorter, gradually working up to a
wage of about £5 a week. He kept

this uj]ob till he retired. We stayed
all the poorer because all five of
us went to grammar schools. The
careful, often ingenious economies
that made our education possible
were never a matter for reproach,
and it was years before I appre
ciated their extent.

Neither of my parents had any
secondary education, but neither did
they look on the end of schooling as
the end of education. In miners’
homes there were always books,
borrowed from the minister or
bought for a few. pence secondhand
and lemt around the cottages. I
remember a Pear’s Encyclopaedia
which I read over and over under
the oil lamp. Then one rich day my
father bought a very old copy of Hall
and Knight and he was so excited
by the new world of algebra that we
al' had to share it, often with severe
resistance. And there was the little
library of Sunday school prizes, only
taken down after one’s hands had
been scrubbed clean.

Perhaps we were lucky in our
Celtic roots. After all, this book
which I cannot understand is about
English families in a northern town,
s¢ my problem may be geographical.
But fundamentally 1 think the
English take education least
seriously of all, imposing on culture
an aristocratic aspect which creates
problems unknown in wilder
countries.

When we lived in London we went
to grammar schools in a suburb just
in Middlesex, a very middle-class
area. For me the most incompre-
hensible senmtence in Jackson and
Marsden’s book is on page 133:

 Sometimes classmates forgot such a
child’s working-class origins.” I do
not think we ever remembered them.
All we were conscious of was money
—that some were poorer than others.
We accepted this as immutable and
insignificant a fact as that some had
blue eyes and some had red hair.
Now that class has even less to do
with money surely the edges are more
blurred ? In our school among the
most well-off were children whose
parents were teachers. Now my
teacher friends tell me that they
teach few children whose paremts, by
definition “ working class,” earn as
little as they do.

The children in this book had some
problems about the decorum imposed
by the schools. But for us there was
nothing so rigid as the conformist,
uncompromising working-class stan-
dard of my parents. It was we who
had to blacklead our shoes every day.
It was my mother, not the school,
who would not let us suck oranges in
the street or put our elbows on the
table. In fact I found the slightly
Bohemian manners- of my middle
income friends a liberation after our
rigid mores.

But perhaps the real difference
between us and the unhappy children
in the book was that we all went to
cu-educational schools. Sex is so
much more important than class to
the young. What matter who your
father is, if the captain of the First
Eleven takes you home on his cross-
bar, or the pale Byronic English
master lends you a book with his own
name in? Certainly our ambitions
were never towards middle-class
emulation. @ When we formulated
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them at all they jumped right over
the moon, to Norma Shearer or the
Duchess of York.

It is not my experience that the
tensions between the generations
vary greatly from class to class, nor
that they have much to do with
schools. My middleclass friends are
as worried about the dirty, beat
phases of their young as are the
poorer ones about winkle-pickers
and loud motor-bikes. There are
uncounted ways in which a child can
grow away from home and behave
impossibly. - But I do not think, for
instance, that many of the young on
the Aldermaston march ask each
other what their fathers do for a
living.

1 agree with the authors of this
book that there is a tragic wastage of
poorer children who leave school too
soon. If I were Minister of Educa-
tion with limited funds I would not
give another penny to the universities
until I had increased ants of
children at school after 15 to some-
thing very near student level. Until
you do this, you cannot be sure that
the right children are going to
universities.

“ How can we open education to
the working class ?” ask Mr Jackson
and Mr Marsden. Who makes the
working class feel that education is
not open to them? The worst dis-
service is to undermine confidence,
to destroy the feeling that all give as
well as take. After all, Tawney used
to say of his WEA days that he learnt
more than he taught. Is this not true
any more? . '

[“ Women Talking ” next week will
be by Mon Furlong]

)
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a Socialist home like mine half
a century ago, there was one

incontrovertible certainty.

This was that public education, as it
expanded and extended, would correct
and in time eliminate the anti-social
self-interest
delivered the poor into the hands of the

{gnorance and

rich.

As secondary school and university places
multipliéd, we were convinced that the eléc-
instead of falling for ever

torate,

stunt and promise, would judge w.
choose to represent them the candidates who
seemed most sagacious and enlightened.

My father (who had himself left school at
13) promoted public aducation with the zeal
of a erusade, He was s0 sure of the rightness
of his own views that he assumed théy would

sutomatically recommena’
themselves to others as &
résult of further achooling.

I-  oceasi ventured
to question this assum

No doubts

If, 1 argued, the products of
grommar and acheal
education were, almost t6 a
inan, bourgeéols in their ways
snd conservative {n their
viéws, how could we be. sure
that proletarian children,
:gﬂltnly educated, would

otherwise?

‘My tather brushed. aside my
doubts. In state secondary
schools, he insisted, the out-
ocome would be different.

Working - class intellectual
and moral standards' would
be raised without thereby
destroying zeal for the cause

of Bocialism and it chosen
mstrument. the Labour Party.

Having a deep veneration
and love for him, I accepted
this reassurance.

Looking back now, I can
see that our own modest
suburban home {llustrated the
fallacy ot his position. . In-
sensibly, we were being ab-
sorbed Into the very way of
life to whichk, as ‘Socialists,

abhorrent.
Though I was gent, ﬂrst.
' an elementary school and

then to & bomu.glh aécondary
school, I was all the fime
‘being drawn into the bourge-
‘ofste,

Dilemma

By the time I fqund
at Oambridge, the proses

was well-nig oomplm mk.--

many another similar|
I tried to resolve the lg.iflw.d'
by political extremism
A social-democratic bad
consclenice has gained many
& recruit, transient or perma-
nent, to the rinks of Cem-
munists and fellow-travellers.
Bince my time, this process
of educating the working-class
into adopting middle-class
ways and sttitudes has gone
on at an accelerating pace.
Extending public educa-
tional facllities, advocated
with such fervour by ploneer
Socialists like my father, has
failed to realiss thelr expecta~
co—upet rop rative Iellcmm' my Cot
p of
their dreams, h,
e as been the
Blazers have blossomed
Thornton Heath, and t.t’:ol
Socialist revlv;liam of my
{guth 1hu t;een Submerged in
e exigencies of 11-
the exigen 11-plus and
An lnt.erutmg invest:
of how it has 1;Ill worke’gs ilgg
od
Brian Jackson mmnan:l:
Marsden in their “Education
and the Wor! Class”
’(::.tzutledge & Kegan Paul,

which

{vutooltsh
ly and .

u:;uu.a -mruu utm'u e - o

-but let us shed no tears over that

 says MALCOLM MUGGERIDGE

children

__education up to grammar
and/or college or l-

schopl
univeraity standard.
They explore their famlily
circumstances, their
and subsequent chreers, their
personal reactionis before,

duﬂns and after their pro- -

ﬂm’% the upper
réaches of the sme educn-
tional system and t.hl
economic, socln.l and cultuu

consequences
individuals a.nd as cmunl
of this perticular sort of

tion.
e nclmi%r:vm mncotxxg
are the rather us
that the proceu leads to &
certain amount of -personsal
disequilibrium, and thit those

d s whole new
sét of values t.n-.t go there-

ﬂltg other words, Siate higher
education proves, on investi-

gation, to be middle olass
rather t.hnn worklnl class in

its eseential ohm~um'.
alms,

®toh and Wihchester, and

-Opford and Oantbridge, are its,

protetypes; not the old bosrd
schoojs and mechanics’ insti-
tutes of the first Education
Acts.

The working-class child at
a grammar school is carried,
either quiescently or kicking
and screaming, up the social
escalator, to emerge speaking
as far as possible ike a BBC

.announcer and attired more

llke Proféssor Higgins than
like Alfred Doolittle.

Ladylike

i. is, indeed, a sort ot
Pygmalion process, whereby
many are moulded,
with deliberate or unconscious
intent, into a-ladylike product.

Is this necessarily undesir-
able? It mmy distress old-
sr.yls Labour Party dm'm—

i

3 DAILY HERALD Friday March 30 1983

. pslr ot trousers doel

gosuu. and reduce the Labour
in housing estates and

'dormtoryaubur

But.can we really contend
t«hlt grestér omic stability
s should not be

lllowed to find expression in
a more easeful and secure
way of life, 4nd in a cor-
responding . dimitution of
social, economic and political

" resentments ?

Must chokers and cloth
caps continue to be worn to
keep alive the pristine mem-
ory of Keir Hardy? Are slums
to be perpetuated so that the

unist Manifesto should
still have a cutting edge ?

Bourgeois ways are but the
outward and visible manifes-
tations of better economic
ciroumstances, and. arise just
as Inevitably in Communist
as in capitalist sooleties. In
themaselves, they are neither
good nor bm.

not
théreby become ‘civilised, but
in . the process of bevoming
civilised, he will assuredly
take to -covering his naked-
ness, . :

Thus, the mere . fa.ct. that
Btate higher edication tends
to promote middle-class atti-
tudes and ways.is neither &
condemnation nor & justmcn-
tion of it

-Hypoerisy :

I freely confess that, how-
ever it may have distorted or
eliminated my class loyalties,
I personally am glad to have
had the opportunity to enjoy
s standard of life which pro-
vided facilities for seclusion,
travel arnd studious pursuits,
and enabled me to consort
with the rich and the .poor,
the educated and the unedu-
cated, a8 I wished.

It would be sheer hypocrisy
for me, or any other bene-
ficiary under existing arrange-
ments, to contend that others
must be deprived of what we
have enjoyed for fear of sully-
ing their proletarian purity.

More important than the
class connotation of the State
educational system 18 its
inherent quality; the degree
to which it produces more
intelligent, more humane,
more perceptive and consider-
ate Individuals out of the
working-class children passed
through it.

R




T W CITTRLTTRMA ST T S O T 0T TR L e 0 b 180 RYTTTSE: SIS,

N aee-

[T RN

E——

SRR RF T e DT R SR ORI 4§ 1T ST TNLRIE ST,

N my father's
version of an
educated Socialist
soclety leisure played
an important part.
Nationalisation of
the means of pro-
duction would lead
to greater efficiency.

Hours of work would
be correspondingly
reduced, and in the free
time thereby made
available happy educa-
ted workers would

‘organise symphony
concerts, engage in
readings from Shake-
speare and Milton, dis-
port themselves in folk-
dancing, participate in
dramatic and debating

" .socleties and other cul-
tural pursuits.

It cannot seriously be
claimed that things have
worked out so. A ‘good deal
of the literacy acquired
through the State educational
system I8 dedicated to com-
pleting pools coupons.

Leisure

The television screen,
rather than cultural pursuits,
provides the readiest and
most popular means of
occupying leisure hours.

Investigating the conse-
quences of  higher education
to a group of working-class
children, Brian Jackson and
Dennis Marsden, in their
“ Education and the Working
Class " ( Routledge and Kegan

Paul, 283.), reach the conclu- .

sion that, for most of them,
the educational process was
seen as, primarily, a means of
getting on in the world. It
had meant moving into, and
staying in, an A-stream.

Scoring high marks and
acquiring various certificates
and qualifications were
avidly pursued as an end in
themselves.

In this, Jackson and Mars-
den found, the teachers
were ardent accomplices. As
.one of them put it:

"I reckon I can do A level

v

- Muggeridge

IN HIS SECOND ARTICLE ON THE STATE SCHOOLS SAYS:

- Prizes go to the

phoney elite

Bingo for the rest

chein, in four terms. Four
tefms flat out mind. We have
to go really fast. We have
tests twice a week, but we get
the results. For instance, last
year I got an open at
Pembroke, Cambridge, and an
exhibitfon at Trinity Hall,
Cambridge, and then I got
half & dozen places. I've got
14 places in the last two
years and then these opens.
I do pretty well; my results
are all right. The way we
teach, we teach for results. I
want’ the passes, the schools,
and all those things. Tests all
the time, and scrub teaching
methods, forget about the
educational side,

Few teachers would care to
BO on record in such blatant
terms. The attitude expressed,
however, is by no means
uncommon,

1t is about as different from
my father’s expectations as
the Kinsey Report is from
“Romeo and Jullet ”,

What,. then, has gone
wiong ? The root error lies
surely in the concentration of
purpose on producing an elite
rather than attempting to give
the whole community some
notion of the pleasure and
edification of a disinterested
quest for greater under-
standing.

e EEE—— ]
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- cates and

“ Can we not,” Jackson and
Marsden pertinently ask,
“begin by accepting the
nation, and rooting our
schools and colleges in that
acceptance, instead of end-
lessly improving the amenities
and efficiencies of an ‘elite
system ? ” )

And again:

There is something infin.
itely pathetic in these former
working-class children’ who
lost their roots young and
who now with their regid
middle-class accent preserve
“the stability of all our
Institutions temporal and
spiritual” by avariciously
reading the lves of top
pecple.

Adopted

Secondary schools like -the

one I went to have moved .

steadily in the direction of
becoming like public schools.

Gowns, blazers, speech
days, precepts, etc., all ths
appurtenances culled from
“Tom Brown's Schooldays,”
not to mention the Magnet
and the Gem, have been
avidly adopted.

The Battle of Waterloo
may have been won on the
playing flelds of Eton, byt
the class war was assuredly
lost in the classrooms of
State secondary or grammar
schools.

From the first grisly, and
often fatuous, intelligence
tests onwards, the prizes go
to the most conformist, plie
able, and, in a narrow sense,
quickest-witted.

The others too often fall by
the wayside. Since they can-
not learn a lot, they tend to
learn nothing. The stud
horses are exercised exces-
sively and fed too carefully;
the rest are just put out to
graze among television’s Top
Ten and the pulp magazines.

So snobbish and utilitarian
a view of education necessary
destroys its point. Xt produces
a phoney elite with certifi-
long playing
records, and a vast array of
near-illiterates who increas-
ingly resemble Orwell's proles.

_Extremes

‘“Monitor* snd Binge
‘Tepresent - its two extremes.
Willlam Hickéy and the so8p
opera ' seript-writers  are its
chroniclers. -

. When every scrap of origine
ality and.mental zest is sorely
needed, it elevates memory at
the expense of thought, and
inculcates the habit of con.

- formism instead of the quest-

' ing, questioning spirit which
our troubled, confused times

-, 80 urgently requires.

. The wooden horse which,
Intreduced into the bourgeois
citadel, was to lead to its cap-

.- ture and sack opens, and out

e steps & polite and genteel

,crocodile of boys and girls
-who ask nothing better than

* 'to take out citizenship papers.
“Was it for this I taught
thee speech?” Prospero bit«
‘terly ‘asks Caliban. A like
question arises when one con-
siders the outcome of all the
effort and hopes and publip

money which have been in.

vested in our State educa-
. tional systems.
‘80 seemingly unsatisfactory
& result is liable to create the
" feeling that perhaps the whole
process has been misguided
from the beginning,

| Nostalgia

There are those, lke
Richard Hoggart, who have

gone so far as to suggest that

working-class life had a more
.authentically cultural content
before the 11-plus and the
school certificate
upon it. They think with a
certain nostaigla of Caliban
in his grunting, speechless,
days, Fish and chips teke on

impinged -

& glamorous Kue by com- -

parison with processed cheese

and instant coffee..

. The working-class family
. gathered round the kitchen

range, blissfully unaware of O

levels and set books but -

secure in their own rooted
tastes and standards, seem an
- image of domestic felicity and
cultural well-being.

This picture is as fallacious
as the comparable Victorian
.one of the virtuous poor, or
as the 18th century one of
the noble savage."

Nothing pleases the well-to-
do more than to be told that
riches are.a vain pursuit, or
the sophisticated that true
happiness is to be found in
the jungle and the desert.

" The educated likewise can.

find compensation for the
disappointing  outcome of
public education by persued-
ing themsclves that people
were better without it. :

<
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MALCOLM MUGGERIDGE

HAT our State educational system

signifies {s,

quite: simply, a

social

revolution that did not happen.,
The early Socialists believed, and rightly, that

" ignorance made exploitation possible. They wanted

to abolish ignorance, and education seemed the
readiest instrument for the purpose. ¥

My father read voraciously, taught himself French and '

to play $he piano in the intervals.of working a 12-hour day

to earn a living, and devot-
ing his evenings and much
of his week-ends to
Socialist propaganda, and,
later, to his duties as a

. Labour Borough Coun-

cillor.
His books (Carlyle, Shaw,
Ibsen, Tawney, Blatchford,

the Fabian Essays, etc.) were
dog-eared from much study.

Spared?

He wanted future genera-
tions to be s-ared this exces-
sive effort. They must have
the schooling he missed, and
undertake easefully the
studies which had presented
him with so many difficulties.

State schools must provide
for the children of the poor
the enlargement of under-
standing which the school
fees pald by .the rich pro-
cured for theirs,

Yet, as we have seen, ‘what
has come to pass is almost
the exact converse of what
he expected.

State education, as it exists
today, - tends to extinguish
mental energy like his or to
channel it into careeriam and
social pretentiousness.. The
originality of his ‘mind and
the adventurousness of his
disposition would soarcely
have survived subjection to
the examination treadmill
which emerges in all its stark
unloveliness from the pages
of Brian Jackson and Dennis
Marsden’s “ Education and
the Working Class” (Rout-
ledge and Keegan Paul, 28s.). .

Learning

He read and studied because
he passionately wanted to
learn, not to Surmount a
grade. His efforts were
directed towards bettering his
own mental equipment, not
towards social or financial
advancement for himself and
his. family.

Is this to say that his efforts
were wasted? Not at all. Be-
cause a social revolution has
not happened does not mean
that it never will or can
heppen, Our State educs-

Concludes his analysis
of State education

WERE

ORSHIPPING

A FALSE IMAGE

tional system is a reﬂection
on those who have fashioned
it, not on those who conceived
it.

Men are better in a state of

knowledge than of ignorance.

Not even intelligence tests can
quite destroy intelligence. Nor
does & maniacal obsession
with examination results
totally preclude a grasp of
what examinations are sup-
posed to be about,

If some of the most ignor-
ant and opinionated boobs in
Christendom have taken high
academic honours it is also
true that the light of human
understanding can survive
even' ll-plus, as it has the
Dark Ages, Torquemada, the
Third Programime, and Stalin.

Nor need we follow Richard
Hoggart*, and imagine that a
valid and virile working class
culture has been snuffed out
by state education and the
mass communication media
which have battened upon it.

The idea of a Fall is
endemic in all mythologies,
sociological as well as reli-
gious. Hoggart’s working class
cultural Garden of Eden is as
legendary as the one from
which Adam and Eve were
expeiled,

No television screen whiled
away inene hours, but the
pubs were full, and many of
those who emerged at closing

time stumbled on their home- -

ward way.

As I well remember, there
was a5 much keeping up with
the Joneses in back-to-back
tenements as there is today tn
housing estates. Pianos and
aspldistras were as much
status symbols as motor-cars
and washing machines are
nowadays.

It is true,’ of course, that
the Labour Party in power
failed to develop an educa-
tional policy in keeping with
its avowed social purposes.

'The need

The false image of the elite
public school was left intact,
with the result that State
grammar scheols have largely
fallen into the hands of those
who admire the public
school’s products and seek to
emulate its methods.

We need to be delivered
from the prevailing .obsession
with this false image.

“As every revolution
throughout history has shown,
there is a large reservoir of

unused ability in all settled-

societies, We need this ability
a8 never before. It will not,
however, be discovered by

schools which try to be like.

Eton and Winchester, and
universities which are set in
the dreary mould of Oxford
and Cambridge.

If the originals have ceased
to perform a useful purpose,
how much more must this be
true of the copies.

In the days of the British
Empire a need existed for an

elite such as the public
schools are adept at produc-
ing. How ironical that, when
the Empire’s brief days are
over, our State grammar
schools should be geared to
turn out phantom administra-
tors for it !

* Author of “The Uses of
Literacy * (Penguin Books).
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The White Settlers of Britain

By CHARLES CURRAN*

ISCONTENT in Britain has moved to a new
address. It used to reside among the manual

D

workers. There it thrived on slumdom, insecurity, -

mass unemployment; and it found its voice in
the Labour movement. But now that voice is
muted. For our post-war revolution has removed
the old grievances of the manual worker. Today
the State accepts a semi-feudal responsibility for
him, supplying him with full employment, a
subsidised house, lifelong welfare services, and
a pension when he is too old to work. To a
great extent, he has gone back from contract
to status. Consequently, his political outlook
has changed. He has come to resemble the tradi-
tional Frenchman; his heart may be on the Left,
but his pockets are on the Right. At each general
election for a decade it has become harder to
get him to vote Labour. He sees the Tories as
the guardians of his security. He prefers to do
his gambling with bingo and the football pools
rather than at the polling station.

But this is an imperfect world. The amount of
discontent in any human society seems—like its
stocks of matter and of evil—to be irreducible.
You can change its shape, its location, its out-
ward manifestations. You cannot get rid of it.
The revolution that has swept away the old
problems has merely replaced them by others.
Now that the ghost of mass unemployment has
gone, a substitute spectre is haunting our poli-
tics. Its name is inflation. It strikes fear, not into
the manual worker so much as into the hearts of
the new men—the products of the revolution.

In the process of draining off discontent from
the masses, the Tories have called this new class
into existence. Now, it seems, it is turning
against its creators. Its opening roar was heard
at Orpington. There are more roars to come.

Who are the members of this new class? They
are the white settlers of post-war Britain.

They have been chosen by examination. At
the age of eleven-plus they are plucked from
working-class homes and placed on the educa-
tional escalator built by the Butler Act. The
escalator carries them up from Coronation
Street to the grammar schools, Redbrick, Ox-
bridge. Then they step off in order to become
the commissioned officers of our society. They
are the managers, the executives, the admini-

' strators, the accountants, the salesmen, the aco-

lytes of Admass. It is a process of emigration,
both geographical and psychological. They move
up from one class to another. They move away,
also, from their original surroundings. Their
greatest concentration is in south-east England
—although there are electorally significant
clusters of settlers around all our industrial areas,
notably in Greater Birmingham. But the zone
that they have made their own is the region
that lies just beyond the London green belt. Here,
in the counties of Kent, Sussex, Surrey, Hert-
fordshire and Bucks, the settlers have their maxi-
mum density. They have colonised extensively
in what was once—and, to a diminishing extent,

NE!

* Member of Parliament for Uxbridge.

still is—the land of the upper middle class. It
is traditionally Tory territory.

Emigration from one class to another is a
process that necessarily produces psychological
changes. You get a clinical picture of them in
the recently published Education and the Work-
ing Class (Routledge, 28s.). The authors of this
book, Brian Jackson and Dennis Marsden, turn
a microscope on a group of boys and girls who
have travelled up the escalator from working-
class Huddersfield. Their findings are note-
worthy; they can be supplemented and corrobo-
rated by any politician who has had experience
of the settler vote.

Basically, the settler seeks to detach himself
from his past. He has put his class origins
behind him. He is no egalitarian. He feels that
his success in getting on to the escalator marks
him off from those who failed to do so. He
tends to regard them as the victims, not of a
defective social order, but of their own lack of
ability. The political implications are obvious.
" As an emigrant, he sets out to create his own
style of living. The key step here is the decision
to buy a house and to equip it with a telephone.
By making this decision he crosses a psycho-
logical Rubicon. It separates him from the mass,
the dwellers in council houses supplied with
cut-price shelter by their feudal overlord. (The
importance of the telephone as a status symbol
for the process is something that is familiar to
advertisers and market research agencies—
though not, as a rule to politicians. The tele-
phone now is what the grand piano was to the
pre-1914 artisan; a badge of achievement.) Inside
his house the settler seeks to make a way of
life that will differentiate him from the class
that he has left. There is significance in furni-
ture—as Mr. Dennis Chapman showed in a
recent study that came out of Liverpool Univer-
sity called The Home and Social Status. It threw
a floodlight on the domestic Briton.

Introversion is the mark of the settler’s way
of life. But this is not peculiar to him. For if one
generalisation can be made with safety about
post-war Britain, it is that most of her inhabitants
now prefer to look inwards, not outwards. This
tendency exhibits itself in all sorts of ways; the
absorption in TV, the popularity of do-it-your-
self, the boom in home decoration, the family
unit that seeks non-gregarious pleasure in the
family car. Consequently, politics come more

B ,/...\"’//4\
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and more to be seen simply as an extension of
the citizen’s personal circumstances, Political
issues are assessed by the yardstick of ‘But how
does all this affect me?’

Now the settler has suddenly started to waveA

this yardstick. He is brandishing it at Tories and
Socialists alike.. For his personal circumstances,
so far as politics are concerned, give him an in-
terest in one matter only. That is inflation. The
Socialists raised the spectre, and the Tories have
failed to exorcise it. When you look at it through
the settler’s eyes, you have no difficulty in seelng
the reasons for his anger.

He is angry with the Left. Full employment
gives the organised worker a sellers’ market for
labour. This enables the unions, year by year, to
extract wage increases that outstrip any rise in
production. Consequently, the value of money
drops. But the organised worker can, to a great
extent, contract out of this process by renewing
the squeeze. The settler, however, cannot,

Consequently, he is bitterly hostile to the
unions, and to Labour as the party of the unians.
Does this make him a True Tory? If by True
Toryism is meant the castration of the unions,
the settler would respond enthusiastically to any
cry of all hands to the knife.

But the Tory Party, of course, cannot raise
any such cry. For one thing it cannot forget the
millions of workers who now vote for it to de-

- fend their security. For another, it can hope to
cope with inflation only by getting the unions to
co-operate; and it will not do that by dec]armg
war on them. i

The settler’s disgust with TOI'YISID, however,
does not stem solely from what he. regards as

Tory timidity, or its vote-catching readiness to -

pander to the unions. There is another reason for
it. Living as he does on an income from which
tax is deducted at source, the settler looks up in
anger. Above him he sees the Wicked Rich. Their
misdeeds are charted in every gossip column.

Just as the organised workers are able to con-
fract out of inflation by means of trade union
pressure, so are the Wicked Rich able to con-
tract out—by means of expense accounts, and
capital gains, and speculations in land, and all
the other ways of making money without benefit
to the Inland Revenue, How numerous the
Wicked Rich really are; how far it would be
worth while, in ‘measurable cash terms, to
grapple with them; whether penal taxes on them
would justify the powder and shot necessary for
the job—all this, to the settler, is totally irrele-
vant.

To him, the Wicked Rich are dodging -in-
flation, and the Tories are letting them do it—
just as they are letting the unions do the same
thing. This is a bi-focal blow that rouses his rage
against Right as well as Left. He has suffered
more or less patiently throughout the 1950s,
hoping that presently the Tories would master
inflation. Now-his patience has run out.

For inflation, so far as he is concerned, is all
that matters. It rouses him now as intensely as
the fear of mass unemployment used to rouse the
class that he has left. If the Tories are to regain
his confidence, they will have to make war on
the Wicked Rich—not as a matter of economics,
but as a matter of psychology. Unless they do,
Orpington will be duplicated throughout the
white settlements of Britain.

largely completed—with agreement on the non-
controversial points—Ileaving the Ministers to
devote themselves in July to an intensive and
hardly interrupted bout of political bargaining.
Others less optimistic (more realistic? or just
more sceptical about such advance without
hitches?) see the experts at work till the summer
recess, a pause for reflection, for Commonwealth
consultation or for diplomatic contacts, and the
‘crunch’ in the autumn only. For some time yet
all prophecy is premature; and, hardly dis-
tinguishable yet never quite dispersed, there
hangs upon the horizon the cloud which might
loom at any time to set both plans and
prophecies awry. Can anyone (even perhaps the
French negotiators, whose skill and good faith
are not in ‘the least in doubt) be sure that le
Général, when he has time to turn his thoughts
to Brussels, will really want the British in . .
or what his terms will be?

"
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Hoggartsville and All

That
!

NE of the fashions now current in
OBritish Sociology, and more particularly

among the left of the Labour Party, is to
sentimentalize working-class life, to paint a
romantic picture of it, rather in the way that the
followers of William Morris romanticized
Merrie England. This way of thinking is not
new, it has its roots in Marxism and the peculiar
growth of the British Labour Movement, but
only recently has it become respectable in
academic circles. After all the Webbs may have
studied the working-classes, and worked hard to
improve their lot, but they never wrote about
them with love.

Hoggartsville is by now familiar to us all. It is
a world brimming over with extended family life,
warmth and neighbourliness, and in this era of
affluence, status seeking and acquisitiveness, it
has come to be considered an oasis of calm if not
quiet. Admittedly the lavatory must be shared
with others, there are no bathrooms, the walls
are damp, the children all sleep in one room with
their parents, and the women are old and tired
before they are thirty—but then Man does not
live by bread alone.

I do not wish to concern myself here with the
accuracy, or not, of this particular view, but to
pay some attention to the other side of the coin—
the dislike of the middle-classes. The deification
of Hoggartsville is usually accompanied by
arguments designed to show that for an indi-
vidual to move from the working-class to the
middle-class is for him to fall from grace, to
leave the Garden of Eden and walk the paths of
original sin. (Bchoes of this argument can be
heard in the debate between Right and Left in
the Labour Party.) A comparison of two of the
best sociological books published recently,
Family and Kinship in East London and Family

\

Hannah Gavron is a young ,sociologist at present
engaged in research among working-class and middle-
class families.
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and Class in a London Suburb, both by Peter
Willmott and Michael Young, reveals the first
book to be glowing with warmth and affection,
and the second to be detached if not openly
hostile. This is not to say that sociologists should
not have preferences or even prejudices. But if,
as they intend, their conclusions are to lay a
base for future social policy, then it is important
to see that these conclusions are indeed based on
fact and not feeling. For this reason it seems
timely to bring this hostility towards the middie-
classes out into the open.

An excellent opportunity for doing this is
provided by a recent book by Brian Jackson and
Dennis Marsden—Education and the Working
Class,* which is concerned with the very real
problem of how to open our education system
to the working-classes. It is a fascinating book,
which, compared to many recent sociological
studies, has the enormous advantage of appear-
ing to be about real people as opposed to a set
of statistical equations. By now most people
will have either read the book or its reviews so
that I do not intend to summarize it in detail.
What I do wish to discuss is precisely this
antagonism towards the middle-classes that the
authors are unable to hide, and which emerges
in particular from two of the central themes of
the book. These are, firstly, that the grammar
school culture is essentially middle-class, de-
signed to perpetuate middle-class values, and as
such is an alien institution to the working-class
child. Secondly, the effect of such an education
is to alienate this child from his background and
make out of him a rigidly orthodox adult
concerned to preserve the hierarchical organ-
ization of society, anxious to forget his working-
class background. Although these two points are
obviously linked, I would like to consider them
in turn,

The authors devote a great deal of space to
describing the grammar school values, which as
they point out are themselves modelled on those

* Routledge and Kegan Paul, 28s.
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of the Public School. They show sympathetically
but clearly how the ideals of team spirit, loyalty
to the house, playing the game, obeying the
prefects, and so on are all quite out of touch
with working-class life. However, where I part
company with the authors, is with their assertion
that these are the values upon which middle-
class people normally build their life. Anyone
who has read the collection of essays—John
Bull’s Schooldays (originally published in the
Spectator) will know that with one or two
exceptions the authors who were undoubtedly
middle-class, if a little unusual, disliked and
rebelled against just those values the authors
call middle-class. Simon Raven in The English
Gentleman contrasts his own experiences in life,
after having been expelled from Charterhouse
for homosexuality, with those of his classmates
who accepted and conformed to the code. Even
allowing for the size of Mr Raven’s ego there
can be no doubt as to who was better equipped
to face reality.

In fact, as has been suggested before, the
grammar school imitation of Arnold’s muscular
Christianity is no more part of the middle-class
ethos than it is of the working-class. It is,
essentially, an aristocratic ideal left over from
feudalism, and, after all, the creation of the
public schools in the nineteenth century (upon
which the grammar schools are modelled) was
aimed precisely at making little aristocrats out
of the sons of the rising industrial middle-classes.
Thus the grammar school culture, which—let’s
face it—we all dislike, is as out of touch with
the whole of contemporary Britain as the
Gentleman whose passing so distresses Mr
Raven. The difference between the middle-class
and the working-class at the moment, is that the
working-class, faced with an educational system
out of keeping with their needs, reject it, while
the middle-class, prizing education possibly
above all things, grab it on the best terms
available.

The Working-Class Child

Now to turn to Messrs Jackson and Mars-
den’s second theme—that of the adverse effects
of a middle-class education upon working-class
children, in particular transforming them from
working-class (good) to middle-class (bad)
citizens. The grammar schools, the authors
demonstrate, by forcing these children into a
middle-class mould, cause them to tear up their
roots, while giving them no guidance as to

20

’

where to put down new ones. The result is that
the children become men and women who are
conformist, who are insecure, who look down
the hierarchy with scorn and up with admiration
and respect, who fill their three-bedroomed
houses with G-Plan furniture—contemporary
but not too modern—listen to pop-classical
music, pretend they don’t like television, and
read Readers Digest. They have become, the
authors imply, typical members of the middle-
class, they have exchanged Hoggartsville for
Orpington, but the cost, the authors say, has
been very high—for one third of the group were
emotionally disturbed.

Several points need to be made here. Firstly
education, by widening the horizons will
inevitably separate a child from his parents,
and this is true of any class, upper, lower, or
middle. No amount of talk about working-class
culture being incorporated into the school
culture will alter this. Also it is worth bearing in
mind the point made by an angry correspondent
to the New Statesman, that the psychological
shock administered to the working-class child at
grammar school is nothing compared to the
shock administered to those who are rejected by
the grammar school and told to remain where
they are.

Crossing the Class-Barrier

Secondly I do not think it correct to infer, as
the authors do, that these people have become
average middle-class citizens. The grammar
school did not teach them to be conformist,
rigid, insecure, and so on; nor are these charac-
teristics in any way typical of the middle-class.
There is after all more to middle-class life than
the lonely conformism of suburbia. Surely it is
moving over the class barrier from working-class
to middle-class that has made these men and
women so uneasy and thus so status-conscious.
Therefore what is to be deplored, is not that they
have become middle-class, but that the process
of so doing is difficult enough to leave a
permanent mark.

Finally, the fact that one third of the sample
were in the author’s opinion emotionally
disturbed, is worrying but not surprising. I am
at present engaged in a small piece of research
among the working-class (who stayed put) and
I have factual evidence to show that well over
one third of my sample is emotionally disturbed.
Estimates of the distribution of neurosis among
general practice populations vary from 10 to



over 50 per cent, but no one who has worked in
the field of mental illness would be surprised to
hear that one third of a given group of people
show signs of emotional disturbance.

All this boils down to the following. The
authors, along with a great many people both
inside and outside the Labour party, would
like to see an educational system which em-
braces working-class culture, and enables work-
ing-class children to be well-educated but
remain in Hoggartsville. I am not so sure that
this is possible. The authors and their sup-
porters feel that working-class culture is
destroyed by middle-class values. I think this
involves a romantic view of the working-class
(after all, no one, not even Hoggart, has ever

really told us precisely what working-class
culture really is), and is also based on a delib-
erate misrepresentation of middle-class values.

The trouble with the British left is that they
unfailingly equate middle-class symbols with the
enemies of the labour movement, socialism and
the working-class. For this reason they must
always describe the prosperous in terms which
reveal their prosperity to be an illusion, which
show the economic victories of capitalism to
involve such great cultural losses as to render
them useless. I do not think we will ever solve
the problems of the working-class and education,
or the working-class and anything else for that
matter, when this attitude of mind is the starting
point for discussion.



Huddersfield Probed

I T is an open secret, 1 think,

that Huddersflelg is

town of Marburton, the centre
of the investigation into the
effects of gtamma_r 8chool edu-

r cation ecarried out by Brian

Jackson and Dennis Marsden
and published under the title
“Education Angd The Working

Class.”

This book, reviewed in our
columns on Friday, hag created
quite a stir, Both Jackson and

{ Marsden are Huddersfield men.
. Jackson’s home ig in Moldgreen.
Marsden comes from Marsh.

They were at Huddersfleld - Col-
lege and are graduates of Cam-
bridge University, where they

| were at St Catherine's College.
Both are in the early thirties
! and themselves have what
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might be called a working-class
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" What We R
Il‘UDDERSFIELD‘S choice in
x‘eading mattes from public
llbrary source‘s} appears to
" reflect. a trend.which has been
appa.rent in: recent years,
. "We prefer non-ﬂcﬂon to
ﬂétion .

This te° re’vealéd in' the 1062-63
réimrt ‘o’ Library Setvices by
- Mr.. R.. K...B; Aldridge, the

g Borough- Izlbmiam

''Phe.HookE:in greatest demand
have a.imost ‘all been non-fiction,
he - says.L and ‘lists the prefer-
ences .~ for the period wunder
review as-follows:

Osbert Sitwell's “Tales My

- Father Taught Me,” Phyllis
Bentléy’s “O Dreams, O Destine-

-, tions,” Brian Jackson and

'Dendfy”~Mirsden's “Education
And The Working Class,” HEdith
Sitwell’s: “The Queens And The
Hive,”- Lord Boothby's “My Yes-
terday, Your Tomorrow,” Cecil
Woodmian Smith's “The Great
Hunger,” and Anthony Samson's
" “Anatomy Of Britain.”
Two - of - thése books, Dr,
Bentley's - autobi and

“Educatiosi’ Apd The Working

Class;” . writte: ‘by two former
pupile .of. Huddersfield College,
have a strong locdl interest.



Dennis Marsden

Extracts from an interview conducted by Paul Thompson
Pioneers of Social Research Series

12-13 April and 17 May 2002 in Emsworth, Hampshire.

Dennis Marsden on Education and the Working Class

Reviewed by Dennis Marsden, September 2006

Origins of Education and the Working Class.

DM (Dennis Marsden): | don’t know. | don’t know how they worked, I don’t know how
the other institute members worked together, I wasn’t close enough, because | wasn’t
there very long, you see. | mean, we went off to do Education and the Working Class in
’59, so this was some time ... and | was only a kind of a foot soldier at that time.

PT (Paul Thompson): So you did quite a lot of interviews...

DM: I did ... for Wanstead, and Woodford And then I did, which I found fascinating, |
became really interested in how much people would tell you, and how easy it was to get
in, chat around and so on, although I was quite a shy person really. But | was also
desperate by that time, terribly interested in that sort of development.

PT: Did you get trained to interview?

DM: No. Not at all, no. They just turned me loose! What | did, though, which was very
important, was, | wrote a letter to Michael Young. To get the job, | wrote a letter to
Michael Young, in which | described my background and how | was coming from the
working-class and so on and so forth, and how I now felt totally kind of displaced from
that, but terribly interested in social life, and | think it was on the strength of that that he
hired us, he hired me, and then later on, I think that was the germ of the idea for
Education and the Working Class.

...1 thought that was really ... 1 used to think people told you the truth, as it were,
and what you got was how it was, until I met Peter Townsend later on, and he kind of
hinted that it wasn’t.

DM: It was kind of meant to be discovering working-class lives... I’d written this letter
to Michael Young, and so Brian said, “Why don’t we do this book about Huddersfield?”
you know, “Change and Community” it was going to be called, and we sketched out what
became Working-Class Community later on, and it was meant to be some of the old
things, brass band, Bowling Club, the pub, Working Mens’ Clubs. | don’t know what else
we did. Plus something about young people, how young people were, the Jazz Club,
which we were members of, and a café, or something like that, a working-class street. It
was sort of sketched out. And Michael Young was at the “Fink Institute”, “having a fink”
as Peter Willmott put it at the time! And so he said, well, he’d consider it, but would we
do some writing? So we actually knocked up a chapter which became “The Working
Men’s Club” chapter, we went and did it. And also, I think Sheila wrote a biographical
piece which I think, I think that’s in. I’m not sure whether that’s in. And I did, | began to
do one on the mill, which became “Life in the Mill”, because | did a job in a mill for
about a month, as participant observation. So, anyhow, we produced, we produce one
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Extracts from an interview conducted by Paul Thompson
Pioneers of Social Research Series

12-13 April and 17 May 2002 in Emsworth, Hampshire.

chapter, I think, knocked together one chapter. Whereupon Michael Young, they’d just
got the big grant from the Joseph Rowntree Memorial Trust, which had just had its Terms
of Reference changed by an Act of Parliament — | don’t know whether you knew that —
but they were tied to housing, and the reason why they suddenly got into all the other
things is, they changed their Terms of Reference, you know, because housing had been
taken over by the public sector at that time, although not since. And so Michael said that
they’d got, I think they got £75,000, or something, which was huge in the 1960s, as you
can imagine. And he said he didn’t want our book, but would we write a book on
grammar school? Which, presumably, partly came from ... he was terribly interested in
meritocracy, and partly from the letter 1’d written. So, and we said yes we would. I think
| said at the Conference last year”, | said it was terribly easy. We bought a tea of halibut
and chips, and then after tea, we kind of got down on the mat and sketched out what the
sample would look like, who we’d talk to. They would be people like ourselves, who’d
been to grammar school — from a working class background - been to grammar school
and been academically successful, and then what happened to them? And it was
interesting. In these days, | don’t think any of us was on the phone, Brian stayed in
Cambridge mostly, | went up to ... I did the bulk of the legwork as it were for it, and he
did it when he came up in vacations, he got a lot of vacation as a primary schoolteacher,
and | did quite a bit of the travelling about, but he did too, to get the people. The design
was that we’d follow up the ones we could get via the parents. And fortunately, because
Huddersfield was very stable at that time, although not since, we could trace quite a large
proportion. | don’t know whether we’ve got the exact details, but what’s really weird as
well is that, without any credentials, we bowled up to the School and got the samples,
you know, even without an introductory letter, | don’t think.

PT: I mean, the whole thing is so different, isn’t it.
DM: You’d have to go through ten ... ten Ethical Committees!

Sampling.
PT: How did you get the idea of sampling?

DM: Oh, that was what you did. The Institute sampled, didn’t it? It was going to be there
as a kind of design for the Education and the Working-Class. You had a sample of people
and you talked to them, basically, and you taped it. That gave you loads of vivid data and
then you wrote about it. But the statistics for education were known at the time, they’d
had their big Social Mobility Studies — Halsey, Floud and Anderson — and David Glass,
Social Mobility in Great Britain. What they didn’t know was what the reality was, you
know, so it was an ideal design for putting in some qualitative research.

PT: And there were some variations, weren’t there, between what Michael suggested and
what you did?

* Dennis Marsden, "The Changing Experience of Researching Family and Intimate Relations" Celebrating
Classic Sociology: Pioneers of Contemporary British Qualitative Research, University of Essex, UK. 5-6 July,
2001
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DM: That’s right, yes. | mean, Brian was very mistrustful of Michael and said, “It’s a
good job we live in ...” you know, we were based in Yorkshire, we didn’t want to be
down in London! And, in fact, Peter Willmott didn’t like Brian at all, and he said, “If you
take my advice, you know, you won’t carry on with this partnership. It won’t do you any
good”. “He’s no good for you,” kind of thing! Which, in some ways, had a certain
amount of truth, perhaps. He could see | was a bit under the spell of Brian. But we had
one meeting, after a bit. Michael wasn’t happy about the design, and so we had a
meeting, somewhere in Bethnal Green, some very peculiar place. It wasn’t the actual
Institute, it seemed to be some kind of café place or something, and I don’t know whether
Brian was ill, or whether he was extremely nervous. He was really fed up and scowly,
very scowly, and said he felt sick all the time. And Michael had two proposals — one was
to leave the girls out, and the other was to make it a random sample of sixth formers,
rather than a working-class sample, which was exactly what we didn’t want, since the
whole focus was on working-class, and a random sample would have given us, what, 25
per cent or less even, of working-class, and mostly middle-class. So that was a sort of
edgy experience, that meeting. But what was very useful out of that was that the middle-
class chapter came out of it. We agreed to do an extra sample, which actually turned out
to be extremely interesting, in terms of what the Huddersfield middle-class was like,
which was very much different from the Southern middle-class, the public school middle-
class. Because they all went through the local Grammar School, which we’d gone
through, there was much less social distance, and there were still very old style, you
know, there were some very interesting people. They were redolent of the nineteenth
century, the Huddersfield entrepreneurs. You know, they were businessmen, they were,
not Coketown exactly, but Hard Times sort, you know, practical. There were some
wonderful people I met at odd times, doing the research for Change in Community, which
went on in the interim, we always still did bits and pieces of that.

PT: What about the girls, though? You didn’t explain.

DM: Well, Michael Young wanted to cut them out, and we insisted that they be kept in,
and he kind of buckled under. There is a myth that they weren’t in. Because Michelle
Barratt wrote somewhere that they weren’t in, and we were accused of it for years after,
much to our annoyance. And she was very shirty when | pointed out, | once met her and
she said, “So, what am | supposed to do? Apologise? I’m so bloody apologetic”, you
know! She wasn’t apologetic at all! But it was, you know, very early kind of intimation
that girls’ lives were different.

Methods.

PT: Can I ask you, when you say “the fieldwork”, so what kind of methods were you
using by that point?

DM: We hadn’t got a method, you see. | think the thing about the Institute that was
attractive but also, | think, an Achilles heel, was that they were, | think they were
determinedly amateurish — in a best sense, rather than the worst sense — in that they, to
some extent, despised academic sociology - which was why it was quite sad that Peter
Willmott had to get a degree and get special coaching - that they’d almost prided
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themselves in not being specialists. Which was probably a good thing, since what they
were doing was not really an English mode, was it? It would be seen, in England, as
journalism. Whereas in America it was perfectly acceptable, ethnomethodology - not
ethnomethodology, but qualitative methodology had been practised ever since the
Chicago School and before.

PT: Yeah. Yeah. So it was more anthropology than sociology, in terms of method, at the
Institute, wasn’t it?

DM: Yes, it was. Yeah. Well, no, it wasn’t really anthropology. You see, it was a survey
method, wasn’t it, which wasn’t anthropological.

PT: Yes, but combined with this observation that you’re talking about.

DM: Yeah. Well, though, they didn’t do much of that, did they? Yeah, we were using
anthropology. But, | mean, that was just ... | don’t know where we got that from —
Zweig, or somebody like that. We just kind of made it ... it just happened, that was the
way to do it. We did interview individuals, but informally — or 1 did, rather.

PT: And you kept a note about them?

DM: | didn’t record them. I think that’s the other thing which we didn’t say yesterday
was that, as Michael Young was priding himself, he got a better record by remembering
what had been said. And you do get something different; you do get something which is
heightened and more vivid and less hesitant, and smoothed out, than by using those little
tape-recorders. | don’t know why they didn’t record I think the tape recorder, itself, was a
bit daunting, it had little spools that went round on top of it, things waved around and it
was a bit hypnotic, and it was about that size, it wasn’t a very big thing, it was quite
small, quite handy, but a bit off-putting. It was a funny colour as well, and we never
thought it would be useful, and we were a bit embarrassed about using it, quite honestly.
We didn’t think you could.

PT: And would you write that up afterwards, or did you keep notes at the time?

DM: I’m sorry to use the turd image again, but it was like a massive turd which had to be
evacuated as soon as possible, either on the day, or I used to make notes, scribbled notes,
and key words and such. I think we prided ourselves on having rather good memories,
but I wouldn’t have liked to check that. But I’ll say a bit more about that. I realised it was
absolutely not on when 1 first interviewed an Afro-Caribbean for Workless, and | realised
that the speech patterns that he used were just so different, with whole words and bits of
sentences missed out, or transposed, and also the emphasis, that | did then begin to record
for that book. But before that, we almost prided ourselves in that method. We had a
kinship chart for Education and the Working-Class, where we filled in the chief kin, and
there were some...

PT: And you also, | remember noticing in Education and the Working-Class, there’s lots
of vivid visual details too.

DM: Yeah, the homes and things.
PT: Yes. Who was doing that?
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DM: 1 think both of us did that, yes. | mean, that was part of the brief, I think. I
remember the potty under the table, that is one of Brian’s, the un-emptied potty.

PT: But would you say you learnt a way of writing up, through working with Brian?

DM: | suppose we did, but not consciously. We kind of swapped ... | did the first
interviews. | was sent away to do three pilots. One of the pilots | did on me, which was
rather fun, I’m afraid that | began my career with fraud, I produced a version of an
interview with myself, in which I describe various kinds of puzzlement, and even put in
gestures and pauses, and things like that. And they said that was a very perceptive
interview! Not surprising! But then there were another two which were done on people, |
don’t know where we got the people, but | remember Brian being terribly excited by the
stuff. So we did reflect backwards and forwards.

PT: And in writing, was that very much a joint thing? The process of writing?

DM: Yeah, it was kind of to and fro. I think, in the end, if you look at the vision, and you
look at the kind of life that is celebrated most, it’s nearer to what Brian’s was. And my
end is ... I think I was more the middle-class end anyway, I think I did more on that, and
I did more on the school leavers bit. But also, the pain, the pain end was my end. The
man who’s going to jump off the balcony, and all his friends down at the bottom, saying,
“Jump, Henry, jJump!” That was a very close friend of mine, and we were in that sort of
alienated group, we’d have been the centre of that alienated group. In fact we could have
been in the sample. Some people would have put themselves in. But in terms of vision, |
think it has the kind of vision that | wouldn’t have arrived at, in a way, from where | was
in Huddersfield. And you get some of that contrast if you look at the difference between
that and Breakthrough. Brian was writing Working-Class Community, and that’s, really,
if you look at Brian’s life, he partly never got out of that. It’s a bit like, Michael Young
was a bit sentimental about the working-class, but, in a way, | think Brian was a bit
sentimental about it there. And he certainly was in Working-Class Community. Yet those
people were there, at the best, that working-class, that idealistic ... you know, the man
who remembers when you’re in the higher places, that Mr. Bleasdale, | think it is, that
that sort of idealistic working class man was there in the sample. | think they may have
more emphasis than some of the others, the more vicious end, as it were, or the more
middle-class end. Really, the shading is more weighted towards that. It’s all in there. |
think, in that sense, we were an ideal combination; | was more towards the respectable
end. But | remember they were expecting, the Headteachers were shocked, the
Headteachers were violently hostile to the picture that’s produced, when we did go and
talk to them about it. They wanted to suppress it and all sorts; they couldn’t believe that
this was how people in their school felt! So it was quite interesting in that respect —having
given us a free run, and we got in and got away with the data, as it were, and then written
it up.

PT: So how did you get round that problem?

DM: We just, | mean, we got the data, but we went to the schools, we got lists of parents,
they got the School Registers out. At that time they had the parental occupations in, so we
copied out all the ones that had got — between certain years —who’d got working-class
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occupations for parents. We then went to the addresses they gave, and traced them as far
as possible, and got a very high proportion, because they hadn’t moved, because it was a
very stable population, as | say, in Huddersfield, at the time.

PT: But when the schools objected, what was your line then?

DM: Well, they couldn’t do anything then, could they? I mean, it was a bit tough, you
know! Yeah. | mean, Brian, interestingly, Brian had been given a reference, by the
Headmaster, to take to Cambridge, whom he hated and the Headmaster hated him, he
steamed it open and found it to be unfavourable, like, “Do not accept this student...” |
don’t know what it said exactly, he then took it to the Headmaster and handed it back,
and said, “I’m not having this”. And he thinks it’s partly because he didn’t have a
reference that St. Catharine’s let him in, because they thought he was a bit unusual,
compared with the sycophantic kind of reference that people like me took. And he had a
rather prickly relationship with St. Catharine’s, too.

Contemporary thoughts on Education and the Working Class.

PT: Yes. Well, we can talk about that later on. But there’s one thing, | don’t know
whether you want to talk about that now, or tomorrow. You’ve talked about the process
of writing Education and the Working-Class, but you haven’t really given what you think
about the book now.

DM: 1 think it was an extremely good book, and I think it was a book of its time. | think
what’s amazing is it had such an enormous impact with such a very small sample, but |
think it convinces at the level of myth, rather than fact. People set the ‘A’ level question
is, “Criticise the methodology”. That’s nit-picking. It’s not about that. It’s got a kind of
emotional truth, and captures a moment.

PT: But when you say it succeeds at the level of myth but not fact, what do you really
mean?

DM: Well, you couldn’t possibly base any kind of scientific conclusions on that sample
of eighty-eight from one area's Grammar Schools. But it’s never been repeated, and it
was enormously successful, it sold hundreds of thousands — although we never made any
money out of it. So, at some level, it must be emotionally convincing, it must be
coherent. It has a coherent argument, and it performs, | think, one of the ideal functions
of qualitative research, which is to explain what’s going on. When you’ve got large data
sets with fairly striking messages but you don’t understand what it is, or, at least, you’ve
got the wrong idea of what it is, it gives you a different explanation of what’s going on.
But it also works at the level of novel, I think; it communicates people, through people. It
gets pictures of people. Which is, you know, that’s always what | thought that Peter
Townsend has lost!
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I must thank Paul for giving me this stimulus, to think through my last 40 years of
research. Education in the Working Class was written in 1959, | realised with a shock! |
like the idea of being a pioneer of qualitative research sociology too: it rather appeals to
me. Perhaps | can evoke a thought provoking episode at a recent conference. | was
queuing for the loo one night, and a woman came up to me and said, “Didn’t you used to
be Dennis Marsden, who wrote Education in the Working Class?” And | agreed, “Yes, |
was”. But I felt, internally, “Well, I’m not really that Dennis Marsden any more!” And
the sense of strangeness increased when | went to a session later on, on the period of the
1960s and education, and, | tried to correct the speaker as to some information that she
was giving out, and she turned to me and she confronted me, and said, “No, I’m sorry.
You’re wrong”. She said, “I’ve researched this period, and it was as | say. 1I’m afraid

you’ll just have to take my word for it”.

This raises, two sorts of questions, or two sorts of thought. One is that | used to be much
more famous than | am now, and I’ve had this Education and the Working Class as a
millstone which | acquired at the beginning of my research career, so a famous evanscent.
But the other thing is, of course, how far can you believe what qualitative research says?

Can you believe what they say?

I’m going to revisit about three bits of work, some, as | was just saying to Janet Finch,
“pre-Feminist”, if | can use that phrase, and some are very definitely post what’s
happened in Feminism. But all my work has been, apart from one or two deviations,
about family and marriage. It has all been qualitative, but done with rather different kinds
of approaches, so | want to pick out methodological moments of how and why, why |

changed. It’s really creating a kind of narrative out of contingencies, a social construction



of a career that doesn’t really have this kind of coherence. It’s also giving a bit of a
context, which was lacking when my data was plucked from my reluctant grasp and put in
the Archive as | left Essex. And | draw a little on what various people have said
throughout this session. | began with quite a coherent talk, and it’s finished up a kind of
mass of Sellotape and whatnot, from trying to write in what various people have said. It’s
going to be a sort of “owning up”, but I’'m afraid not a very deep one. To begin with
Education and the Working Class, which is about family - although it very nearly wasn’t.
Brian Jackson and | grew up in Huddersfield at the same time, myself from a respectable
home-owning, teetotal, chapel-going family, Brian from a Council estate, much more a
rough and ready lifestyle. So, in a way, we had a lot going for us as a team, insofar as we
could cover the whole of the working class, or quite a large chunk of it, in terms of
perspective. We went to the same Boys’ Grammar School in the 1950s. But we didn’t
come together until we arrived, accidentally, at the same college in Cambridge, 1951-
1955, and we both experienced the acute tensions between our home lives and our
university experiences.

Our response, though, was not Education and the Working Class initially, it was to about
doing a community study, which were all the go at the time, although, in fact, the
community studies were were very often family studies, as some of them made explicit in
their title, some not. But ours was going to be brass bands, bowling clubs, work in the
mill, Working Mens’ Clubs, the purpose being to show that life wasn’t changing as
quickly as the media pundits had it, you know, “We’ve never had it so good”,
embourgoisement and all that, we didn’t buy it. And, indeed, we went to see Richard
Hoggart, and L.S. Lowry, the painter, who also celebrated the survival of the traditional
way of life. Coming out from National Service in 1957, the Institute of Community
Studies work caught our imaginations very powerfully, and I got a job as an interviewer,
knocking on doors in Dagenham, Woodford and so on. It was quite good experience as a
beginning, but we also tried our proposal for a community study on Michael Young, .

Michael, however, was either writing, or had just written, The Rise of the Meritocracy,
and was obsessed by education, and 1’d written to him, a kind of autobiographical letter
when | applied for my job, describing my plight as being a kind of déraciné working-
class person who didn’t really know who he was, or where he was, and that may have

influenced Michael, to ask us to do research on education, rather than this rather abortive



community study. The only thing we did was, we negotiated with him to include girls —
he wanted to leave out girls. He also wanted the study to be a random sample of grammar
schools, which would have given us two-thirds working-class. We weren’t interested. So
we compromised. We kept in girls, he allowed us girls. We did mostly working-class,
but put in a small middle-class sample. And this is actually very useful. It’s very useful
to have that antidote, or that counterpoint, to working-class life. Again, | dipped into
autobiography. Michael asked us to do some pilots or something. | interviewed myself, |
produced a fake interview where | was both subject and object of the interview! And as
IS very common now, but wasn’t then, | interviewed a couple of friends as well. The
eventual design, of course, was much better than the community study for answering our
purpose, which was to ask, “How far is our experience of tension generalisable to a wider
group of working-class pupils in our situation?” In retrospect, our view of research was
extremely naive, and thank goodness it was, in some ways, or we’d never have done it. It
was astonishingly easy to do. After a treat of halibut and chips, we felt as though we’d
won the pools, to get this job! We designed the study on the carpet, one evening. It only
took about an hour or something. It was to be a sample of working-class boys and girls,
traced by their parents, still resident in Huddersfield, with our equivalent to ‘A’ levels,
Higher Second Certificate, our own age — 25, at the time. Although it was 88 individuals,
which is quite big as qualitative studies go, although not as big as Peter Townsend’s, for
example, the sample was criticised by the press at the time, as being not adequate. But
the curious thing is that that book had an enormous impact. Partly because it was written,
as Michael Young recommended, to be available to general readership, and, indeed, it
went into Penguin very quickly after that. But also, I think, because it operates not so
much as data, but at the level of myth, a myth which spoke to the times about loss of

community and so on, which fitted very well in the 1950s.

A curious thing, in terms of autobiography, was that although we told the reader that we
wanted the reader to look at us looking at our colleagues, in fact, we gave no information
about ourselves. We didn’t put ourselves in the sample, although we could have been. It
wasn’t until much later, I think about eight years later, that | wrote an autobiographical
note, in response to an invitation from Ronald Goldman, to a book unfortunately called,

Breakthrough. Brian did not contribute on that occasion.
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VII

. DENNIS MARSDEN

Sociology Research Officer, University of Essex

In 1951 at the age of eighteen I was the first of my family ever
to go to Cambridge. Subsequently, Brian Jackson and I traced
88 ex-grammar-school pupils of about our age, who like us had
come from working-class homes in Huddersfield. We asked
them and their parents to describe their education and changing
family relationships, and we wrote a book about these experi-
ences called Education and the Working Class. The story of
my own education repeats some of the main themes of the
book, perhaps linking and highlighting them in a slightly
unusual way. However, in the present volume of essays I think
it’s worth making the case again. The working-class child who
gets through the education system by the conventional gram-
mar-school route is frequently the subject of unusual forces
agdlcircumstances. ‘And he may become a puzzled and insecure
adult.
- My aunts found A4 Taste of Honey appallingly immoral,
Saturday Night and Sunday Morning remote but more recogiz-
- able. They belonged to a respectable, even Victorian, family of
a type which tends to be overlooked in these times of Hoggart
and Sillitoe. My father would recall how, when he was a child,
on Sunday they were never allowed to sing a comic song or tell
a joke, and how he himself had been brought in and made to
stand at the cellar head for two hours because he had called
somebody a devil. On Sunday evenings they would assemble
for singing at the piano. Propriety of behaviour and thrift.

with both money and feeling, were the roots of their respecta-
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 bility; keeping up appearances, keeping up one’s standard of

living, looking after one’s money, keeping a tight rein on
emotion. Deferential, upward-looking and prim, the family had
initially at Jeast a strong belief in the virtues and rewards of
hard work, and a powerful sense of guilt and personal

salvation. Below them, all around, was a rough working-class .

whose downfall was drink, a2 menace to both morals and
pocket. _ ‘ :
The seeds of respectability were there in my grandfather’s
day. He was a gas-meter inspector, not a great job, but one
with some status and security. My father, his twin brother and
five sisters were all born in a village suburb of Huddersfield,
and until comparatively late in life never moved out of a radius
of half a mile of one another. They nearly all worked in the
mills as menders, spinners or weavers, but they eventually
achieved minor supervisory posts, or met and married through
their religion thrifty men who bought their own houses and

-usually other houses besides. Yet they were staunch Labour

supporters, wavering only very little towards the edges of an
old-fashioned Liberalism. If they did in any way identify with
a higher class it was not the body of local burgesses or the small
mill-owners and tradesmen with whom they had to do each day,
but some remote professional or even higher class whom they
never saw. They were nonconformist by tradition, although in
fact more of them were church members than chapel, My aunts
fived a tich organizational life centred on the church and
Mothers Union, and through this they had a wide range of
contacts. Sometimes they met socially their children’s teachers,
even head-teachers. There were, however, limits strictly set as
to how much and in what way one could participate without
attracting a charge of social climbing.

My father had a small, shy talent which was crushed by the
circumstances of his upbringing and working life. He was a
brainy boy, and recalled often with wry pride that he used to
get nine out of nine on his school reports, three for reading,
three for writing, and three for arithmetic. More than once
an essay of his on ‘A Loaf of Bread’ or “The Adventures of a
Penny’ had been so successful that he was taken into the upper
school to have it read out. Unfortunately, when my father was
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only five his father died, and left my grandmother to bring up
a large family as best she could. There was no possibility of my
father sitting the scholarship, even though his older sisters must
have been working by then. At thirteen my grandmother took
him to a local mill and asked them to set him on: ‘He’s a poor
fatherless lad, and Ah want to do t’best Ah can for him’. The
best they could do was five shillings a week, sweeping up, fetch-
ing fish-and-chips for the older men who could afford them,
and doing all the most boring jobs in the mill, such as reaching
in, hooking threads over the end of a tool which someone
pushed through the comb in a loom. As the experience-caine
across to us children in my father’s description the parallel
was with the blacking factory days of Charles Dickens (in
David Copperfield which incidentally, along with Martin
Chuzzlewit, my father won for a Sunday-School prize). The
acute consciousness of a wasted life, the bruising and blunting
of a shy personality by the rough world of the mill, became the
more unbearable to my father as he never got away from that
world or even that particular mill. Not altogether joking, he

would say for the shocked amusement of the rest of the family;,

‘If Ah’d known then what Ah know now, Ah’d have thrown
meself in ¥cut’ (canal).

A tougher, more resilient, more adventurous man might have

risen above this. He did try to break out. As a young child I

recall his neat drawings of lIoom gears and shuttle mechanisms
from his Tech. classes. He also learned cloth designing. But the
depression further handicapped him when, with a young family,
he was prevented from changing his job from the small mill
where he worked fo a larger place with more opportunity for
his. skills. As it was, his efforts merely resulted in his being
given still more odd jobs to do without him attaining any one
outstanding skill. Before I went to grammar-school these Tech.
classes stopped, as in the evenings a more than physical weari-
ness would overtake him. I chiefly remember him spasmodically
reading, dropping into a doze, waking to listen to the Home
Service. In his middle forties, he looked desperately round for
an escape and contemplated a panic emigration, to Cumbez-
land, to Devon, or to Norwich. He was offered a partnership
in a firm, but he hesitated too long. After that his working life
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was a slow decline, made bitter-sweet by our success at gram-

" . mar-school. -

" My friends who met him in later years would have found it
difficalt to imagine his earlier reputation as something of a
deep. freethinker. The shelf at home still holds an Esperanto
dictionary. He had once given a paper on Malthus to the chapel
Young Men’s group, and for a time he was a chape] trustee.
He was a member of the committee of a Refagee Relief organiza-
tion, and also of a Friendly Society. Yet, ironically, as be saw
his children enter (as he thought) a less socially-trammelled
world by means of education, his own confidence ebbed and
his sense of impriscnment grew.

‘He still remained, in a dulling routine, surprisingly literate.
He read Hardy, Conrad, Galsworthy, Jane Austen, Dickens,
the Brontés, and a host of others. When we went to school he
found a limited delight in poetry, from Palgrave’s Golden
Treasury and a curious volume called 1001 Gems of English
Verse. He admired particularly the famous bits from Shakes-
peare, for their high diction and, as he said, deep thought.

Regularly we all went to the library, and if what my mother

read was usually something romantic, at least it was in a library
book, so the joys of a good read were early and constantly
impressed on us by example. This literacy ran through the rest
of the family. My father’s eldest sister could occasionally win
national crossword puzzles, and wrote letters to the papers.
My father and mother had met through chapel, my mother

‘having come down from Cumberland into service in the house

of a big mill-owning family. The widows and spinsters of the

house had strong financial and spiritual links with the local

chapel, and all the servants had to attend service there three
times on a Sunday. After chapel, suitably chaperoned by a
plain friend, my mother and father would walk out. Typically
their courtship was long and cautious. My father was thirty-two
when they married, by which time they had amassed enough
capital to buy a house, and my mother had delivered an ultima-
tum that she could stand the big house no longer. Her family

. come little into the story of my education. Having been thus
- -gevered from her source of growth, she lived out her life very

intensely through us children. Our month-long visits to Cumber-
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land once a year were like a foreign adventure -into a more

and easy world of council-house dwellers and hard drinkers.

or my mother’s relatives were in some ways the warm embodi-

ment of that harsh, indigent image which the Marsdens had
- . made of the rough working-class.

To a child at the younger end of the Marsden famﬂy, life “
was cosy and protected. True, there were the occasional dis-

appointments—a tricycle, when what one really wanted was a
proper bicycle with a chain—but we were well fed and reason-
ably dressed. We were too young to know when my father’s
wage was unforgettably (and unforgivably) cut from three
guineas to three pounds a week. I and my brother ate our meals
at table with our parents, beneath a picture entitled, I think,
The Puritan’s Dilemma, showing a man in a tall hat tori
between bread and red wine offered by two serving women.
On Sunday afternoons we walked through the countryside or

looked at Victoriana in the local museum after Sunday School.

Sunday School calls up memories of the dreaded anniversary,
sententious addresses by fat ladies and gentlemen; chapel
bazaars with bran-tubs, and concerts where men sang coinic

songs and ladies sang excerpts from Handel, Our whole family

had a tightly reciprocal visiting pattern. There would be formal
teas between different aunts and uncles and children, with an

‘inflexible menu of salad, tinned fruit and cream, and cakes,

cake-baking carrying much status. Parties at birthdays and
Christmas times. had games such as ‘King William® at first, but
later we had brain-twisters, jumbled words, ‘Country, county,
town . . ." spelling bees. Then the newly-fledged grammar-school
pupil could shine, and the younger hopefuls polish their verbal
~-gkills. There was no conscious preparation in all this, but how
perfectly these games must have dovetailed with the scholarship
examnm.
Although we were a reading family, our bed-time story would
be perhaps a reminiscence of naughty Harry Appleyard climb-
‘ing out of the back window when the police came to get him
for pinching apples, or some other story of misdoings calculated
to thrill a well-protected child. In bed and in the talk at family
"parties the picture of family history and myth was built up.
One ancestor was Black Alf, a stern lay preacher. Another was
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real aristocrat: like many other families we should have been

~riding in our coaches, for according to the story my great
" - grandmother was the beautiful but wayward daughter at a
~large house and she had eloped with a Marsden gardener. All
+day long she would sit in her gown and never do a hand’s turn,
*“for she knew nothing of housework.

-I used to wonder if this was why my eldest annt spoke with

p 'what we all considered a neutral English; she spoke ‘nicely’ and
. 50 did her children, somehow the way people in a state of nature

would talk. But possibly it was a spell of some years as a

. children’s nurse which had left their mark in deference and
.agpiration. At the other end of the speech scale was my father’s

brother, a rough diamond who spoke more nearly standard

~ Huddersfield-workman than anyone else in the family. He

learned comic monologues about Albert Ramsbottom and
Pendleby Pit. At family parties there was a curious tension
between him and the prim young high-school girls who wanted

‘. to recite ‘Bunches of Grapes’, by Walter de la Mare.

My uncle’s comic role, was paralieled in the family’s treat-
ment of those members of the rough working-class with whom
they had face-to-face relationships. We laughed with a slight
shock at their apparent fecklessness, violence or the directness
which to us bordered on rudeness. A Barnsley branch of the
family were miners, mighty drinkers and fighters, and one
popular story was how it took six policemen to get Great Uncle
Ratcliff to jail. Black beer shandy was the nearest we came to

~real beer at our family parties.

One uncle was a member of the Huddersfield Choral Society,

“and every year he could get tickets for several relatives to hear

-a performance of ‘The Messiah’. So it was our ‘Messiah’, and
we felt at such times that the eyes of the musical world were
on our Huddersfield. Handel led the younger members of the
family into appreciation of other music, although our elders
remained curiously frozen to this one work. The Bront&s were
‘a literary counferpart of our musical stake in high culture.
Most of the family had probably read Wuthering Heights or
Jane Eyre; but somehow this was irrelevant. To go and have tea

-at Haworth village seemed in itself a literary experience, all of
a piecc; with hearing Wilfred Pickles read ‘Wee bonny brid’
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on the Home Service. Imperceptibly this culture fused, via
. Yorkshire, with the Yorkshire branch of Royalty at Harewood.

Now out of all these adults in my father’s generation, only
one had any secondary education and that was at Central
School. Yet out of the children who made up my generation
only one failed to pass the scholarship, and she was paid for to
go to commercial school. The rest went mostly to grammar-
schools, although three of the boys ten or fifteen years older
than me went to technical school on the advice of middle-class
church acquaintances, The eldest boy of all, who went to
grammar-school, later gained an external degree and quickly
rose to become a senior Civil Servant. One of the boys who
went to technical school eventually became a teacher through
financial support from his parents. Later, another boy in the
family was paid for, initially, at university after he had made
the double mistake of leaving grammar-school at sixteen and
studying the wrong subject at the Tech. for two years; he
became a doctor, Three of his four sisters became nurses:
one of the nurses is now Health Visitor in charge of a region;
another sister married a doctor, The fourth sister married a

high-grade Civil Servant. Two other girls in the family became.

teachers, and married feachers. A girl history graduate became
- a regional Child Care officer. My brother after graduating has
become an electronics engineer. I was next to the youngest in
_ this generation and I reached Cambridge.

Looked at in another way, five out of the fifteen children
gained degrees, another three reached training college, and
nearly all the remaining girls took nursing courses to an
advanced level. In the next generation some children are already

~ at public and direct-grant schools; others may go. One of my
cousins tried to send a boy to Eton ! '

My father didn’t exactly choose our primary school, but
when upon marriage he bought a house in a very mixed area
-he invested his money better than he knew. We were in the
catchment area of a most ‘successful’ school. The district shaded
rapidly from back-to-back houses (with outside toilets, no bath,
and a cellar-head kitchen), to suburban ‘semis’, and again to
corporation houses. We had an inside toilet and bath in our
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small terrace house, but about half my friends had no such

facilities. In our front street lived both our first infants teacher
and the man who was to become our last sixth-form master.
Children born near the centre of town by the gasworks thought
our district decidedly ‘posh’. Yet our house cost only £500
when new. -

The local school was so successful because it crammed its
pupils. One of my earliest recollections of lessons is kneeling
at a bench when I was six or seven with the panicky conscious-
ness that I was required to write a story. Perhaps I read too
much into the incident, or gave the wrong slant. It is vivid for
me because it catches the pattern of my later education, when
like over-cultivated land too much production was extorted
from me for the amount of food given to the vital centres.

At this time my mother’s employers were on visiting terms
with . the heads of the grammar-schools which my cousins
attended. But this visiting was very different from ours, for

although the employers were kind and took a strong interest in

me right up to university, tea at the big house was an awesome
occasion and we felt poor relations. What impelled me towards
grammar-school was not this glimpse of genteel life nor any
concrete ambition for the future. It was fear of the bigger
working-class  boys at the elementary school, Juniors had to

- pass through the ‘Big Boys’ department during the vital two

years before the scholarship examinations, and here discipline
was much tougher and more brutal. Totally enveloping those big
boys was an air of violence largely of the teachers’ making, for
the school’s grinding routine of testing had to be imposed with
the cane and the fist. At eight, boys and girls were segregated;
and 1 did not again have an easy relationship with a girl until
I was twenty. Arithmetic and spelling tests absorbed the atten-
tion formerly held by -crushes. Though I knew my immersion,
in this world was to be only temporary—my brother having just
passed for grammar-school—it was traumatic. I tried to stay
away from school. Each week we were rearranged according
to test results, and I sat always in the top three, but no one
could avoid the wholesale caning of the last year. When the
scholarship came it was an enjoyable release, .

My father bad time off work to take me to the grammar-
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school. Yet in this proud moment I had a sensation which has
come to me again twice in my education. More than sheer
loneliness, I knew what a mountaineer feels on an exposed
climb. My three best friends bad all gone to other schools.
Equally promising with me, Jinimy was an orphan so he went
automatically to the technical school {a fact, by the way, that
did much to fix the knowledge of that school’s lowly position
in our minds). Malcolm’s mother wanted him out working,
so he also went to that school. Bobby passed on a different list
from me and went ‘to the third-choice grammar-school. He
became a mill worker. I have scarcely had any contact with
him since. .

After a while, T regained a nervous equilibrium, though few
could ever have been really comfortable in that grammar-
school. Nobody caned me. They didn’t need to, for the demands
of work kept us on edge, particularly the top five or so. We
were trained on a four-year fast course by a system of fort~
nightly marks and testing in every subject. Good work was
rewarded by a half-day holiday. Then—poor caged birds that.
we were—we experienced infinite loneliness at being out of
lessons for an hour or two. :

Those first years at grammar-school must have been times

of hardship for my parents. They had to buy books at that
" time in addition to the uniform and games equipment, My
-mother went back to work, to pay for these things as it appeared
to me: in moments of stress later she would say, ‘T should
have made you leave.” But there never seemed any alternative

to grammar-school. Difficulties in no way weakened our resolve, '

though they did deepen my sense of obligation. My repayment
was to sit ever longer over my homework (with the wireless
very firmly off), while the tight little circle of dozing father and
ironing mother grew tighter, and so did the pressure for
success.

After the first few months my father couldn’t help me with
school work. But my .brother close. ahead of me at school
became a substitute middle-class parent and the sort of guide

he badly needed himself at several stages of his school life, As

the first child in an unfamiliar sityation he seems to have
escaped some of the pressures which bore on me. His strong
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Gentific curiosity got him through school, but he was less
amenable to bullying in subjects which didn’t interest him. Also
he-had trouble with languages, where more outside help would
have been useful. About the third year he slipped from a pre-
carious position in the A stream to the B’s. This was obviously
humane action on the school’s part; and subsequently my
brother was overlooked in the grooming for Oxbridge and quite
éasily achieved his limited objective of a scholarship to Leeds.
But:-to my parents the move downstream was an occasion for
tears, Tecriminations and bad temper, a very powerful object
Jesson for me had any been needed. My brother had to belp me
with languages, for early on I took a Latin test having no con-
. ception- of vocabulary, number, declension, case, gender Or
.- conjugation, and I got nought out of ten. That same evening
. my brother was forced by my parents to persevere with me
~ until T.had a working basis for learning the subject. I could
. fever have asked the teacher. Possibly this help, as much as
. anything else, was crucial in keeping me in the running for
- - Cambridge. ' o
" The art-mistress noted that I wouldn’t use my imagination;
"but the whole school, the whole town and region, were geared
1o the ‘sciences and technology. Most teachers lacked the will
" and technique to tap the inner lives of their pupils. In the A
" stream we dropped art very early; but the C stream contmt}ed
" with it, and this impressed upon us that such subjects were f1:1113.
I became a rote learner, and the few subjects demanding i¥1s1ght
or personal vision came to appear unpredictable, Like slinging:
mud repeatedly at a brick wall in the hope that some of it would
stick, I read David Copperfield five times all through for School
" Certificate. Then 1 felt vaguely cheated when English Literature
‘and History were the two subjects in which T failed to get
. distinctions in that examination.

T had distinctions in all my science subjects. My brother was
already reading science. The school’s senior teachers and
sixth-form masters (who, incidentally, lived within a stone’s-
" throw of my home) were a chemist and a mathematician. I felt
that arts subjects Jed merely to teaching. Five out of the top
six boys in the A stream, including my two best friends, took
science and maths. in the sixth form. So although I had no
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deep interest or involvement, as opposed to dexterity, in science
it seemed the only possible choice of course.

1 was forced to recognize the weakness in my position early
in the sixth form during a rbathematics lesson. The new teacher
began by telling us that we were together on a different footing
from boys lower down the school. We were here as students,
not schoolboys. We were here because we wanted to learn.
In that instant my path visibly narrowed. I looked round and
noted how very few of us there were. I realized that I was there
for many reasons, not least among them sheer inertia, obliga-
tion to my parents (and to teachers as the most successful boy
of that year), and fear of leaving school. But a real desire to
learn mathematics and science just was not among them. I

found the work possible, but more and more difficult as I got ..

further up the school. _ .
Again I recovered, but the heights now seemed more verti-
ginous. I became conscious of my accent for the first time. 1
had no friends other than those I saw in class each day. And
here the field of friendship was limited by a sort of jealous
competition for the attention of masters and for the reassur-
ance of academic superiority. (Many years later when my chief

tival—making his escape from a narrow education—was killed

"in a climbing accident in the Himalayas, I was shocked to dis-
cover a sense of relief.) At first my mind had not been fixed on
" University. In spite of that grammar-school was always a state
of waiting, almost of suspended animation, a kind: of monastic
novitiate. Only one of my close friends had any sort of rela-
tionship with- girls. For the rest of us sex was confined to
fantasy or lone visits to American musicals, which involved me
very painfully at times. My brother’s demotion was attributed
by my parents and the school to his youth club. And relation-
ships with girls were officially frowned upon apart from the
carefully organized debates and inter-denominational sixth-
form conferences. In our case, discouragement was hardly

necessary. I was emotionally frozen, and sex came to have two

aspects for me. It was a danger to academic work. And miore
than that it was lower-class. The friend who knew gitls lived
on .a notorious council estate, and central-schocl boys whom
I met at the town swimming-club also had girl friends. They
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seemed more confident and complete; yet all the time I felt that

- T-was Grammar-School and my day would come.

I joined no societies at school apart from the music f;lub,
"and ‘went on no school trips. I excelled only in the h1gh1y
individualistic and very lonely sport of competitive swimming,
where my approach was curiously similar fo that of sch?ol
work. Against the odds—I feel rather as a long shot which
didn’t come offi—I was made a house captain. But I developed
serni-psychological ailments which kept me away from school
for the odd morming and precluded my entering for athletic
sports or attending house-practices. As far as that side of school
went I had a slipping clutch. When my Cambridge reference
" from the headmaster described me as 2 loyal member of the
school, T felt peculiarly depressed. On reading i}he phrase I
discovered that I actively didn’t want to appear in That light.
As my life itself was held in abeyance during the sixth-form,

so expectations of university built up. It slowly became clear
that Oxford and Cambridge were what that school was about.
I began to understand the message on the honours board in
the gym, the achievements of Oxford and Cambridge scholar-
ship winners which we read every day of our school lives as wo
waited in assembly. My father treasured up a 'remark, culied
from one of the parent-teacher evenings which he always
attended, that I ‘should try for the highest honours’. “You show
Jem, Dennis lad,” he would say to me, now that we realized
what those honours were. He would frequently come to look

“+.at me almost proprietorially as X worked {now in the front-

-room). This was a family effort, yet the divide betwecn us was
“growing. My father began t0 make jokes about taking me fora
‘walk to get to know me beitter. He must have sensed my lack

£ enthusiasm for the work which roust follow my studies.

. “Beyond University I couldn’t see, indeed dared not and felt it

. unnecessary to look. One bad to give an answer {;tnd ?nine: was
. that T was going into industry. This seemed to satisfy inquizers,

.and in a grimly final way satisfied me. Tt also chilled my spirits,

. conjuring up a picture of the local chemical works by the dirty
' river ona wet day.

When 1 first went up to Cambridge for the scho]a.rsbi_p exami-
' npations, the sheer isolation defeated me. I was quite alonc
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from my school in a very old room in Peterhouse. The week A
. of exams passed in almost total silence; a week of watching

other candidates rubbing up acquaintance; a week of wonder-
ing about the very confident looking owner of the rather gloomy
room, who appeared on several sporting photographs hung
on the walls; a week of dining in the old hall out of shiny
metal dishes on highly-polished, clothless tables. My failure to
win even a place was at once a disappointment and a relief.

However, St.Catherine’s College held its scholarship examina-
tions two months later, in the schools themselves. As we had
been taught from the entrance papers for almost a year, this
time I was able to pull off all the old tricks. I won an Exhibition
and during that last few months of the sixth-form, basked in
the glow of being one .of nature’s elect. We very few open
award winners were in one way the school’s only real successes.

Cambridge was all my parents could have wished. They came
to see me during the second Long Vacation and found supreme
happiness sitting on the Backs looking over the river and
towards King’s College. For my father, Lord Mauleverer (of
Billy Bunter and The Magnet) might have walked that Tawn;
Tom Brown must have been there, and the Fifth Form from St.
Dominic’s. He had read The Adventures of Mr. Verdant Green
at Oxford, and saw that I had a ‘gyp’ (as Verdant Green had a
‘scout’). He imagined how my gyp would shake his head and
say (as Verdant Green’s scout always said), ‘College gents will
do anything.” All T could say—and I said many bitter things—
couldn’t convince my parents that that powerful Cambridge
image of my father’s schoolboy reading wasn’t my Cambridge.
“We’ll have to start learning to talk proper now,’ my father
would quip, not wholly joking. How I writhed when he asked

me, not completely facetiously, how soon Lord Mauleverer -

was coming home with me! How I ranted when my parents and
family listened to Union debates on the wireless, watched ‘our
boat’ in the Boat Race, or waited eagerly for ‘our team’ to

score in the Varsity Match! To no effect. Actually, the only -

Public-School friends of mine they met seemed to them comic-
ally distasteful. But they never lost their dream. I came slowly
to accept that when I questioned it, just as when I expressed
my doubts about a scientific future, they became frightened,
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wrt or puzzled, and said that 1 had a funny attitude to

T was probably the more bitter n self-reproach because for a

.while T had enjoyed the status in the family which my Cam-

bridge place had brought me. Everyone was very proqd of me,
although there was a slight edginess about close relationships.

“ ¥t-was a compliment to say that Cambridge hadn’t changed me.

They would look at me guardedly, testing me out: ‘I expect
;you'll be a Con. (Conservative) now, then,’ not altogether

% i bling, uncom-
accepting my assurances to the contrary. Ina fum
-*prehgnding way I tried to enter the Cambridge world for them.

or after waiting so long and working so hard, if this was

“io be the reward I felt T must make shift and grasp it. So I
- forced myself to take some excruciatingly embarrassmg dmj.cgg
. ~lessons. I carefully positioned myself near the prettxest girl in
" the class during physics practicals, L used to write home about

“how many times I had given of received coffee. I seriously

- considered joining the Union. 1 had some vague notion that it

was as important in Cambridge life as the debaters themselves

- .thought. 1 rowed, and went to a boat-club dinner, Jearning

uncomfortably how to drink. I made a point of taking tea at

5t isi May
% the cruising club once a week. I felt 1 qught togotoa
.. Ball, and wondered how I could help with the Rag. I bought

The Night Climbers of Cambridge, apd it gave me a curious
thiill, pfobably far greater than a Public Schoolboy would have
felt, for the consequences of expulsion ﬁor me were unthink-
able. 1 bought a blazer and cavalry-twill trousers. In short,

. P hirted the walls of my father’s Cambridge, such of it as I

could see, and tentatively essayed whether 1 would be welcomed

- in. .
~ ¥ found quickly that entry was not so easy. Unfortunately I

: i i ’t neces-
found less quickly that entry to that Cambridge wasn ;
' sg.lrly or eve?l important. That Cambridge, Lord Mauleverer’s,

was there all right, but it remained supremely indifferent to my
existence. I niever plucked up courage to £0 to a dance or speal({1
to the pretty girl in physics (she was, 1 subseqqex}ﬂy discovere ‘
the daughter of a chairman of the BM.A). 1 discovered later

" “that several friends of that titme were homqsexugl,— althgqgh
" then ] had no conception of what that meant in tertns of living
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relationships. I didn’t make many friends. Yet how quickly all
those very large Public Schoolboys called Charles or Miles or
Giles or Jeremy, struck up acquaintance and hailed one another
loudly across street and quad! In a twinkling they were inter-
nationals or Blues (indeed it emerged that they had virtuaily

been invited to Cambridge for their sporting skills rather than

baving to battle their way in through the Opens). I never rowed
above the sixth eight: I soon discovered I had neither the
physique nor the time. I played rugger, but only with the
rabbits. My blazer felt too long, my cavalry twill trousers too
short. I was snubbed. in the cruising club—and heavily patron-
ized by the club steward there who soon saw I wasn’t like the

other gentlemen. I had to wait three years for admission to

the swimming club; and then there was the awkward moment
when it became obvious that my admission had been held up
for reasons other than my swimming ability, In my digs, my
landlady fed me with questioning accounts of her previous
young gentlemen, with their Indian Army parents, and partoers
with glorious May Ball dresses. Even more difficult to cope
with were her approving stories of how the other lodgers had
no ‘side’ and liked to come out into the kitchen to play cards
with her. These, her eyes seemed to say, were real Cambridge
men: what kind of creature are you? From being at school one
of nature’s chosen few I had become overnight at Cambridge
a C-streamer.

I felt all the more a C-streamer because of my work. Now I
realized I was not destined to be a Cavendish or Rutherford or
Kapitza. Stuck in the ruck of bottom seconds, I would become
an oil-engineer, routine atomic-scientist or soap- and fertilizer-
maker. When I attempted to change my subject, the College
promptly threatened to withdraw my scholarship and hence
my grant. There was profound gloom at home. After this,
science studies became merely a time-spinning device for stop-
ping at Cambridge. I still hoped and worked, but never again
expected to do well. Nevertheless, I played for time by choos-
‘ing a two-year Part II, which meant that I got a fourth year at
Cambridge. ,

In Huddersfield during the vacations I went to a jazz club
where ex-grammar-school pupils congregated, and there 1 felt
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on enough. Jazz, and beer, I took not for themselves but as an
emotional release. The casualness, transience, lack of thought
for the morrow, all were a revelation. With my new-found
Dutch courage, I walked a girl home, and kissed her (but she
was. not a grammar-school girl and I and my parents secretly
ound her common). On Sunday evenings the jazz-club group
would go singing in the little country pubs where local choirs
met for a quiet pint. The sheer enjoyment of this side of life,
sadly lacking in my approach to formal education, gave a sort
of -hope. 1 began consciously to try to crack the mould into
which I was being squeezed. It was, I suppose, a very much
delayed adolescence, one which my parents mistrusted exceed-
ingly.

- %[:icarly didn’t return for the fourth year. I was due to spend
a.term at Cambridge doing practical work in the middle of the
Long Vacation, but I returned home after only three days to
the alternative life which was beginning to build up in Hudders-
field. My parents were appalled. They found my attitudes ‘hell-
ish’, and half concluded (after comsulting the Home Doctor
Book) that Y was going mad. However, I did return to Cam-
bridge, at the end of the summer, defiantly sporting a beard,
and 1 finished Part II of my degree.

‘At first the anti-Cambridge swing went too far. I joined with
other ex-working-class boys and we formed a small mutually
supporting group, going drinking down the Mill Road, discover-
ing for the first time that Cambridge had a work:ing-clas§ all its
own.. I got to know foreign students in College. But in that
final year something seemed to connect. I began to see all
around me for the taking that other worthwhile Cambridge
which had its allegiances and values elsewhere than in muscular
Christianity and gentlemanly conduct. For the first time
.~ -exhibitions, concerts, plays seemed to be there for me also.

% Prior to this. my interest in music had been partly an escape,
- partly literally food for the senses so starved in an acad_ex:ruc_:
... edacation. Now music seemed not just a frill or an eccentricity,
but something central. Also, thus far there had been no

““communicating door between my reading for pleasure and
~academic work. I now began to recognize, from people whom

I:met in College, that there were subjects which one could
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enjoy doing. And it dawned on me that T could £0 to lectares
and read books. in unjversity subjects other than science. This
revelation of involvement—which the school had somehow
never given me—more than anything else sapped my will to
continue with science a day longer than I had to, And the strain
of finishing the course left its mark. I had begun to develop
bad headaches during examinations, each ordeal seeming worse
than the Jast. T despised my tutors and students who were good
at science, dubbing. them automatons. Even now once or twice
a year I still have the same nightmare. In this dream my free
flight away from science has been brought up short, and I am
closed again in a classroom or lecture theatre, while yet another
science lesson drones suffocatingly by. '

By that final year 1 had learned that the Boat Race need not
be my Boat Race. But this was only a beginning, and it came
almost .too late, Politically T was not yet awake or involved,
above the continuation of vague family Labour sympathies.

After Cambridge I avoided going into science by effectively - |

spoiling each interview I attended, For I bad to insist that
Chemical Engineering was not the most important interest of
my life. So the Army took me, and here T had more time to read.

Among the standard unit-library books was Beatrice Webb's.

My Apprenticeship; and very slowly, with this as a focus, my
reading took shape. I came out of the Army on a wave of
interest in the sociology of working-class life which Richard
Hoggart’s Uses of Literacy, the Bethnal Green surveys by the
Institute of Community Studies, and New Left Review helped
to arouse and disseminate, Drawn to Bethnal Green both by
this and the associations of Beatrice Webb with Charles Booth’s
poverty surveys in that area, I went to live at Toynbee Hall, a
university settlement in Stepney, while I taught on supply at a
very rough secondary-modern school near the Elephant and
Castle.

Teaching, taking charge of my destiny almost for the first
time at the age of twenty-four, was very hard. In a letter to

Michael Young at the Institute of Community Studies I °
explained my position as well as I could at that time, and. T

was offered initially a part-time job taking round questionnaires.
A year and a half later, after four or five such small jobs I
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- achieved temporary security in sociology for the first time whenn,
‘with Brian Jackson, I worked on the survey for Education and

the Working Class.
Looking back now at my social work and teaching from
Toynbee Hall, and the sociological investigations which have

followed, it is tempting to see a pattern. Almost as the young

Oxford undergraduates in the settlements had done in the last
century, 1 was coming to grips with the working-class for the
first time. My breakthrough had not been a struggle out of the
working-class, It had been an endeavour to ses clearly through
the respectable glasses that my upbringing and education put
on me. The story has gone some way towards a happy ending,
It is six years since I had any unemployment stamps on my
card. Family relationships have mellowed, and become cordial
with the birth of my children. For I married a girl whom I met
at the jazz club when T went back to work in Huddersfield. 1t
is tempting to finish my story here. ‘
But this would be misleading without a postscript. My educa-
tion has left nagging doubts about my personality and potential,
For instance, should I have done more for myself than I did?
In commencing .on the System. which has produced me, am I
merely giving a personal world-picture—or transferring to the
outside world what are basically failures in family relationship?

" Huddersfield still at once draws and -depresses me in a way I

find very difficult to define. The self-contemplation of the
present essay, and Education and the Working Class, provide
one sort of answer; time may bring more. But. although I am

thirty-three years old, to end with a flourish, ‘Gook I have
come through?’, still seems premature,
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